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Mission Statement 

 
Ark Academy has at its core the pursuit of highest standards possible in education.  We believe 

in inspiring excellence in our pupils; high aspirations, high motivation and high achievement 

for all. Through our extended curriculum and community life we seek to meet the needs of the 

whole person. ‘Civitas’ – Citizenship – is at our core; it is what binds us together. We are 

committed to the service of young people and in helping them to participate fully in society.  

 

We want our pupils to grow into rounded, confident, ambitious young people who aspire and 

persist to high levels of achievement; ready to make their mark on the world. We will build a 

community based on civic pride and social justice in which all members are equally valued.   

 
In light of this, we aim to: 
 

• Provide every pupil with the knowledge, skills, self-belief and motivation to be 

successful in their learning and lives 

• Welcome, value and respect all who come to the school 

• Build a community based on justice and a sense of personal responsibility 

• Provide opportunities for all to experience ‘Civitas’ whilst developing a spirit of 

tolerance and understanding for all cultures, traditions and faiths 

• Promote dialogue and co-operation with the wider community 

Our school values are: 
 
             Civitas                     Participation               Persistence                  Excellence 

 
 

Our goal: 
 
Our goal is that all pupils should be able to access higher education and participate fully in 
our democratic society. 
 
Our motto: 
 

‘Be the best that you can be, every moment counts’ 
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Introduction 
 
Our curriculum is ever-evolving. It has been designed over a period of time by our passionate 
and enthusiastic professionals and it continues to be adapted and improved. Through this, we 
aim to provide a curriculum that is engaging, balanced and rigorous. We have intentionally 
aligned our curriculum to the Ark schools’ ‘Principles of Learning’ as we know that ensuring 
what is planned in our curriculum must then be expertly delivered by teachers and truly 
learned by pupils. We have deliberately designed our curriculum to allow all pupils to have 
the greatest opportunities to acquire a strong knowledge base in which to build key skills 
and understanding and make links across and within subjects. While emphasis is placed on 
pupils learning the core knowledge and skills to excel in English and maths, we place great 
value on developing the ‘whole child’ and provide an engaging programme of study for all 
curriculum areas. Our curriculum promotes both mastery and equitability – for all pupils. 
We believe that pupils should complete and master the full curriculum, and all have a right to 
do so. Reading and vocabulary are also central to our curriculum, underpinning the learning 
the pupils do across subjects.  

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

Our 
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Guiding 
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Equitability 

Reading Knowledge 
rich 
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designed 
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A deliberately 

designed 
curriculum 

 
 
 
 
 
Our curriculum has been carefully planned and 
sequenced, as we understand that knowledge and 
skills do not exist in isolation. The curriculum 
ensures that pupils are taught knowledge and 
skills in an order that allows them to make useful 
connections to prior learning and to embed key 
concepts into their long-term memory. 

We achieve this by: 

• Regularly reviewing and refining our curriculum; 
being responsive to how our curriculum is 
delivered in the classroom 

• Making specific learning links between core and 
non-core subjects 

• Ensuring knowledge and skills progression are 
clearly mapped out 

• Giving teachers time to intellectually prepare for 
units of study, ensuring medium term plans are 
rigorous 

• Collaborating with each other and the Ark 
network  

• A strong commitment to CPD  

 
 

 
 

A mastery 
approach  

 
 
 
All pupils master firm foundations in English and 
mathematics and this underpins excellence in the 
other subjects. Our reading, writing and maths 
programmes bring challenge and rigour, and 
ensure that pupils go to secondary school with 
very strong foundations of academic 
achievement. 
 

We achieve this by: 

• Ensuring pupils are working on the ‘right things’ 
in class to deepen their knowledge 

• Ensuring that teaching and learning strategies are 
well aligned to our curriculum aims 

• Ensure planning takes a ‘depth before breadth’ 
approach so pupils master key learning 

• ‘Deliberate practice’ of key learning built into the 
curriculum 

• Responsive teaching and assessment strategies  

• High expectations of our pupils 
 

 
 
 
 

Equitability  
for all pupils 

 
 
 

 
 
 
We believe that all pupils have the right to access 
a full, high-quality curriculum. They should all 
have the opportunity to learn a rich body of 
knowledge and acquire key skills across the full 
range of subjects to ensure that they secure a full 
cultural and academic understanding to succeed 
in life. 
 
 

We achieve this by: 

• Our flexible morning intervention model 
• Prioritising time for PSHCE 
• Civitas sessions 
• Enrichment for all 
• A growth mind-set and values driven culture 

underpinning the curriculum 
• Our rigourous commitment and support for SEN 

pupils 
• Pupil conferencing and pupil voice 
• Differentiation through scaffold and stretch 
• A commitment to diversity across the curriculum  

 

 
 
 
 

A knowledge rich 
curriculum 

 
 
 
We believe that learning and processing many 
discrete items of knowledge over time enables 
pupils to build a knowledge base in which they 
can more successfully think critically, be creative, 
or solve new problems. Our curriculum aims to 
ensure pupils use knowledge learned to make 
inferences, decisions and form opinions of their 
own.  

We achieve this by: 

• Embedding reasoning and critical thinking into our 
curriculum 

• Using ‘knowledge mats’ to drive learning  

• Ensuring pupils have opportunities to demonstrate 
their acquisition of knowledge  

• Making deliberate links to prior and future 
learning 

• Ensuring we have knowledge rich staff in the 
classrooms through CPD and co-planning  

• Linking knowledge to real life experiences such as 
trips, workshops and themed weeks 

 

 
 
 

Reading across 
the curriculum 

 
 
 
We know that reading enables pupils to fully 
access and immerse themselves in the whole 
curriculum. Pupils learning to read by the end of 
their primary journey is a non-negotiable at Ark 
Academy. Reading is a skill we believe should be 
transferred between all curriculum subjects.  
 

 
 

We achieve this by: 

• Prioritising reading and teaching it as a stand-
alone subject in every year group (learning to 
read) 

• Building in opportunities for pupils to read across 
the curriculum (reading to learn) 

• Placing a strong emphasis on the teaching of 
vocabulary – not only in reading and writing – but 
in all areas of the curriculum 
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The Ark ‘Principles of Learning’ 
 
These are the principles which we follow when planning and teaching lessons in order for 
pupils to truly embed their learning. It is a framework around which we can assess whether 
real learning has taken place. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Memory matters!  
 
Learning is a change in long-term 
memory. If nothing has been 
remembered, nothing has been learned! 
 
 
 

 

Working memory is weak.  
 
In order to remember things, we have to 
process knowledge in working memory, 
which is easily overloaded. In preparation 
for complex, new tasks we need to break 
things down into small chunks of key 
knowledge that do not overload working 
memory. 

 

Knowledge is the pathway to skill.  
 
Gradual memorisation and synthesis of 
many discrete items of knowledge over 
time enable pupils to think critically, be 
creative, or solve new problems. 
 
 

 

Memory is the residue of thought. 
 
It is important that we ensure pupils are 
doing tasks that have them thinking 
about and remembering the right things. 
 
 
 

 

Deliberate practice is essential to 
closing the knowing-doing gap.  
 
Deliberate practice focusses on mastering 
the ‘small steps’ of a complex task, so that 
recall and transfer become automatic. 
 
 

 

Responsive teaching makes the right 
memories.  
 
Effective feedback helps pupils tackle 
misconceptions. When learning is new, 
feedback needs to be particularly frequent. 
 
 

 

Transfer is hard.  
 
Pupils do not automatically transfer 
knowledge and skills from one context to 
another. They need lots of deliberate 
practice and feedback before they can 
demonstrate their mastery of a subject 
across different domains; even then, 
experts find transfer challenging. 

 

Pupil motivation is also critical to 
learning.  
 
Establishing a classroom culture where 
pupils believe intelligence and ability can 
be improved by hard work is key. Praise 
needs to reward hard work, not ability. 
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Great teaching 
 
Great teaching is the biggest lever to ensuring equitability for all pupils and the 
school relentlessly focuses on the quality of teaching provided to the pupils. When 
implementing our curriculum, the quality of the teacher’s practice is therefore of the 
most fundamental importance, as the curriculum can only be as strong as it is 
delivered in class.  Our strategies to develop teaching and learning are designed to 
enable pupils to participate, think and remember more as a result of the quality of 
the teaching they receive. To drive these strategies, the school prioritises teacher 
development through coaching and co-planning.  
 

Co-planning  
 
We recognise that carefully planned lessons are key to ensuring that pupils learn well. 
Also, that the skills to do this effectively are continuously learned through experience 
and over time. Therefore, in addition to ensuring that year group partners plan 
together, our school leaders co-plan weekly with all year groups to ensure that 
purposeful conversations take place around lesson content and sequencing. Teachers 
capture this on their half termly medium-term plans which are designed to probe 
teachers to think about the sequencing of learning in all subjects and consider how 
new learning will be transferred to pupils’ long -term memories and retained over 
time. 
 

Coaching 
 
Senior and middle leaders act as mentors for our teachers, developing their practice 
and ability to implement the curriculum to a high standard. These mentoring 
sessions allow teachers to become proficient in their practice and are targeted to 
specific areas of development according to the individual teacher’s needs, thus 
enabling our planned curriculum to be the curriculum that is delivered.  

 

Supporting 
Our 

Curriculum 
Delivery 
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Responsive assessment 
 
Throughout EYFS, teacher assessments are 
carried out and responded to termly, while in 
KS1 and KS2, pupils sit standardised 
assessments which are responded to through 
a termly cycle of pupil progress meetings. 
Teachers check for understanding in lessons 
and this information is used to shape future 
learning. Pupils are given opportunities to 
take quizzes, fill in knowledge mats, complete 
exit tickets and answer ‘big questions’ at the 
end of each unit which allows teachers to see 
if pupils have successfully learned what was 
intended and respond appropriately.  

 

Subject leaders 
 
Subject leaders are passionate about their 
subjects and actively drive standards in the 
school. They play a full role in the monitoring 
and development of their subjects, supported 
by senior leaders and their wider subject 
networks. Subject leaders have a high level of 
ownership of the intent and progression of 
their curriculum and are able to make 
gradual changes over time based on the 
knowledge of their subject in the school. We 
know that it takes time to become an expert 
in a subject and we invest time and training 
into ensuring our subject leads can 
confidently lead their subjects across the 
school.   

 

Lesson structure 
 
Our multi-part lessons are designed so that 
each segment of learning builds upon the 
previous to advance more complex learning 
by the end of the lesson. Regular rounds of 
reading, writing and discussion are built 
into lessons. These small steps of ‘deliberate 
practice’ allow pupils to learn the 
curriculum in manageable segments. The 
multi-part lesson also allows for teachers to 
assess pupil understanding at multiple 
check points throughout the lesson. This 
enables teachers to provide effective and 
timely feedback to pupils as well as the 
opportunity to re-shape and adapt the 
lesson according to the learners’ needs.  

 

Supporting 
Our 

Curriculum 
Delivery 
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Subject Weighting 
 
We designed our curriculum to deliver non-core subjects in blocks each term, rather than a 
traditional timetable of varied subjects throughout the week. Each class focuses on one specific 
subject each afternoon for the duration of the subject ‘block’ and all classes follow the same 
pattern throughout a half-term. This system enables us to ensure that pupils have a good basis 
of knowledge to draw upon for their writing. We believe that this system supports the transfer 
of skills and knowledge into working memory; is more manageable for teachers to deliver 
effectively; better enables parents to support their pupils and creates excitement about 
upcoming weekly themes. Critically, we know that pupils look forward to specific weeks and 
are better able to make links from one day to the next. In seven-week half terms, we use the 
extra week as a ‘themed’ week. For example, a ‘STEM week’ or a ‘health and well0being’ focus 
week.  

 
 Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 

Daily: Reading Reading Reading Reading Reading Reading 

Daily: Writing Writing Writing Writing Writing Writing 

Daily: Maths Maths Maths Maths Maths Maths 

Daily: History or 

Geography 

History or 

Geography 

Science Science Art and DT PSHCE  

 

Weekly: PE 

Weekly: Computing 

Weekly: Music  

Weekly: MFL (French): Year 3 and 5 

Half termly:      RE (drop 

down day) 

 
Equivalent hours per week per subject 
 
Timings are given in average hours per week over the course of a year and are for general 
comparison. Many classes have specific arrangements throughout the year that affect precise 
timings of lessons. 

 

Subject EYFS KS1 LKS2 UKS2 

English (including phonics, spellings, 
reading, writing and grammar) 

7 hours 30 
minutes  

11 hours 10 hours 
 

10 hours 
 

Maths (including maths meetings) 5 hours 5 hours 30 mins 5 hours 30 mins 5 hours 30 mins 

Science n/a 2 hours 2 hours 2 hours 

History n/a 1 hour 1 hour 1 hour 

Geography n/a 1 hour 1 hour 1 hour 

Art n/a 1 hour 1 hour 1 hour 

Computing  n/a 1 hour 1 hour 1 hour 

MFL n/a n/a 30 mins (Y3) 30 mins (Y5) 

PSHCE n/a 1 hour 30 mins 1 hour 30 mins 1 hour 30 mins 

RE n/a 45 mins 45 mins 45 mins 

PE (including swimming and external 
football coaching) 

2 hours 2 hours 2 hours 2 hours 

Music 30 minutes 30 minutes 30 minutes 30 minutes 
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Remote Learning Policy: Staff Guide and Expectations 
 
There are three scenarios in which we are duty bound to provide home learning to pupils. 
This guidance is intended to detail what provision are expected to be made in each scenario. 

• Scenario 1: A pupil in your class is self-isolating 

• Scenario 2: Your year group bubble is shut down  

• Scenario 3: The school is closed and all year groups are learning from home 

Task Scenario 1 Scenarios 2 and 3 
Ensure pupils 
can access 
Seesaw at home 
and have home 
learning 
resources.  

If a pupil is self-isolating at the time of receiving 
this guidance: 
 
Create a ‘home learning code’ from Seesaw and email 
this to the pupil’s parents. 
 
Send home the ‘Seesaw Parent Guide’ to parents in 
this email.  
 
Call parent and ensure they have accessed Seesaw.  
 
Leave a ‘home learning’ exercise book and 
pen/pencil in the office to be collected by parent 
(and inform them of this). 
 

On the w/b 02.11.20: 
 
Create a ‘home learning code’ from Seesaw for all pupils and 
print them a paper copy to take home.  
 
Instruct the office to email home ‘Seesaw Parent Guide’ to 
parents. This will also be put on the website. (Jamie will do this). 
 
For any pupils that have not activated their Seesaw accounts, call 
parents and ensure they have logged on.   
 
Send home the ‘home learning’ exercise book. 
 
Teach a lesson from Seesaw to pupils in school to model how the 
platform works. 
 

Teacher 
timetabling. 

Your timetable as in school.  Teachers to create a weekly timetable to include time for: 

• Daily ‘live’ responding to pupils’ work 

• Daily ‘in-depth’ marking 
• Weekly phone calls home to all pupils 

• ½ day to a whole day PPA time to create content and 
resources including voice-over videos 

• Daily uploading of the next day’s tasks 

• Weekly phase meetings 
 

Sharing pupils’ 
timetabling.  

Create a one off post on Seesaw with the following 
‘recommended’ daily lesson structure: 

• 09.00 – 09.45 (Phonics / reading) 
• 10.00 – 11.00 (Writing) 

• 11.00 – 12.00 (Maths 

• 13.00 – 15.00 (Non-core) 
 

Each Friday, create a more detailed post sharing the next week’s 
timetable of lessons and activities: 

• 09.00 – 09.45 (Phonics / reading) 
• 10.00 – 11.00 (Writing) 

• 11.00 – 12.00 (Maths 

• 13.00 – 15.00 (Non-core) 
(The same format that we used during April lockdown) 
 
Include: 

• Daily LOs 
• Specific links to online resources for lessons where 

appropriate. Eg, Oak National Academy / RWI online 

• Other online links needed to support the content of 
the lesson  

• Any ‘extra’ or challenge tasks 

• Weekly spellings / times tables  
• Quizzes  
 

Preparing 
lessons for 
pupils: 

Use the lessons that are being taught in school. Flip 
charts and task sheets should be converted into PDF 
format and unamended from the originals. 
 
No videos or voice overs.  
 

Use the lessons that would have been taught in school, following 
the school curriculum closely. Flip charts and task sheets should 
be converted into PDF format and amended from the originals to 
be parent and pupil friendly at home (these should be individual 
lessons, not put together as a full week’s worth in one document) 
 
For lesson instruction, record ‘voice over’ examples for lessons 
using the Seesaw voice over recorder or use voice over 
PowerPoints (which will need to be converted to MPEG) (there is 
a 250 mb limit) 
 
You should prepare lessons for: 
 

• Maths: Use ‘Oak National Academy’. Worksheets need to be 
downloaded and posted onto Seesaw, alongside the links to 
specific online content 

• Phonics: Use ‘RWI online’ 
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• Reading: Adapted Reading Revolution tasks. A short 
extract/novel extract should be provided. 

• Writing: Adapted writing lesson tasks. The writing model 
text should be provided. 

• Topic: Adapted topic tasks 
• Weekly spellings and times tables 
 

Sharing daily 
lessons with 
pupils: 
 

During PPA, use the calendar function on Seesaw to 
schedule the uploading of: 

• Writing 

• Reading 

• Maths 
• Topic 

 
Create a simple post signposting to parents on 
Seesaw the lesson and the date: Eg, ‘Maths – 
addition and subtraction - 12.11.20’. Attach your 
resources to the post. (You may need two posts per 
lesson as you can only share one PDF per post).  
 

The evening before, create a post on Seesaw for each subject: 

• Writing 
• Reading 

• Maths 
• Topic 

 
Ensure posts clearly signpost to parents the LO, a description of 
the lesson, a clear ‘steps to success’ and have the attached tasks 
and examples, including instructional voice overs.  

Pupils 
completing 
learning: 

Pupils view tasks on Seesaw and complete in their 
‘home learning’ exercise books.   
 

Pupils view tasks on Seesaw and complete in their ‘home 
learning’ exercise books.   
 

Pupils 
submitting their 
learning: 

Pupils take a photograph of their work and upload to 
their Seesaw ‘Journal’ by 15.00.  
 
Not using the ‘drawing’ app 
 

Pupils take a photograph of their work and upload to their 
Seesaw ‘Journal’ by 15.00.  
 
Other forms of recording and submitting work is available on 
Seesaw. Eg, pupils can record their voice.  
 
Not using the ‘drawing’ app 
 

Marking pupils’ 
learning 

Class teacher to review all work, ‘comment’ and set 
next steps (those pupils self-isolating only). 

Class teacher to review all work, ‘comment’ and set next steps (all 
pupils). 
 

Online rewards 
/ behaviour 
management 

Positive comments as feedback on work. Positive comments as feedback on work. 
 
Online ‘shout outs’. 
 
Showcasing examples of great work. 
 
Ensure this is ‘values driven’.  
 

Assessment Share any quizzes that you are sharing in school.  Set weekly knowledge quizzes. 
Set arithmetic tests in maths. 
Further guidance on assessment to come.  
 

SEN pupils If a SEN pupil is self-isolating, TA to create bespoke 
/ differentiated tasks in conjunction with class 
teacher. 
 
SEN pupils should follow full daily timetable.  
 
Work sent via private message on Seesaw for pupils 
to access. Pupils to post work back to their Seesaw 
journal page.  
 

TAs in school to create bespoke / differentiated tasks in 
conjunction with class teacher. 
 
SEN pupils should follow full daily timetable.  
 
Work sent via private message on Seesaw for pupils to access. 
Pupils to post work back to their Seesaw journal page. 

Pupils without 
devices 

Find out who doesn’t have a device. 
 
TAs to take 10 minutes to print and prepare 
resources. 
 
Post (via post office) a paper copy of tasks and 
resources.  
 

Find out who doesn’t have a device. 
 
Give them a device from school (year 4, 5, and 6)  
 
TAs in school to take half an hour to print and prepare resources. 
 
Paper copy of tasks and resources to be collected on Fridays from 
office by parents.  
 

Calling home None Children will be called once a week and spoken to by the class 
teacher about: 

• Well being 
• Home learning 
 

Additional calls will be made to vulnerable children. Speak to 
Ciara regarding this. 
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What do I need to do 
right now? 

• Don’t panic and remain 
calm with the pupils 

• Explain that they will 
be doing their learning 
at home again from 
tomorrow 

• Ensure you check all 
pupils have a pencil 
and a home learning 
exercise book at home 

• Ensure they have their 
Seesaw home learning 
code 

 

What do I need to do 
this afternoon / 

evening? 
Convert tomorrow’s lessons 
into the PDF format. 
 
Post these resources to 
Seesaw. 
 
Ensure you include: 

• The ‘Reading 
Revolution’ extract 
and the flipchart / 
task sheet 

• Your maths flip 
chart and task sheet 

• Your writing flip 
chart and task sheet 

• Your topic flip chart 
and task sheet. 

Ensure your post includes 
signposting to parents that 
explains what to do. 
 
You will not need to make 
any voice over videos. 
 
Ensure you are able to 
remotely access your 
planning from home 

 
 
 

What do I need to do 
for the rest of the week? 

 
While pupils are 
completing their learning 
for the rest of the week, you 
must: 
 
Plan ahead for the next full 
week, following the home 
learning guidance in its 
entirety. Prepare for 
children to learn the full 
curriculum and include the 
full range of voice over 
videos.  
 
Plan the children’s 
timetable for next week.  
 
Call the vulnerable children 
in your class and liaise with 
Ciara or Peter with regard 
to any issues. You will not 
need to call every child in 
your class.  
 
Mark the work uploaded to 
the pupils’ journals each 
day. 

 
 

 
 

What do I need to do 
tomorrow? 

 
While the pupils are 
completing the activities 
you set yesterday, use the 
day to adapt your existing 
in-school planning to fit the 
‘scenario 2 and 3’ home 
learning guidance above. 
 
You should prepare daily 
maths, writing, reading and 
topic lessons for the rest of 
the week, plus a timetable 
for the rest of the week (this 
may be 2 or 3 days’ worth). 
 
Post this timetable for the 
rest of the week onto 
Seesaw today. 
 
Post tomorrow’s adapted 
lesson resources onto 
Seesaw at the end of the 
day today.  
 
Create some voice over 
videos for lessons this week 
if time allows. 
 
Mark any work pupils have 
uploaded today. 
 
 

What do I need to do next week? 
 

Follow the home learning guidance in its entirety.  
 
Liaise with Jamie regarding any curriculum support. 
 
Liaise with Peter or Ciara regarding any pupil safeguarding support.  
 
Ensure you call all children at home.  

 
 
 
 



Reading 
 

Reading is the most important skill our pupils will learn at Ark Academy. That is why we place reading at the heart of all we do; teaching reading lessons explicitly 
and embedding reading into all subjects. Reading widens a pupil’s world, allowing them to imagine and experience the lives, settings and opinions of others 
which they may not otherwise be exposed to. We therefore recognise that it is crucial for all pupils to master the skills associated with reading in order to be able 
to access all that our curriculum offers them.  
 
We want pupils to leave Ark Academy Primary as successful, balanced readers. Balanced readers are readers who can accurately decode text, read with fluency 
and prosody, and fully comprehend the information they are reading across a range of text types and genres. Successful readers will also have a range of strategies 
that they can employ to tackle unfamiliar vocabulary and texts.  
 
As reading is such an important skill, we want the teaching of reading to be rigorous and thorough so that pupils are able to get the practice they need to master 
reading, alongside being engaging and enjoyable, so that we foster a love of reading and of reading for pleasure. 
 
In the early years foundation stage (EYFS) and key stage 1 (KS1), pupils need a clear, systematic phonics programme to teach them the fundamental skill of 

decoding words to begin to build their reading fluency. Due to this, we have chosen to use the ‘Read Write Inc. Phonics’ curriculum; a nationally recognised 

programme that provides a solid foundation of key synthetic phonics and language comprehension skills that underpins all further reading. In addition to 

phonics, we have designed our own, bespoke reading curriculum that includes the teaching of culturally important fairy tales and nursery rhymes from the 

British and worldwide literary canon. This curriculum is reviewed annually based on the interests of the cohort and their attainment needs.  

In KS1 and through key stage 2 (KS2), pupils complete the ‘Reading Revolution’ curriculum. We have chosen this because it was  developed by English subject 

leaders at Ark Schools and rooted in the pedagogy of Doug Lemov’s ‘Reading Reconsidered’. It is a systematic, mastery approach to reading with a core focus 

on using high-quality, challenging texts to drive both the teaching of key reading skills and the development of pupils’ knowledge around a range of themes and 

concepts. The curriculum is designed so that pupils have exposure to a variety of genres and authors over the year. Short extracts are mixed with longer ‘novel 

studies’ each half term to enable pupils to understand the different purposes for reading. At its heart, the programme is equitable for all as we believe that every 

pupil has the right to access and participate in reading high-quality texts. In addition to this, pupils have daily ‘Read Write Inc. Spelling’ lessons that explicitly 

teach how to construct a range of year-appropriate spellings specified by the National Curriculum. This builds directly on the phonics programme and gradually 

enables pupils to be able to read non-phonetically decodable words.  

For KS2 pupils who need significant additional support with reading (and those that join the school without a knowledge of phonics), we run a ‘Read Write Inc. 

Fresh Start’ programme. This approach is similar to the phonics programme in EYFS and KS1, but texts are more age-appropriate and appealing for the older 

reader.  

Read Write Inc phonics 

Phonics is taught daily by high quality phonics teachers. Lessons include a range of oral, visual and written activities to ensure pupils are able to practise the 

skills learned in a variety of ways so that they make rapid progress. Pupils also repeatedly practise reading high-frequency words with irregular spellings (or 
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‘common exception words’). We make sure that pupils read books that are closely matched to their increasing knowledge of phonics so that they experience 

success and gain confidence as a reader.  

At the beginning of reception, all pupils are assessed in phonics. The individual pupil’s journey through the phonics curriculum depends on their personal entry 

point and is tracked against age-related standards. Pupils are then assessed every six weeks and are grouped homogeneously, according to their progress in 

reading. In reception, we emphasise the alphabetic code and pupils rapidly learn simple sounds (phonemes) and the corresponding letter, or groups of letters, 

(graphemes) they need to represent them.  

In year 1, pupils learn that some phonemes have more than one corresponding grapheme which rapidly extends their ability to read a range of words and more 

complex texts. Our aim is for pupils to complete the phonics programme by the end of year 1 (90% achieved this in 2018-19). Early writing sits alongside this 

and compliments the progress that pupils make in phonics, as embedding the alphabetic code early on means that pupils quickly learn to write simple words 

and sentences. To ensure that pupils keep up, those who need extra support in phonics have a daily, one-to-one phonics session with a highly trained staff tutor.  

Reading Revolution 

Reading is prioritised and is taught every day to the whole class as a stand-alone subject in Year 2 and KS2 through a robust ‘five day’ reading model. Pupils 

focus on one text for at least a week, enabling them to immerse themselves in the text and to enable their working memory to focus on exploring themes within 

it to gain a deeper understanding of the content.  

Lessons are vocabulary driven with further emphasis on key reading skills such as: fact retrieval, inference, sequencing and summarising. One lesson is planned 

for pupils to answer a ‘big question’ related to the text being studied which draws learning together and helps to embed key skills into long term memory. 

Additionally, a ‘skill and drill’ lesson is planned which enables pupils to apply the skills learnt out of context. Reading, writing and discussion are features of all 

lessons and we believe that this approach allows for all pupils to participate fully. Furthermore, our curriculum is designed so that what is being read in ‘Reading 

Revolution’ lessons can be linked to the humanities and writing curriculums where appropriate. 

Day One:   Book introduction and vocabulary 

Day Two: Sequencing and summarisation 

Day Three: Close Reading with literal and inferential questions 

Day Four: Close Reading and response to the BIG Idea 

Day Five: Skill and Drill 

There is a strong focus across the week on exploring vocabulary and all lessons have vocabulary tasks embedded, which give pupils the opportunity to practice 

using vocabulary in a variety of contexts and a change to explore the nuances of words to begin to build a deeper understanding of language.   
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Reading Journey of our pupils  

By the end of EYFS, pupils will have at least a firm grasp of ‘set 1’ phonics sounds, developing an understanding of simple phoneme/grapheme correspondence. 

Pupils will be able to segment and blend CVC and CVCC words with accuracy and fluency. Alongside the phonics programme, we develop pupils’ love of reading 

through planned immersive experiences linked to the high-quality texts taught.  We expect pupils to learn at least eight nursery rhymes by the age of four. By 

the end of reception, pupils will internalise the narrative structure of traditional tales and be able to discuss them. Pupils will be supported to have academic 

dialogue about the events of stories they enjoy and will be encouraged to investigate stories further by making their own changes to them in writing lessons.  

By the end of KS1, pupils will have mastered ‘set 1, 2 and 3’ phonics sounds which will give them effective strategies to read all phonetically decodable words. 

They will also have a bank of common exception words which they can recall when reading. Pupils will be able to understand and read common suffixes and 

prefixes which will support further vocabulary acquisition and understanding in KS2. Pupils will be able to read fluently and begin to read expressively. Pupils 

will understand that there are different types of book genres and be able to explain the purpose of some of them. Pupils will be able to make simple inferences 

based on what they have read and be able to sequence and summarise stories with some detail. 

By the end of KS2, pupils will be able to discuss and form fuller opinions about the themes they read about in books. Pupils will be able to infer more complex 

information from texts, form impressions and be able to give evidence and justify their point of view through the ‘point-evidence-explain’ strategy. Pupils will 

be able to read at greater length, will have built a stronger stamina for reading and begin to comprehend texts at greater speed. Pupils will have a greater 

understanding of root words, prefixes, suffixes and associated vocabulary families and will be able to infer meanings of words using this knowledge. The links 

between reading and writing become more explicitly taught and pupils recognise that to be an effective writer, they need to draw on the styles of authors that 

they have read.   

In year 7, pupils become familiar with the tropes, key features and literary movements across time and develop their understanding of western cultural capital 

(e.g., biblical canon and mythological tropes). Pupils also build on their inference skills and develop their skills of using ‘point-evidence-explain’ by learning 

how to be more analytical (‘point-evidence-analyse’) when reading. As pupils move through key stage 3, the link between reading and writing is strengthened 

further. Pupils move onto reading classic novels, including some Shakespearean texts in their original form and are taught to navigate texts from across the 

history of British literature. The foundation in vocabulary that pupils gain in the primary phase is key in enabling them to access the more complex language in 

these texts. 
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Reading Curriculum Overview 
Year 

Group 
Autumn Spring Summer 

N 

 
Pip and Posy and the New 
Friend 
Owl Babies 
How do Dinosaurs go to 
School? 
The Family Book 
My Dadima Wears a Sari 
The Feelings Book 
Anna Hibiscus Song 
The Girl with the Parrot on her 
Head 
Stone Soup 
 

 
Pip and Posy and the Bedtime 
Frog 
Peace at Last 
Mog on Fox Night 
A Little Bit Brave 
The Night Box 
Day and Night 
Night Monkey, Day Monkey 
Pip and Posy and the Scary 
Monster 
Celebrations and Special Days 
Katy and the Starry Night 
 

 
Rosie Revere Engineer 
What do you do with an idea?  
The Most Magnificent Thing 
Dreaming Up 
The Three Little Pigs 
Paper Dolls  
The North Wind and the Sun 
The Very Busy Spider 
The Magic Paintbrush 
Titch 
 

 
 
Peter Rabbit 
Book of Bones 
Maps 
Walking through the Jungle 
Handa’s Surprise 
Arctic habitats 
 

 
The Enormous Turnip 
The Little Red Hen 
Benjamin Bunny and The Tale 
of Mrs Tittlemouse 
The Smartest Giant in Town 
The Lion and the Mouse 
Horton Hears a Who 
Last Stop on Market Street 
Dogger 
Kind 
 

 
Growing Up 
Pip and Posy and the Super 
Scooter 
Tree 
From Seed to Sunflower 
The Tiny Seed 
Lifecycles 
Tad 
The Lorax 
Wangari’s Trees of Peace 
The Street Beneath My Feet 
Starting School 
Oh the Places You’ll Go!  

R Read Write Inc Phonics: Ditties A, B, C 
 

 
 
Class books: 

        

Read Write Inc Phonics: Red 
 

 
 
Class books: 

       
 

Read Write Inc Phonics: Green 
 

 
 
Class books:  
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1 Read Write Inc Phonics: 
Purple 
 

  
Class book: 
 

 

Read Write Inc Phonics: Pink 
 

 
 
Class book: 
 

Read Write Inc Phonics: Orange  
 

 
 
Class books: 
 

Read Write Inc Phonics: Yellow  
 

 
 
Class books: 
 

2 Read Write Inc Phonics: Blue 
 
 
 
 
 
 
 
 

Class books:  
 
 
 

Read Write Inc Phonics: Grey  
 
 
 
 
 
 
 
 

Class books: 

Comprehension Skills 
Summer 1: 
Poem: Big Red Boots 
Non-Fiction: British Garden 
Birds 
Narrative: The Enormous 
Crocodile 
Poem: The Wizard’s Dog 
Narrative: Plop Meets A Boy 
Scout 
Poem: I Love My Darling 
Tractor 
 
Class book: 

Comprehension Skills 
Summer 2:  
Non-fiction: Keeping Warm In 
Bed 
Narrative: An Adventure For 
Brave Mouse 
Poem: The Four Friends 
Non-fiction: What Makes Me 
Move 
Narrative: A Very Small Beetle 
Poem: Birdsong Lullaby 
 
Class book: 
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3 Short extracts 
Autumn 1: 
 
Short extract: How 
to make Stone Age 
Weapon and Tools 
(Linked to history 
unit, ‘Changes in 
Britain from the 
Stone Age to Iron 
Age’)                    
                                                   
Short extract: 
Newspaper article 
on Iron Age 
Chariot (Linked to 
history unit, 
‘Changes in Britain 
from the Stone Age 
to Iron Age’)                    
 
 
 

Novel study: 
 
The Queen’s 
Nose 
 

Short extracts 
Autumn 2: 
 
Information text: 
Facts about France, 
Facts about 
Germany (Linked 
to geography unit, 
‘Europe’) 
 
Information text: 
Walking Peak to 
Peak in the 
Pyrenees, Walking 
Peak to Peak in the 
Lake District 
(Linked to 
geography unit, 
‘Europe’) 
 

Short extracts 
Spring 1: 
 
Short extract: A 
Roman Soldier 
(Linked to history 
unit, ‘The Roman 
Empire’) 
 
Short extract: 
Roman Villages 
and Forts (Linked 
to history unit, ‘The 
Roman Empire’) 
 
 

Novel study: 
 
The BFG 
 

 

Short extracts 
Spring 2: 
 
Short extract: Save 
the Rainforest 
(Linked to 
geography unit, 
‘Rainforests’) 
 
Short extract: The 
Abominables 
(Stand-alone) 
 
Poem: Rainforest 
Layers by Mark 
Cowen (Linked to 
geography unit, 
‘Rainforests’)  

Short extracts 
Summer 1: 
 
Short extract: 
Sutton Hoo 
Information Text 
(Linked to history 
unit, ‘Anglo 
Saxons’) 
 
Short extract: 
Kings of the Anglo 
Saxons by Terry 
Deary (Linked to 
history unit, ‘Anglo 
Saxons’ 
 
Short extract: 
Striped Slopes 
(NatGeo) (Linked 
to science unit, 
‘Rocks’) 
 
Short extract: 
Matthew Henson 
(Linked to STEM 
week) 

Novel study: 
 
The Wild Robot 
 

 
 
 

 
 

Short extracts 
Summer 2: 
 
Short extract: King 
John and the 
Magna Carta 
(Linked to history 
unit, ‘Monarchs of 
Britain’)  
 
Short extract: 
Different Habitats 
(Linked to science 
unit, ‘Habitats’) 

4 Short extract: How 
Odin lost his Eye 
(Linked to history 
unit, ‘Vikings’) 
 
Poem: Lord 
Neptune by Judith 
Nicholls (Stand-
alone) 
 
 
 

Novel Study:  
 
Charlotte’s Web 
 

 

Short extract: 
Rainforest Facts 
and Survival Guide 
(Linked to 
geography unit, 
‘North and South 
America’)  
 
Short extract: Gary 
and the Strangers 
in the Forest 
(Linked to 
geography unit, 
‘North and South 
America’) 
 
Short extract: 
Nocturnal 
Creatures (Linked 
to geography unit, 
‘North and South 
America’) 

Short extract: 
Egyptian Poem 
(Linked to 
geography unit, 
‘Egyptians’)  
 
Short extract: 
Egyptian Comic 
Strip (Nat Geo) 
(Linked to 
geography unit, 
‘Egyptians’) 
 
 

Novel Study:  
 
Krindlekrax 
 

 
 

Short extract: 
Rivers of the World 
(Linked to 
geography unit, 
‘Rivers’) 
 
Short extract: 
Rivers Information 
Text (Britannica) 
(Linked geography 
unit, ‘rivers’)  
 
Short extract: 
Electricity 
Information Text 
linked to science 
unit, Electricity’.  
 
 
 

Short book: Julius 
Caesar (Abridged 
retelling) (Stand-
alone) 

Novel Study:  
 
Mary Poppins  
 

 
 

Short extract: The 
Miraculous 
Journey of Edward 
Tulane (Stand-
alone) 
 
Short Extract: 
Leaflet on Natural 
Resources (Linked 
to geography unit, 
‘Natural 
Resources’) 
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5 Short Extract: The 
Powerful Zeus 
(Linked to history 
unit, ‘The Greeks’) 
 
Short Extract: Ares, 
God of War 
(Linked to history 
unit, ‘The Greeks’) 
 
 

Novel Study:  
 
Holes  
 

 
 
 
 
 
 
 

Short extract: 
National Anthem 
(Linked to 
geography unit, 
‘The United 
Kingdom’) 
 
Short extract: 
Katherine Johnson 
(Biography) 
(Linked to science 
unit, ‘Earth and 
Space’) 
 
Short extract: Mae 
Jemison biography 
(Linked to science 
unit, ‘Earth and 
Space’)  
 
Poem: Cosmic 
Disco by Grace 
Nichols (Linked to 
science unit, ‘Earth 
and Space’)  
 

Short extract: 
Wright Brothers 
Biography (Linked 
to history unit, 
‘Leisure and 
Entertainment in 
the 20th Century’)  
 
Short extract: 
Titanic 1912 
(Linked to history 
unit, ‘Leisure and 
Entertainment in 
the 20th Century’) 
 

Novel Study:  
 
Alice’s 
Adventures in 
Wonderland 
 

 

Short extract: 
Poem, The 
Jabberwocky   
 
Short extract: 
Shark Adaptations 
(Linked to science 
unit, ‘Animals 
including humans’) 
 
Short extract: The 
Village by the Sea 
by Anita Desai 
(Linked to 
geography unit, 
‘settlements around 
the world’)   

Short novel study: 
The Lion the Witch 
and the Wardrobe 
(Stand-alone) 
 
 

 

Novel study   
 
Cogheart  
 

 

Short extract: Jane 
Goodall (Linked to 
science unit, 
‘Living Things and 
Habitats’) 
 
Short extract: 
David 
Attenborough 
(Linked to science 
unit, ‘Living Things 
and Habitats’) 
 
 

6 Short extract: 
Martin Luther King 
Jr I Have a Dream 
Speech (Linked to 
history unit, ‘Black 
History’) 
 
Short extract: 
Forward into the 
21st Century 
(Linked to history 
unit, ‘Black 
History’) 

Novel Study:  
 
Wonder 
 

 

Short extract: The 

Baking Battle 

(Stand-alone) 

 

Short extract: Dare 

to Dance (Stand-

alone) 

 

Short extract: An 

Underground City 

(Stand-alone) 

 

  

Short Extract: 

Drive in to 1950s 

America (Stand-

alone) 

Short extract: The 
Old Photograph 
(Stand-alone) 
 
Short extract: 
Inside the world of 
Jam (Stand-alone) 
 
 
 

Novel Study:  
 
Welcome to 
Nowhere 
 

 
 

Picture book: The 
Arrival (Linked to 
geography unit, 
‘Refugees’) 
 
Short extract: A 
Visit to Baba Yaga 
(Stand-alone) 
 
Short extract: The 
Great Wall of China 
(Stand-alone) 
 
 

Novel Study:  
 
The Hobbit 
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Writing 
 

Successful writing is the skill of being able to communicate ideas and thoughts coherently with others through a written form. The aim for all pupils at Ark 
Academy is that they leave as confident and motivated writers, who are able to write clearly, accurately and coherently.  
 
In order to write successfully, pupils need to develop confidence across two dimensions of writing: transcription and composition. Additionally, pupils need to 
have a developed understanding of audience and purpose, so they are able to adapt their language and style to suit a range of contexts, audiences and reasons 
for writing. Finally, as writers, pupils will need to be able to independently plan, edit and evaluate the effectiveness of their own writing. Therefore, we have 
designed a curriculum which allows pupils to develop all of these skills across their primary learning journey.  
 
Transcription  

 
Pupils receive daily spelling lessons which are taught through the Read Write Inc ‘Get Spelling’ programme. We chose to use this programme as it is underpinned 
by explicitly teaching phoneme-grapheme correspondence and was designed to follow on from the RWI phonics programme that we use as a school to teach 
phonics in EYFS and KS1. Alongside spelling, it also develops pupils’ knowledge of word families, how suffixes and prefixes impact root words and provides 
mnemonics to help remember tricky spellings. The programme is delivered for 20 minutes daily by trained teaching assistants, using a range of partner talk, 
group practise and group challenges to help pupils commit new words to memory.  
 
Handwriting is also explicitly taught during this time.  Pupils are further motivated to improve their handwriting through our Pen License initiative. Pupils can 
only use a pen once they have achieved their pen license, which is awarded in assemblies.  
 
Composition 

 
Writing lessons are taught using a mixture of ‘Talk-For-Writing’ units and teacher planned ‘stimulus writing’ units that link deliberately to humanities or science 
topics being studied or the class novel being read in Reading Revolution lessons. All units are underpinned by a strong belief that discussion (talk) is the starting 
point for all pieces of writing.  
 
Talk-for-Writing 

 
In order to write, pupils need to have be able to draw on their knowledge of well-written texts. The ‘Talk-for-Writing’ model allows pupils to internalise language 
structures needed to write through ‘talking the text’ as well as close reading. The model allows pupils to move from dependence on a text, towards writing 
independently. Talk-For-Writing units are broken into three phases:  
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Imitation Phase 
Pupils are immersed in a model text which is 
pitched just above the cohort. Pupils learn this text 
to learn the structure of the text genre, acquire 
new vocabulary, embed sentence structures and 
get exposure to the uses of punctuation. The 
imitation phase features: 

• Imaginative and engaging hook 

• Model text mapped and learned with 

actions 

• Discreet skills taught and practiced 

• Drama, debates and discussions to 

immerse pupils in the text fully.  

• Text read as a writer to unpick tools and 

effects that the author has used.  

• The text unpicked to elicit plan which 

would have been used, including the skills 

and the bare bones (decontextualized, 

simplified plot pattern).  

 

Innovation Phase 
Pupils move away from the model text. The model 
text provides the story line onto which they can 
hang embellishments and writing tools.  
 

• Teacher models how to plan based off the 

model text. 

• Pupils practice the skills they will need for 

the part of the text they are writing that 

day 

• Teacher share- writes the part of the text, 

modelling the thinking process aloud and 

getting new ideas from pupils. 

• Pupils orally rehearse and independently 

write 

• Shared edits of pupil work leading to peer 

and self-editing 

• Time for pupils to respond to marking 

 

Independent Application 
Pupils write independently, using the stimulus of 
the unit and skills taught through the previous 
weeks. The genre of writing could be the same or 
it could be different.  

• Discuss invention ideas based off bare 

bones 

• Map/ plan text and orally rehearse 

• Use tools taught 

• Skills starters / ‘Do Nows’ 

• Discussion of what tools to use to achieve 

purpose of paragraphs 

• Impact plenaries 

• Responding to marking 

  
 

 
Stimulus Writing 
 
We have found that relating writing to what is being studied in other lessons enables a high-level of engagement and motivation as pupils can include the 
knowledge and vocabulary that they have already learned in other lessons in their writing, giving them more to draw on and write about and enabling them to 
better transfer learning between subjects and further embed this into their knowledge term memory,  
 
A general teaching sequence includes the following elements in the planning: 
 

The purpose and audience for a text is introduced, 
alongside a “hook” for writing. Opportunities for 
skills starters and speaking and listening 
activities.  

1. Establish clear aims for writing 

2. Provide examples of similar writing  

3. Explore features of a text  

4. Define conventions 

Pupils begin to experiment with their own 
writing, through group writing and shared 
writing. Teachers model the thought process and 
build in opportunities to orally rehearse before 
writing.  

5. Demonstrate how it is written  

6. Compose together  

7. Scaffold the first attempts 

Pupils plan and write independently, through 
discussion and sharing of ideas and using the 
skills taught over the unit. Time is spent proof-
reading, editing and sharing final writing.  

8. Independent writing  

9. Draw out the key learning  

10. Review  
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Teachers may choose different tasks and activities to cover each section of the planning process. For example, through role play, shared or group writing, 
modelled writing or short-burst writing activities.   
 
Evaluating Writing 

 
We want our pupils to become increasingly reflective about what they are writing. To develop these skills, it is important that pupils practice the skill of reading 
their work back over; have time for editing built into the teaching sequences; and have opportunities to discuss the effectiveness of their writing.  Pupils edit 
their work in black pen, and they may do this at various points across a writing unit. For example, immediately following verbal feedback, at the start of the 
following lesson, during a whole class edit or during small-group intervention.  
 
The writing journey of a pupil at Ark Academy 
 
By the end of EYFS, most pupils will be able to form their letters correctly. They will be able to spell some common high frequency words and use phonetically 
plausible spelling for words using set one sounds. Pupils will be able to say and write a simple sentence.  
 
By the end of KS1, pupils will be able to write in cursive handwriting. They will be confident in using their ‘set 1, 2 and 3’ phonic sounds to spell words and will 
also be able to spell common exception words. They will accurately punctuate the end of each sentence. Before writing, KS1 pupils will be able to plan or say 
what they are going to write out loud and following writing, they will be able to proof-read their work for simple spelling errors and full stops. They will also be 
able to share their work by reading it back out-loud.  
 
At the end of LKS2, pupils will have increased the legibility of their handwriting and will be writing in pen. In their writing they will be able to confidently use 
an increasing range of punctuation accurately, alongside proof-reading for punctuation while writing. Pupils will be able to plan writing through discussing 
similar writing and will organise their writing in short paragraphs around a common theme. Their writing will become more interesting as they begin to extend 
their sentences through using a range of conjunctions and use a range of suffixes and prefixes to challenge their vocabulary choices. Finally, pupils will be able 
to more rigorously evaluate their writing, reading what they have written out-loud with intonation and proof-reading their work for spelling and punctuation 
errors.  
 
By the end of UKS2, pupils will be effective writers who are able to use dictionaries to check the spelling of ambitious words and who use a wide range of 
punctuation accurately, including the use of commas for clarity and speech marks. Prior to writing, pupils will plan what they will write through identifying the 
audience in purpose. Their writing will be organised into developed paragraphs around one theme and pupils will include a ride range of cohesive devices across 
their writing to build cohesion across and within paragraphs. Pupils will be able to include dialogue into their writing which moves the action forward. Following 
writing, pupils will be able to evaluate how effective the writing has been in terms of meeting the audience and purpose and they will be able to suggest changes 
based on these criteria.  
 
In Year 7, pupils will begin to gain increasing autonomy and independence in their writing. Pupils are given opportunities to understand and use a range of 
paragraph structures which allow them to shape their own writing in an increasingly independent way. Pupils also have the opportunity to write in a more 
analytical manner, using a point-evidence-analysis structure that helps them produce writing that is fluent and clear.  
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Writing Curriculum Overview 

Year 
Group  

Autumn Spring Summer 

R Narrative: Goldilocks and the 
Three Bears 

 
 
Narrative: Stick Man 
 

 
 
Non-fiction: Lists, labels, 
captions, wanted poster  

Narrative: Kipper’s Birthday 
 

 
 
Narrative: Rama and the 
Demon king 

 
 
 

Non-fiction: Lists and labels  

Narrative: Whatever Next 
 

 
 
Narrative: Roaring Rockets 
 

 
 
Narrative: Aliens Love 
Underpants 
 
Narrative: Man on the Moon 
 
Non-fiction: Postcards 
 
Non-fiction: Instructions  

Narrative: Supertato 
 

 
 

Narrative: Elliot the Superhero 
 

 
 
Non-fiction: Instructions, 
designs, lists, plans 

T4W Narrative: Dear Zoo 
 

 
 

Narrative: The Tiger who came 
to Tea 

 
 
Acrostic poems  
 
Non-fiction: Animal fact files 

T4W Narrative: Jack and 
the Beanstalk 

 
 
Narrative: Jasper’s 
Beanstalk 

 
 
Narrative: Little Red Hen 
 
Non-fiction: ‘How to grow 
a sunflower’ instructions 
 
Non-fiction: Recount  
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1 
 

T4W Narrative: The 3 Little 
Pigs  
 

 
Non- fiction: Recount of a walk 
around the Wembley Stadium 
area (linked to geography unit, 
‘My Local Area’)  

T4W Narrative : The Wooden 
Camel 
 

 
Non- Fiction: Toys fact file 
(Linked to history unit, ‘Toys 
in Time’) 

T4W Narrative: Mr Grumpy’s 
Motor Car 
 

 
Non- Fiction: Diary entry 
based on Mr Grumpy’s Motor 
Car (Linked to writing 
narrative unit) 

T4W Narrative: Last Stop on 
Market Street 
 

 
Non Fiction: Biography on 
George Stephenson (Linked to 
history unit, ‘Transport’) 
 

T4W Narrative: The Queen’s 
Handbag 
 

 
Non- fiction: Persuasive leaflet 
to visit the UK (linked to 
history unit, ‘The United 
Kingdom’) 

T4W Narrative: Julian is a 
Mermaid 
 

 
Non- fiction: Discussion 
text – ‘have we always 
liked to be beside the 
seaside?’ (Linked to history 
unit, ‘The Seaside Now and 
Then’) 
 
 
 

2 T4W Narrative: The Illustrated 
Tales of King Arthur 
 

 
Non Fiction: Biography about 
a key monarch from history 
(Linked to history unit, ‘Kings 
and Queens’)  

T4W Character description: 
George’s Marvellous Medicine  
 

 
Non-Fiction: Instructions – 
How to make the perfect 
medicine 

Poetry: Here We Are: Notes for 
Living on Planet Earth 
 

 
Non Fiction: Guide to living on 
Earth (Linked to geography 
unit, ‘Planet Earth’) 
 
 
 

T4W Fictional Diary Entry -  
The Iron Man 
 

 
 
 
 
 
 
 
 
 
 

 
Non-Fiction: Non-
Chronological Report on 
continents (Linked to 
geography unit, ‘Planet Earth’) 
 
 
 

T4W Letter: Malala’s Magic 
Pencil 
 

 
Non Fiction: Speech – If I had 
a Magic Pencil (Linked to 
history unit, ‘They Made a 
Difference’) 

T4W: Narrative:  The 
Akimbo Adventures   
 

 
Non Fiction: Persuasive 
writing to visit Kenya 
(Linked to geography unit, 
‘Life in Kenya’) 
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3 T4W Narrative: Stone Age Boy 
(Linked to history unit, ‘Stone 
age to the Iron age’) 
 

 
 
Non-fiction: Stone Age 
(Bronze/ Iron) information 
text (Linked to history unit, 
‘Stone age to the Iron age’) 
 
 

T4W Narrative based on The 
Queen’s Nose (Linked to 
Reading Revolution novel) 
 
 
 

 
 
 
 
 
 
 
 
Non-fiction: Fact file about a 
European country (Linked to 
geography unit, ‘Europe’) 
 
 
 

T4W Narrative: The Roman 
Sword (Linked to history unit, 
‘The Roman Empire’) 
 

 
 
Non-fiction: Newspaper article 
about Julius Caesar’s Invasion 
(Linked to history unit, ‘The 
Roman Empire’)  
 

Narrative: The BFG (Linked to 
Reading Revolution novel) 
 

 
 

Non-fiction: Rainforest leaflet 
(Linked to geography unit, 
‘Rainforests’) 
 

T4W Narrative: Legend of  
Beowulf (Linked to history 
unit, ‘The Anglo Saxons)   
 

 
 
Poetry: Plants Poem (Linked to 
science unit, ‘Plants’) 
 
Non-fiction: Letter writing 
(Linked to Reading Revolution 
novel) 

Narrative: The Wild Robot 
(Linked to Reading 
Revolution novel) 

 
 
Fiction: Descriptive 
writing about King John I 
(Linked to history unit, 
‘Monarchs of Britain’) 

4 T4W Narrative: The Creation 
of Thor’s Hammer 
 

 
 
Non-fiction: Instructional text 
– ‘How to train your dragon’ 
(Linked to history unit, ‘The 
Vikings’) 
 
Descriptive writing: Dragon 
Eggs (Linked to history unit, 
‘The Vikings’) 

T4W: The paradise that is Peru 
(information text) (Linked to 
geography unit, ‘North and 
South America’ 
 

 
 
Fiction: An adventure story 
narrative written from the 
perspective of an animal 
(Linked to geography unit, 
‘North and South America’ 
 
 
 

T4W Narrative: The Adventure 
of Howard Carter 
 

 
 

Non-fiction: Explanation text 
on Egyptian death rituals 
(Linked to history unit, ‘The 
Egyptians’)  
 
Non-fiction: Newspaper article 
on Tutankhamun’s tomb 
discovery (Linked to history 
unit, ‘The Egyptians’) 

Narrative: Sequel to 
Krindlekrax (Linked to 
Reading Revolution novel) 
 

 
 
Non-fiction: Letter of 
complaint to a character on 
Lizard Street (Linked to 
writing narrative unit) 
 
Fiction: Agony Aunt Letter 
(Linked to writing narrative 
unit) 
 

Narrative: Quest  
 

 
 
Diary Entry (Linked to 
Reading Revolution novel, 
‘Mary Poppins’) 
 
Job Advert (Linked to Reading 
Revolution novel, ‘Mary 
Poppins’) 

Narrative: Mary Poppins 
(Linked to Reading 
Revolution novel) 
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5 T4W Narrative: The Fall of 
Icarus (Linked to history unit, 
‘The Greeks’) 
 

 
 
 
Non-fiction: Advertisement for 
Camp Green Lake (Linked to 
Reading Revolution novel) 
 

Narrative: Holes backstory 
(Linked to Reading Revolution 
novel)  
 

 
 
Non-fiction: Diary entry 
(Linked to Reading Revolution 
novel) 
 
Non-fiction: Job application 
(Linked to science unit, ‘Earth 
and Space’) 
 

Narrative: Alice’s Adventures 
in Wonderland (Linked to 
Reading Revolution novel) 
 

 
 
Non-fiction: Instructions 
(Linked to Reading Revolution 
novel) 
 
Non-fiction: Newspaper report 
– ‘a new invention’ (Linked to 
history unit, ‘Leisure and 
Entertainment in the 20th 
Century) 

Non-fiction: Travel blog on 
India (Linked to geography 
unit, ‘Settlements Around the 
World’) 
 

 
 
Narrative: Stories set in India 
(Linked to geography unit, 
‘Settlements Around the 
World’) 

Non-fiction: Newspaper 
Report (Linked to Reading 
Revolution novel, ‘The Lion, 
the Witch and the Wardrobe’) 

 
 
Speech writing (Linked to 
Reading Revolution novel, ‘The 
Lion, the Witch and the 
Wardrobe’) 
 
Non-fiction: Information text 
on ‘Mechanimals’ (Linked to 
Reading Revolution novel, 
Cogheart) 

Narrative: Cogheart 
(Linked to Reading 
Revolution novel, 
‘Cogheart’) 

Non-fiction: Instructions 
to create a user manual 
(Linked to Reading 
Revolution novel, 
‘Cogheart’) 
 
 

6 T4W Narrative: Shrek and 
Donkey 
 

 
 
Freedom Poetry (Linked  to 
history unit, ‘Black History’) 
 
Non-fiction Civil rights 
monologue (Linked to history 
unit, ‘Black History’) 
 
Narrative: ‘Just so stories’ 
(Linked to science unit, 
‘Evolution and Inheritance’) 

T4W Narrative:  
Kidnapped 
 

 
 
Non-fiction: Evacuee Narrative 
(Linked to history unit, ‘World 
War 2’) 
 
Non-fiction: Non-
chronological reports (Linked 
to history unit, ‘World War 2’) 
 

Narrative: Speech writing from 
‘Wonder’ (Linked to Reading 
Revolution novel) 

 
 
Non-fiction: Newspaper report 
on the Haiti earthquake 
(Linked to geography unit, 
‘Volcanoes and Earthquakes’) 
 
Non-fiction: Letter of 
complaint to the Jolly Postman 
 
Narrative: The Arrival – 
backstory (Linked to upcoming 
geography unit, ‘Refugees’) 

Non-fiction: Letters home 
(Linked to geography unit, 
‘Refugees’) 
 
Narrative: Welcome to 
Nowhere - Omar flashback 
(Linked to Reading Revolution 
novel) 

 
 
Non-fiction: Interview with 
Omar (Linked to writing 
narrative unit)  
 
 
Non-fiction: Explanation text 
on Space (Linked to STEM 
week) 

Narrative: The Hobbit – A new 
adventure (Linked to Reading 
Revolution novel) 
 

 
 
Non-Fiction: David 
Attenborough documentary 
(Linked to Science unit, 
‘Animals and their Habitats’) 
 
 

Non-fiction: Leaving 
speeches 
 
Non-fiction: Play scripts 
 
Narrative: Year 7 writing 
for secondary transition  
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Mathematics 
 
The aim of the ark Academy primary mathematics curriculum is to develop pupils’ abilities to make rich connections between 
mathematical ideas to develop fluency, develop the essential skills of reasoning and gain the ability to solve increasingly 
sophisticated problems. We aim for our pupils to apply their mathematics skills and knowledge confidently to a range of 
different real-life situations, to ensure pupils understand maths in the context of the wider world. This is further developed 
during STEM week.  
 
At Ark Academy, we follow the ‘Mathematics Mastery’ programme – A mastery approach developed by Ark Schools. We have 
adopted the Maths Mastery programme as we believe the approach to mathematics is rigorous, it covers a broad number sense 
and follows the pedagogical approach of concrete-pictorial-abstract to enable all pupils to access the learning. Teaching for 
mastery also follows our curriculum principle of ‘depth before breadth’. We use the ‘Dimensions of Depth’ to deepen pupils’ 
understanding, instead of learning mathematical procedures by rote. This ensures high expectations of what pupils learn and 
understand, ensuring maths is made accessible for all through scaffolding, whilst still providing the necessary stretch and 
challenge.    
 
The Dimensions of Depth: 
 

Conceptual understanding 
 

Mathematical thinking 
 

Mathematical problem 
solving 

 

Language and 
communication 

 
To achieve mastery, our pupils 
represent ideas in many different ways. 
The focus is always on a progression 
from concrete resources to pictorial 
representation and onto the numerical 
abstract, which supports the 
development of deep conceptual 
understanding. The concrete-pictorial-
abstract approach is based on research 
about developing understanding of 
concepts from Jerome Bruner (1966). 
 

We want our pupils to think like 
mathematicians, this is achieved by 
building a culture of error with pupils, 
so they feel comfortable with asking 
questions, exploring concepts, and 
addressing misconceptions.   
 

We want our pupils to feel 
empowered to problem solve, by 
providing the opportunity for 
pupils to investigate and seek 
solutions. Tasks are planned to 
apply and deepen their learning 
from previous units. 
 

Our pupils are encouraged to use 
rich mathematical vocabulary, and 
full sentences to deepen their 
understanding of concepts, and to 
reason about their findings. 
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Our lesson structure allows pupils to develop their mathematical rigor through deliberate practice of the small steps of learning so that pupils may advance to 
more complex learning by the end of the lesson. Learning is ‘chunked’ into a ‘Do Now’, ‘New learning’, ‘Talk Task’, ‘Developed learning’, ‘Independent practice’ 
and a plenary. Pupils revisit and revise concepts once a week in our weekly maths meetings as well as develop fluency and arithmetic each week. Timetables are 
taught in years 2- 5 with expectation that by the end of year 4 all pupils will know all of their timetables. All year 4 pupils will complete a multiplication tables 
check (MTC) to assess fluent recall of multiplication facts. 
 
The curriculum is designed to be cumulative both within each school year and across the year groups. The key concepts and skills are applied and revisited 
throughout the school year to consolidate learning. 
 
The mathematical journey of a pupil at Ark Academy  
 
By the end of the EYFS curriculum, most pupils will be able to have a deep understanding of number to 10, including the composition of each number; to subitise 
(recognise quantities without counting) up to 5; to automatically recall (without reference to rhymes, counting or other aids) number bonds up to 5 (including 
subtraction facts) and some number bonds to 10, including double facts; verbally count beyond 20, recognising the pattern of the counting system; 
compare quantities up to 10 in different contexts; explore and represent patterns within numbers up to 10.  
 
By the end of the KS1 curriculum, most pupils will be able to count reliably with numbers from 1 to 100; to read scales in divisions of ones, twos, fives and tens; 
to partition any two-digit number into different combinations of tens and ones; to add and subtract any 2 two-digit numbers using an efficient strategy; to recall 
all number bonds to and within 10 and use these to reason with and calculate bonds to and within 20, recognising other associated additive relationships; to 
recall multiplication and division facts for 2, 5 and 10; to use different coins to make the same amount; to read the time on a clock to the nearest 15 minutes; to 
name and describe properties of 2-D and 3-D shapes, including number of sides, vertices, edges, faces and lines of symmetry.  
 
By the end of the KS2 curriculum, most pupils will be able to demonstrate an understanding of place value, including large numbers and decimals; to calculate 
mentally using efficient strategies; to use formal methods to solve multi-step problems; to calculate and recognise the relationship between fractions, decimals 
and percentages and can express them as equivalent fractions; to solve problems involving the calculation of percentages and the use of percentages for 
comparison; to use simple formulae and express missing number problems algebraically; to generate and describe linear number sequences; to solve problems 
involving the calculation and conversion of units of measure, using decimal notation up to three decimal places where appropriate; to illustrate and name parts 
of circles, including radius, diameter and circumference and know that the diameter is twice the radius; to recognise angles where they meet at a point, are on 
a straight line, or are vertically opposite, and find missing angles; to interpret and construct pie charts and line graphs and use these to solve problems, including 
interpreting the mean. 
 
We build for Key stage 3 by ensuring a strong subject knowledge of the mathematical fundamentals of demonstrating fluency, reasoning mathematically and 
solving mathematical problems in different contexts. In Year 7, pupils build on their primary school knowledge of number, geometry, and statistics. Pupils use 
their knowledge of adding and subtracting negatives from Key Stage 2 and further develop their understanding of algebra.  
 
 
 
 



 29 

Maths Curriculum Overview 
Year 

Group 
Autumn Spring Summer 

R 1. Early Mathematical Experiences (3-4 weeks) 
2. Pattern and Early Number (2 weeks) 
3. Numbers within 6 (2 weeks) 
4. Addition and Subtraction within 6 (1 week) 
5. Measures (1 week) 
6. Shape and Sorting (1 week) 

7. Numbers within 10 (2 weeks) 
8. Calendar and Time (1 week) 
9. Addition and Subtraction within 10 (1 week) 
10. Grouping and Sharing (2 weeks) 
11. Number Patterns within 15 (2 weeks) 
12. Doubling and Halving (1 week) 
13. Shape and Pattern (1 week) 

14. Securing Addition and Subtraction Facts 
(2 weeks) 

15. Number Patterns within 20 (2 weeks) 
16. Number Patterns beyond 20 (1 week) 
17. Money (1 week) 
18. Measures (2 weeks) 
19. Exploration of Patterns within Number (2 

weeks) 
1 1. Numbers to 10 (2 week2) 

2. Addition and Subtraction within 10: Combination 
and Partitioning (2 weeks) 

3. Shapes and Patterns (2 weeks) 
4. Numbers to 20 (2 weeks) 
5. Addition and Subtraction within 20: 

Augmentation and Reduction (2 weeks) 

6. Time (2 weeks) 
7. Exploring Calculation Strategies within 20 (! 

Week) 
8. Numbers to 50 (2 weeks) 
9. Addition and Subtraction within 20: 

Comparison and Difference (2 weeks) 
10. Fractions (1 week) 
11. Measures: Length and Mass (2 weeks) 

12. Numbers 50 to 100 and beyond (2 weeks) 
13. Addition and Subtraction: Applying 

Strategies and Structures (2 weeks) 
14. Money (2 weeks) 
15. Multiplication and Division (2 weeks) 
16. Measures: Capacity and Volume (2 weeks) 

2 1. Number within 100 (2 weeks) 
2. Addition and subtraction of 2-digit numbers (2 

weeks) 
3. Addition and subtraction Word Problems (2 

weeks) 
4. Measures: Length (2 weeks) 
5. Graphs (1 week) 
6. Multiplication and Division: 2, 5 and 10 (3 weeks) 

 

7. Time (2 weeks) 
8. Fractions (2 weeks) 
9. Addition and Subtraction of 2-digit numbers: 

Regrouping and Adjusting (2 weeks) 
10. Money (2 weeks) 
11. Faces, Shapes and Patterns: Lines and turns (3 

weeks) 

12. Number within 1000 (1 week) 
13. Measures: Capacity and Volume (2 weeks) 
14. Measures: Mass (1 week) 
15. Exploring Calculation Strategies (2 weeks) 
16. Multiplication and Division: 3 and 4 (3 

weeks) 

3 1. Number Sense and Exploring Calculation 
Strategies (3 weeks) 

2. Place Value (2 weeks) 
3. Graphs (1 week) 
4. Addition and Subtraction (3 weeks) 
5. Measures: Length and Perimeter (2 weeks) 

6. Multiplication and Division (2 weeks) 
7. Deriving Multiplication and Division Facts (3 

weeks) 
8. Time (2 weeks) 
9. Fractions (3 weeks) 

10. Angles and Shape (3 weeks) 
11. Measures (3 weeks) 
12. Securing Multiplication and Division (1 

week) 
13. Exploring calculation Strategies and Place 

Value (2 weeks) 
4 1. Reasoning with 4-digit numbers (2 weeks) 

2. Addition and Subtraction (3 weeks) 
3. Multiplication and Division (3 weeks) 
4. Interpreting and Presenting Data (2 weeks) 

5. Securing Multiplication Facts (1 week) 
6. Fractions (4 weeks) 
7. Time (1 week) 
8. Decimals (3 weeks) 
9. Measures: Area and Perimeter (2 weeks) 

10. Measure and Money Problems (3 weeks) 
11. 2D shape and Symmetry (3 weeks) 
12. Position and Direction (1 week) 
13. Reasoning with Patterns and Sequences 

(2 weeks) 
14. 3D Shapes (1 week) 
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5 1. Reasoning with Large Whole Numbers (2 weeks) 
2. Problem Solving with Integer Addition and 

Subtraction (2 weeks) 
3. Line Graphs and Timetables (2 weeks) 
4. Multiplication and Division (3 weeks) 
5. Perimeter and Area (1 week) 

6. Fractions and Decimals (3 weeks) 
7. Angles (2 weeks) 
8. Fractions, Decimals and Percentages (3 weeks) 
9. Transformations (2 weeks) 

10. Converting Units of Measure (2 weeks) 
11. Calculating with Whole Numbers and 

Decimals (3 weeks) 
12. 2D and 3D shapes (2 weeks) 
13. Volume (1 week) 
14. Problem Solving (2 weeks) 

6 1) Integers and Decimals (2 weeks) 
2) Multiplication and Division (3 weeks) 
3) Calculation Problems (2 weeks) 
4) Fractions (2 weeks) 
5) Missing angles and lengths (1 week) 

6) Coordinates and Shapes (2 weeks) 
7) Fractions (1 week) 
8) Decimals and Measures (3 weeks) 
9) Percentages and Statistics (2 weeks) 
10) Proportion Problems (2 weeks) 

 

Revision and transition units to be decided.  
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History and Geography 
 
History  
 
At Ark Academy, we intend to instil awe and wonder within the pupils about the past. By learning history, pupils will understand the complexities of people’s 
lives, processes of change, diversity of societies and relationships between different groups as well as their own identity and challenges of their time. Pupils will 
be inspired to think of consequences of actions on a bigger scale and consider their role now and in the future. As they journey through our primary, our aim is 
for pupils to gain coherent knowledge and understanding of our world’s history to provide a sense of relevance of the environment they live in. A high-quality 
history education will support pupils in understanding their heritage, their identity, their life and that of others; enabling full participation in our society. 
 
Our curriculum foundation is on developing pupils’ knowledge and critical thinking, which are driven by ‘fertile questions’ at the end of each unit. We want 
pupils to ask perceptive questions, analyse and interpret the evidence, sift through arguments and identify motives. Pupils should build their historical 
imagination of the past and be able to articulate their understanding to others. By lessening the abstract nature of history and teaching through enquiry-based 
questions, we aim for pupils to leave Ark Academy with secure chronological understanding of time periods in history.  
  
Units of learning are informed by the National Curriculum as well as being sensitive to the pupils’ interests and the local community. Throughout the history 
curriculum, links have been highlighted within and across year groups. This means that knowledge taught in prior year groups is built and developed upon in a 
meaningful way ensuring information is remembered and learned. These history ‘themes’ - which all teaching staff understand and were a part of creating - run 
through Key Stages 1 and 2. High quality, challenging texts in reading alongside outcomes in writing, linked to the humanities curriculum, reinforce and extend 
pupils’ knowledge, enabling them to make connections and embed new learning in their long-term memory. 
 
The history themes are: chronology, technological advances, economy, famous people, war, medicine, impact on Britain, politics, hierarchy, religion, trade, 
the arts, invasion, daily life and migration. These themes are linked across the school. For example: 
War: Year 3 ‘Roman Empire’ > Year 4 ‘The Vikings’ > Year 5 ‘World War 2’ The learning about ‘war’ in years 3 and 4 provides pupils with the building blocks 
and prior understanding of concepts in order to help them process more complex ideas by the end of KS2.  

Geography  

By studying Geography, pupils will connect and appreciate that geography is relevant to their lives, experiences and futures. Geography allows us to make sense 
of the planet and discover all we can about our home. We will inspire in pupils a curiosity and fascination about the world and its people, which will remain with 
them for the rest of their lives. They will be accepting and tolerant of others as they will understand that the world is a global community. Our curriculum 
generates excitement, creativity and critical thinking about the world that will equip our pupils to make their own successful way in it. 
 
Like in history, our curriculum has been designed to be enquiry-based and driven by fertile questions. Pupils will be aware of the relationship between societies 
and the planet; both how people affect the environment and how environment affects people. They will understand how human activity and landscapes vary 
across the world and the factors that influence these patterns. As they progress, their understanding of geographical locations will deepen. Pupils will understand 
the difference between human and physical geography and how both change over time. Pupils will gain skills in interpreting a range of geographical information 
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such as maps and diagrams. Using this knowledge, pupils will enquire into topical matters and understand and appreciate the value of different cultures and 
perspectives. 
 
As with our history curriculum, links have been highlighted within and across year groups in order to ensure that knowledge taught in prior year groups is built 
and developed upon in a meaningful way.  
 
The geography themes are: relative location, human features, physical features, region, impact of humans on Earth, climate and fieldwork. The pupils are 
exposed to these themes in every topic which allows them to consolidate geographical vocabulary and concepts year-on-year.  

Overview of a pupil’s journey through primary history and geography   

 History Geography 
EYFS • Through stories, understand that events happened in the 

past. 

• Understand that places and things develop over time.  

• Through exploring, observing and finding out about people, 

places, technology and the environment pupils have a sense of 

their immediate physical world.  

KS1 • Understand the concept that events beyond living 

memory that are significant nationally or globally. 

• Put events from one time period in Chronological order 

• Analyse a range of sources from specific time periods 

• Discuss the lives of significant individuals or events in 

the past who have contributed to national and 

international achievements 

• Understand where they live, as well London, and that they live 

in the United Kingdom. 

• Beginning to develop geographical vocabulary 

• Know weather patterns in the United Kingdom 

• Identify hot and cold areas of the world 

• Use a basic map, atlas and simple compass directions, aerial 

photographs and plans. 

• Develop basic fieldwork skills 

KS2 • Continue to develop a chronologically secure knowledge 

and understanding of British, local and world history 

• Note connections, contrasts and trends over time and 

develop the appropriate use of historical terms. 

• Differentiate between source types and explain how 

interpretations in History may differ. 

• Construct informed responses that involve thoughtful 

selection and organisation of relevant historical 

information. 

• Build on prior learning about physical and human processes 

and the formation and use of landscapes and environments 

• Use maps to focus on regions, key physical/ human 

characteristics, countries and major cities. 

• Make connections between their local surroundings and that of 

contrasting settlements. 

• Examine and compare geographical similarities and differences 

• Explain latitude, longitude and time zones. 

• Describe and understand climate zones, rivers, mountains, 

volcanoes, earthquakes, the water cycle, types of settlements, 

economic activity and distribution of natural resources.  
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• Address and sometimes devise historically valid 

questions about change, cause, similarity and difference, 

and significance. 

• Use and create maps and atlases.  

• Develop fieldwork skills in predicting and navigating.  

Transferring skills and knowledge  

Our history and geography curriculum is underpinned by the use of knowledge mats, which contain the key learning and vocabulary for each unit of study. As a 
teaching staff, we have created meaningful links between all history and geography units across the school. Teachers signpost these links in the first lesson of 
each unit in order to highlight what the pupils have learnt previously; what they are going to be learning; and what they will learn in the next linked unit. For 
example: 
 

   

Pupils refer back to the learning on the Roman 
Empire 

Pupils are introduced to the new unit: Anglo-
Saxons. Links are made between the common 
themes: ‘leaders’, ‘politics’, ‘chronology’ and 
‘impact on Britain’. 

Reference is made to future learning that links to the 
Romans and Anglo-Saxons: In a future unit, 
‘Monarchs of Britain’, the themes of ‘leaders’ and 
‘politics’ are explored again.   
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History and Geography Curriculum Overview 
History Geography 

Year 
Group 

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Year 1 
 

My local area 
How would I make 

my local area 
better? 

Toys in time 
How have toys 

changed over time? 

Ticket to ride 
Have we always travelled in the same way? 

United Kingdom 
Why should people 

visit the United 
Kingdom? 

The seaside now and 
then 

Have we always 
liked to be beside 

the seaside? 

Year 2 Kings and Queens 
Who was the most 
powerful British 

monarch? 

The Great Fire of 
London 

Did the Great Fire of 
London only have a 

negative impact? 

Planet Earth 
Why would you never find a camel in 

Antarctica? 

They Made a 
Difference  

Who do you think 
made the biggest 
contribution to 

discovery? 

Life in Kenya 
  How is Kenya 

similar and 
different to the UK? 

Year 3 Changes in Britain 
from the Stone Age 

to the Iron Age 
How do we know 

about humans that 
lived before us? 

Europe 
Is Europe the most 

important 
continent? 

The Roman Empire 
Did the Roman 
Empire have a 

positive impact on 
Britain? 

Rainforests 
Do the rainforests 

need saving? 

Anglo Saxons 
Did the Anglo 

Saxons build an 
empire? 

Monarchs of Britain 
Should we do 
everything a 

monarch says? 

Year 4 Vikings 
Were the Vikings 

the greatest 
warriors in history? 

North and South 
America 

Which part of 
America has the 

best features? 

Egyptians 
Did the ancient 

Egyptians build the 
greatest buildings on 

Earth? 

Local History Study 
Has Wembley 

benefitted from the 
Wembley arena? 

River Study 
What is the impact 

of human use of 
rivers? 

Natural Resources 
Do we, as humans, 

do enough to 
preserve our 

supplies? 

Year 5 Greeks 
How does Ancient 
Greece influence 
modern society? 

The United 
Kingdom 

What makes the 
United Kingdom 

unique? 

Leisure and 
Entertainment in the 

20th Century 
How has life changed 
in the 20th century? 

Settlements around 
the World 

How do settlements 
in a country 

compare with each 
other? 

Early Civilization- 
Islam 

Was early Islamic 
civilisation the most 

advanced of its 
time? 

Mountains 
How do countries 

make use of 
mountains? 

Year 6 Black History 
What are the 

roadblocks and 
successes in Black 

History? 

World War 2 
What were the 

priorities for the 
British Government 

during WW2? 

Volcanoes and 
Earthquakes 

How do countries 
prepare for the risks 
of volcanic eruptions 

and earthquakes? 

Refugees 
What should the 
countries of the 

world do to support 
refugees? 

Victorians 
Did the Victorian 

age have a positive 
impact on 
humanity? 

Orienteering 
What’s East and 

What’s West? 
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Curriculum progression: History 
Blue: Knowledge 
Red: Skills 
Green: Themes (linked across the school) 
Year 1 
  

Toys in Time 
 
1) What types of toys are there? (Use wide 
vocabulary of everyday historical terms.)  
Daily Life  

2) Can I describe my favourite toy? (Use 

wide vocabulary of everyday historical 

terms.)  

Daily Life 
3) Which toys did our parents and 
grandparents play with? (Be aware of the 
past, using common words and phrases 
relating to time.) Daily Life  
4) How do we know that some toys are 
from the past? (Identify similarities and 
differences between periods.) Daily Life 
5) Can we put toys in chronological order? 
(Fit people and events into chronological 
framework.) Chronology 
6) How can we show visitors what we have 
found out? (Choose and use from stories 
and other sources to show understanding.) 
Chronology 
7) End of unit question: How have toys 
changed over time?  
 
 

Ticket to Ride 
 

1) How do we travel around today? (Use wide 
vocabulary of everyday historical terms.) Daily 
Life  
2) Can we compare modes of transport now to 
those in the past? (Identify similarities and 
differences between periods.) Technical 
advances 
3) Can we make a boat that floats? (Identify 
similarities and differences between periods.) 
Technical advances 
4) How have cars changed since they were first 
invented? (Identify similarities and differences 
between periods.) Technical advances 
5) What are the advantages and disadvantages 
of travelling by bus?  (Use wide vocabulary of 
everyday historical terms.) Daily Life 
6) Can we invent a bicycle of the future? 
(Choose and use from stories and other sources 
to show understanding.) Technical advances 
7) How did the invention of trains change 
people’s lives? (Choose and use from stories and 
other sources to show understanding.) Impact 
on Britain 
8) Can we design an underground railway map? 
(Devise a simple map and construct basic 
symbols in a key.) Impact on Britain 
9) Who were the Wright Brothers and what 
impact did their invention have? (Identify 
similarities and differences between periods.) 
Impact on Britain 
10) How have humans travelled in space? (Fit 
people and events into chronological 
framework.) Technical advances 

The Seaside: Now and Then 
 

1) What is the seaside and where is it? 

Relative Location 
(Geography: Locate and identify characteristics 

of a country or city.) 

2) What are the features of the seaside?    
Human features/ physical features 
(Geography: Understand geographical 
similarities and differences through studying 
the human and physical geography.) 
3) What do people do at the seaside today?     
Physical features 
(Geography: Locate and identify characteristics 
of an area.) 
4) What were seaside holidays like in the past? 
Impact on Britain 
(History: Identify similarities and differences 
between periods.) 
5) How have seaside holidays changed over 
time?    
(History: Identify similarities and differences 
between periods.) 
Impact on Britain 
6) Can we plan our trip to the seaside?  
(Geography: Identify seasonal and daily 
weather patterns in the United Kingdom) 
Climate/ Fieldwork 
7) End of unit question: Have we always liked 

to be beside the seaside? 
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11) End of unit question: Have we always 
travelled in the same way?  

Year 2 History: Kings and Queens: The 
Battle for Power 

 
1) What is a monarch? (Use wide 
vocabulary of everyday historical terms.)  
Hierarchy  
2) Why is King William I known as ‘William 
the Conqueror’? (Fit people and events into 
chronological framework.)  Chronology 
3) Why is King John I known as ‘Bad King 
John’? (Fit people and events into 
chronological framework.) Famous people 
4) Who was more powerful — King Henry 
VIII or Queen Elizabeth I? (Identify 
similarities and differences between 
periods.) Impact on Britain 
5) How did the Stuarts battle for power? 
(Choose and use from stories and other 
sources to show understanding.) Hierarchy  
6) How did the Hanoverians and Windsors 
share power with the government? (Choose 
and use from stories and other sources to 
show understanding.) Politics 
7) End of unit question: Which UK country 
would you prefer to line in and why? 

The Great Fire of London 
 
1) What was London like in 1666? 
Chronology  
(Be aware of the past, using common words and 
phrases relating to time.) 
2) What were the key events of the Great Fire of 
London? Chronology 
(Fit people and events into chronological 
framework.)  
3) How do we know so much about the Great 
Fire of London? (Understand some ways we 
find out about the past.) Famous people 
4) Why did the fire spread so quickly? Daily Life 
(Choose and use from stories and other sources 
to show understanding.) 
5) What damage did the fire cause? (Choose and 
use from stories and other sources to show 
understanding.) Impact on Britain 
6) How did London change after the fire? 
Impact on Britain (Identify similarities and 
differences between periods.) 
8) End of unit question: Did the Great Fire of 
London only have a negative impact? 

They Made a Difference 
 
1) What makes someone significant?  
(Choose and use from stories and other sources 
to show understanding.) 
Impact on Britain 
2) What are human rights?  
(Study the lives of significant individuals who 
contributed to national and international 
achievements.) 
Politics 

3) How did Nelson Mandela fight against 
racism? 
(Study the lives of significant individuals who 
contributed to national and international 
achievements.) 
Famous people/ politics 
4) How did Rosa Parks stand up for black 

people’s rights? 

(Study the lives of significant individuals who 
contributed to national and international 
achievements.) 
Famous people/ politics 
5) Why do we celebrate Martin Luther King 
Day?  
(Study the lives of significant individuals who 
contributed to national and international 
achievements.) 
6) How did Malala Yousafzai fight for equality? 
(Study the lives of significant individuals who 
contributed to national and international 
achievements.) 
Famous people/ politics 
7) End of unit question: How have the human 
rights activists you have studied made a 
difference to our world? 
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Year 3 Changes in Britain from the Stone 
Age to the Iron Age 

 
1. Humans make cave paintings (13,000 
BC)  
(Understand that knowledge of the past is 
constructed from a range of sources.) Art 
2. Humans begin farming and use horses 
(4,000 BC) (Continue to develop 
chronologically secure knowledge of 
history.) Technological advances 
3. Humans dig copper mines - start of the 
bronze age in Britain (1,800 BC)  
(Note connections, contrasts and trends 
over time.) Impact on Britain 
4. Humans start using metal (1,200 BC)  
(Understand that knowledge of the past is 
constructed from a range of sources.) 
Technological advances 
5. Start of the Iron Age (1,000 BC)  
(Construct informed responses by selecting 
and organising relevant historical 
information.) Technological advances 
6. Celtic culture (800 BC)  
(Regularly address and sometimes devise 
historically valid questions.) Religion 
7) End of unit question: How do we know 
about humans that lived before us? 

Roman Empire 
 

1) Where/when was the Roman Empire?  
(Continue to develop chronologically secure 
knowledge of history.) Chronology 
2) Julius Caesar attempts to invade Britain (55-
54BC) 
(Understand that knowledge of the past is 
constructed from a range of sources.) Invasion 
3) Claudius's invasion of Britain (43AD)  
(Construct informed responses by selecting and 
organising relevant historical information.) 
Invasion 
4) Boudicca's resistance (61AD)  
(Understand that different versions of the past 
may exist, giving some reasons for this) Leaders 
5) The 'Romanisation' of Britain (62-79AD)  
(Note connections, contrasts and trends over 
time.) Impact on Britain 
6) Hadrian's Wall (122AD)  
(Regularly address and sometimes devise 
historically valid questions.) Politics 
7) End of unit question: Did the Roman Empire 
have a positive impact on Britain? 
 

Anglo Saxons 
 

1) The fall of the 
Western Roman 
Empire (476 AD)  
(Continue to develop 
chronologically 
secure knowledge of 
history.) Politics 
2) King Vortigern 
invites the Anglo-
Saxons to Britain 
(449 AD)  
(Construct informed 
responses by 
selecting and 
organising relevant 
historical 
information.) 
Migration 
3) Anglo-Saxon 
towns and villages 
(550AD)  
(Note connections, 
contrasts and trends 
over time.) Impact on 
Britain 
4) Sutton Hoo 
(~625AD)  
(Understand that 
knowledge of the past 
is constructed from a 
range of sources.) 
Religion 
5) Alfred the Great 
resists the Vikings 
(871 AD) (Continue 
to develop 
chronologically 

Monarchs of 
Britain 

 
1) King John 1 signs 
the Magna Carta (1215 
AD)  
(Continue to develop 
chronologically secure 
knowledge of history.) 
Chronology 
2) Henry VIII declares 
himself head of the 
Church of England 
(1535 AD) 
(Construct informed 
responses by selecting 
and organising 
relevant historical 
information.) Politics 
3) Spanish Armada 
defeated under Queen 
Elizabeth I (1558 AD)  
(Understand that 
knowledge of the past 
is constructed from a 
range of sources.) War 
4) The English Civil 
War begins under King 
Charles I (1642 AD) 
(Note connections, 
contrasts and trends 
over time.) War 
5) The Industrial 
Revolution (1760 - 
1840 AD) 
(Continue to develop 
chronologically secure 
knowledge of history.) 
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secure knowledge of 
history.) Invasion 
6) Battle of Hastings 
(1066 AD) (Regularly 
address and 
sometimes devise 
historically valid 
questions.) Invasion 
7) End of unit 
question: Did the 
Anglo-Saxons build 
an empire? 

Technological 
advances 
6) World War II under 
King George VI (1939 - 
1945 AD) 
(Regularly address and 
sometimes devise 
historically valid 
questions.) War 
7) Queen Elizabeth II 
coroneted (1952 AD - 
Present) 
(Note connections, 
contrasts and trends 
over time.) Politics 
8) End of unit 
question: Should we 
do everything a 
Monarch says? 

Year 4 Vikings 
 

1)  First Viking raid in England occurred 
(787 AD) (Understand that knowledge of 
the past is constructed from a range of 
sources.) Impact on Britain 
2) Alfred the Great becomes King. (871 AD)  
(Continue to develop chronologically secure 
knowledge of history.) Politics 
3) Vikings permanently settled in England. 
(787 AD) (Note connections, contrasts and 
trends over time.) Migration 
4) King Alfred makes peace and ‘Danelaw’ 
was created. (886 AD) (Understand that 
knowledge of the past is constructed from a 
range of sources.) Impact on Britain 
5) Vikings lose control of York.(954 AD)  
(Construct informed responses by selecting 
and organising relevant historical 
information.) War 

Ancient Egypt 
 
1) To learn about who the Ancient Egyptians 
were and begin to understand what life might 
have been like as an Egyptian. (Continue to 
develop chronologically secure knowledge of 
history.) Chronology 
2) To learn about Tutankhamun and 
understand the importance of his discovery. 
(Understand how knowledge of the past in 
constructed from a range of sources.) Leaders 
3) To learn about the Egyptian Gods. (Note 
connections, contrasts and trends over time and 
to understand that different versions of the past 
may exist.) Religion 
4) To be able to decipher and understand how 
hieroglyphs were used. (Understand how 
knowledge of the past in constructed from a 
range of sources.) Culture 

Local History Study 
 

1) To learn about the very beginning of 
Wembley’s History. (Continue to develop 
chronologically secure knowledge of history.) 
Chronology 
2) To learn about the growth of Wembley. 
(Continue to develop chronologically secure 
knowledge of history.) Technological Advances 
3) To learn about the effects the British Empire 
Exhibition had on Wembley. (Understand that 
knowledge of the past is constructed from a 
range of sources.) Impact on Britain. 
4) To learn about the effects World War Two 
had on Wembley. (Continue to develop 
chronologically secure knowledge of history.) 
Impact on Britain/ Technological Advances. 
5) To learn about the impact of Wembley 
Stadium on our local area. (To construct 
informed responses by selecting and organising 
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6) The last Anglo-Saxon King is defeated. 
(1066 AD) (Regularly address and 
sometimes devise historically valid 
questions.) Leaders 
7) End of unit question: Were the Vikings 
the greatest warrior in history?  
 

 

5) To explain the ancient ritual of 
Mummification and understand the Ancient 
Egyptian belief in the Afterlife. (Understand 
how knowledge of the past in constructed from 
a range of sources.) Religion/Medicine 
6) To write a fact file on Ancient Egypt (Develop 
use of historical terms and to construct 
informed responses by selecting and organising 
relevant historical information.) Culture 
7) End of unit question: Did the Ancient 
Egyptians build the greatest buildings on Earth? 

relevant historical information.) Impact on 
Britain/ Technological Advances. 
6) End of unit question: Has Wembley 
benefited from the Wembley Arena?  

 

Year 5 Ancient Greece 
 

1) Introduction and Key Events.  
(To develop chronologically secure 
knowledge of history and to develop 
appropriate use of historical terms.) 
Chronology 
2) Society in Ancient Greece.  
(Continue to develop chronologically secure 
knowledge of history.) Hierarchy / Leaders 
/ Politics 
3) Religion and the Gods and Goddesses of 
Ancient Greece.  
(Establish clear narratives within and 
across periods studied) Religion 
4) The role of women and children.  
(Address and devise historically valid 
questions.) Daily Life 
5) Life as a slave in Ancient Greece.  
(Construct informed responses by selecting 
and organising relevant historical 
information.) Daily Life / Trade / 
Hierarchy 
6) The reasons and impact of the Trojan 
War.  
(Establish clear narratives within and 
across periods studied.) Politics / War 

Leisure and entertainment in the 20th 
Century 

 
1) Fashion, music, hobbies and technology in 
the 1900's. (Understand how knowledge of the 
past is constructed from a range of sources.) 
The Arts, Technological Advances and impact 
on Britain 
2) Fashion, music, hobbies and technology in 
the 1920's. (Establish clear narratives within 
and across periods studied.) The Arts, 
Technological Advances and impact on Britain 
3) Fashion, music, hobbies and technology in 
the 1940's. (Note connections, contrasts and 
trends over time.) The Arts, Technological 
Advances and impact on Britain 
4) Fashion, music, hobbies and technology in 
the 1960's. (Establish clear narratives within 
and across periods studied.) The Arts, 
Technological Advances and impact on Britain 
5) Fashion, music, hobbies and technology in 
the 1980's. (Continue to develop chronologically 
secure knowledge of history.) The Arts, 
Technological Advances and impact on Britain 
6) Fashion, music, hobbies and technology in 
the 2000. (Construct informed responses by 
selecting and organising relevant historical 

Early Civilization- Islam 
 

1) The importance of Baghdad.  
(Continue to develop chronologically secure 
knowledge of history.) Chronology 
2) The House of Wisdom.  
(Construct informed responses by selecting and 
organising relevant historical information.) 
Religion 
3) Discoveries and Studies of Islamic scholars.  
(Regularly address and sometimes devise 
historically valid questions.) Famous People 
4) The First Four Caliphs. (Note connections, 
contrasts and trends over time.) Famous 
People / Religion  
5) Islamic Art.  
(Construct informed responses by selecting and 
organising relevant historical information.) The 
Arts 
6) Trade and Power.  
(Note connections, contrasts and trends over 
time.) Trade / Politics / Leaders 
7) End of unit question: Was early Islamic 
civilisation the most advanced of its time?  
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7) End of unit question: How does Ancient 
Greece influence modern society?  
 

 

information.) The Arts, Technological Advances 
and impact on Britain 
7) End of unit question: How has life changed 
since the 20th Century?   

Year 6 Black History 
 

1) What is the Transatlantic Slave Trade?  
(Establish clear narratives within and 
across periods studied.) Chronology 
2) How was the Transatlantic Slave Trade 
abolished in Britain? Hierarchy 
(Construct informed responses that involve 
thoughtful selection and organisation of 
relevant historical information.) 
3) How were black people treated post 
slavery abolition? 
Impact on Britain (Understand how our 
knowledge of the past is constructed 
through a range of sources.)  
4) What was life like after the abolition of 
slavery? Comparing US to the UK. Famous 
People/ Impact on Britain 
(Construct informed responses by selecting 
and organising relevant historical 
information.) 
5) I comparing case studies in the UK and 
the US Famous People 
(Construct informed responses by selecting 
and organising relevant historical 
information.) 
6) Fertile Question: Who was most 
influential person in the civil rights 
movement in America? Politics 
(Devise historically valid questions about 
change, cause, similarity and difference, 
and significance.) 
7) End of unit question: What are the 
roadblocks and successes in Black History? 

World War 2 
 

1) To understand how different factors played a 
part in Hitler's rise to power  
 (Construct informed responses by selecting and 
organising relevant information.) 
Politics/Economy/Leaders 
2) How can we raise the morale of our civilians? 
 (Establish clear narratives within and across 
the period studied.) Impact on Britain, Politics  
3) How can we raise an army? 
 (Establish clear narratives within and across 
the period studied.) Invasion, Politics 
4) How can we keep our civilians safe? 
(Understand that knowledge from the past is 
constructed from a range of sources.) Invasion 
and Impact on Britain 
5) How can we ensure our civilians and the 
army are fed? (Establish clear narratives within 
and across the period studied.) Impact on 
Britain  
6) How can we encourage everyone to 
contribute to the war effort? (Understand that 
different versions of the past may exist giving 
some reasons for this.) Politics 
7) End of unit question: What were the 
priorities for the British Government during 
WW2?  
 
 

 

Victorians 
 

1)  What was the Victorian era? 
Continue to develop chronologically secure 
knowledge of history Leaders/ Chronology 
2) What was life like in Victorian Britain? 
Construct informed responses by selecting and 
organising relevant historical information 
Impact on Britain 
3) How did inventions in the Victorian era 
impact Britain and modern day? 
Note connections, contrasts and trends over 
time Technological advances 
4) How did Victorian rule impact the rest of the 
world? Establish clear narratives within and 
across periods studied Trade 
5) Important Victorian figures 
 (Continue to develop chronologically secure 
knowledge of history.) Chronology/Impact on 
Britain 
6) End of unit question: Did the Victorian age 
have a positive impact on humanity?  
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Curriculum progression: Geography 
Blue: Knowledge 
Red: Skills 
Green: Themes (linked across the school) 
Year 1 
  

My Local Area 
 

1)Where are we and how do we get to 

school? (Locate and identify characteristics 

of an area.) Relative location 

2) What is it like in our local area? (Use 
maps, atlases, globes and digital/computer 
mapping to locate and describe features 
studied.) Physical and human features 
3) Which interesting places are in our local 

area? (Use world maps, atlases and globes 

to identify features.) Physical features 

4) Can we use maps to find things in our 

local area? (Devise a simple map and 

construct basic symbols in a key) Physical 

and human features 

5) Can I map my local area? (Devise a 
simple map and construct basic symbols in 
a key.) Fieldwork 
6) What was my local area like in the past? 
(Understand geographical similarities and 
differences through studying the human 
and physical geography.) Human features 
7) How would I make my local area better? 

(Understand geographical similarities and 

differences through studying the human 

and physical geography.) Physical and 

human features 

End of unit assessment: How would I make 
my local area better?  

United Kingdom 
 

1) What is the United Kingdom and where is it 

located? (Locate and identify characteristics of 

a country or city.) Relative location 

2) What is it like to live in Scotland? (Name, 
locate and identify characteristics of the four 
countries and capital cities of the United 
Kingdom and its surrounding seas.) Physical 
and human features 
3) What is special about Wales?  (Name, locate 
and identify characteristics of the four 
countries and capital cities of the United 
Kingdom and its surrounding seas.) Physical 
and human features   
4) What is unique about Northern Ireland? 
(Name, locate and identify characteristics of 
the four countries and capital cities of the 
United Kingdom and its surrounding seas.) 
Physical and human features 
5) What is England famous for?  (Name, locate 
and identify characteristics of the four 
countries and capital cities of the United 
Kingdom and its surrounding seas.) Physical 
and human features   
6) What is the Union Jack and what does it 

represent? (Identify characteristics of a 

country.) Human features 

7) End of unit assessment: Why should people 

visit the United Kingdom?  

 

Year 2 Planet Earth 
 

Life in Kenya 
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1) What are the seven continents & five 
oceans that make up planet Earth? (Locate 
and name continents and oceans) Relative 
location 
2) What is it like in Europe? 
 (Use maps, atlases, globes and 
digital/computer mapping to locate and 
describe features studied.) Relative location 
3) What is the continent of North America 

like?  (Use maps, atlases, globes and 

digital/computer mapping to locate and 

describe features studied.) Physical and 

human features 

4) What is the continent of South America 

like?  (Use maps, atlases, globes and 

digital/computer mapping to locate and 

describe features studied.) Physical and 

human features  

5) What is the continent of Oceania like? 
(Use maps, atlases, globes and 
digital/computer mapping to locate and 
describe features studied.) Physical and 
human features 
6) What is the continent Africa like? (Use 
maps, atlases, globes and digital/computer 
mapping to locate and describe features 
studied.) Physical and human features 
7) What is the continent Asia like? (Use 
maps, atlases, globes and digital/computer 
mapping to locate and describe features 
studied.) Physical and human features 
7) What is the continent Antarctica like? 
(Use maps, atlases, globes and 
digital/computer mapping to locate and 
describe features studied.) Physical and 
human features 
8) Why are some parts of the Earth hot and 
some parts cold? (Identify location of hot 

1) Where in the world is Kenya? 

(Locate and identify characteristics of a 

country or city.) 

Relative Location 
2) What is the climate like in Kenya? 

(Identify location of hot and cold areas of the 

world in relation to the Equator and the North 

and South Poles.) 

Climate 

3) What is the landscape of Kenya like? 

(Understand geographical similarities and 

differences through studying the human and 

physical geography.) 

Physical features 

4) What is it like to live in rural Kenya? 

(Understand geographical similarities and 

differences through studying the human and 

physical geography.) 

Physical features 

5) What is it like to live in urban Kenya? 

(Understand geographical similarities and 

differences through studying the human and 

physical geography.) 

Human features 

6) What are the similarities and differences 

between Kenya and the UK? 

(Understand geographical similarities and 

differences through studying the human and 

physical geography.) 

7) End of unit question: How is Kenya similar 

and different to the UK?  
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and cold areas of the world in relation to the 
Equator and the North and South Poles.) 
Climate 
9) End of unit assessment: Can you describe 
the seven continents and five oceans that 
make up planet Earth?  

Year 3 Europe 
 

1) The European continent  
(Locate the world’s countries, using maps to 
focus on Europe & Russia.) Relative 
location 
2) Physical features of Spain and the UK  
(Describe and understand key aspects of 
Physical geography.) Physical Features 
3) Human features of Spain and the UK  
(Describe and understand key aspects of 
Physical geography.) Human Features 
4) Human and physical features across 
Europe  
(Understand geographical similarities and 
differences through the study of human and 
physical geography of a region of the United 
Kingdom, a region in a European country.) 
Region 
5) Capitals of Europe  
(Construct informed responses by selecting 
and organising relevant historical 
information.) Relative location 
6) Comparing UK and Spain physical 
features  
(Understand geographical similarities and 
differences through the study of human and 
physical geography of a region of the United 
Kingdom, a region in a European country.) 
Climate 
7) End of unit question: Is Europe the most 
important continent?  

 

Rainforests 
 
1) Location of the world's rainforests  
(Locate the world’s countries, using maps to 
focus on the rainforests of the world.) Region 
2) The rainforest climate  
(Use the eight points of the compass, four and 
six-figure gird references to identify 
rainforests in relation to the equator.) Climate 
3) Layers of a rainforest  
(To describe and understand key aspects of 
physical geography) Physical features 
4) Life in the rainforest  
(To describe and understand key aspects of 
human geography.) Human features 
5) The Amazon Rainforest & Sherwood Forest  
(To understand geographical similarities and 
differences between a region in the UK and a 
region in South America) Region 
6) Protecting the rainforest  
(Use fieldwork to observe, measure, record 
and present human and physical features of an 
area.) Impact of humans on the Earth 
7) End of unit question: Do the rainforests 
need saving?  
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Year 4 North and South America 
 

1) To locate the continents North and South 
America and describe their landscapes. 
(Locate the world’s continents, using maps 
to focus on North America.) Region 
2) To locate the countries of South America 
using an atlas. (Describe and understand 
key aspects of Physical geography.) Region 
3) To identify features of North American 
landscape. (Describe and understand key 
aspects of Physical geography.) Physical 
features 
4) To identify the human and physical 
features of South America. (Describe and 
understand key aspects of Physical and 
human geography.) Human and physical 
features 
5) To identify famous human and physical 
features in North America. (Locate a 
famous landmark.) Relative location 
6) To compare regions of North and South 
America. (Understand geographical 
similarities and differences through the 
study of human and physical geography of a 
region of the United Kingdom, a region in a 
European country.) Climate 
7) End of unit question: Which part of 
America has the best features? 
 

Rivers 
 
1) To identify the key features of rivers.  
(Describe and understand key aspects of 
Physical geography: including rivers) Physical 
features 
2) To understand the formations of rivers.  
(Describe and understand key aspects of 
Physical geography: including rivers) Physical 
features. 
3) To understand how rivers change, over it's 
course. (Describe and understand key aspects 
of Physical geography: including rivers) 
Physical features 
4) To apply knowledge of maps and rivers to 
create our own island. (Describe and 
understand key aspects of Physical geography: 
including rivers.) Atlas studies 
5) To discuss the uses of rivers and the effect 
this has on the environment. (Distribution and 
use of natural resources including water.) 
Impact of humans on the Earth 
6) To compare two famous rivers.  
(To understand geographical similarities and 
differences between two different famous 
rivers.) Region 
7) End of unit question: What is the impact of 
human use of rivers? 

 

Natural Resources 
 
1) To identify and compare the importance of 
physical recourses. (Describe and compare key 
aspects of Human geography.) Human Features 
2) To understand how electricity is generated 
and distributed. (To describe and understand 
key aspects of human geography.) Impact of 
humans on the Earth. 
3) To explain renewable and non-renewable 
sources. (To describe and understand key 
aspects of human geography.) Physical features 
4) To explain where food comes from. (To 
describe and understand key aspects of human 
geography.) Trade and Movement 
5) To understand the importance of conserving 
food, water and energy supplies. (To describe 
and understand key aspects of physical 
geography.) Impact on humans on the Earth 
6) Compare the conservation of food, water and 
energy between two countries. (Regularly 
address and sometimes devise historically valid 
questions.) Politics 
7) End of unit question: Do we, as humans, do 
enough to preserve our supplies? 

 

Year 5 The United Kingdom 
 
1) Locate countries and cities in the 
UK. Relative Location and Map skills 
(To name and locate countries of the United 
Kingdom.)  
2) Different types of settlements in the 
UK Human Features  

Settlements around the world 
 
1) Types of settlements and why do people 
settle.  
(Describe and understand key aspects of: 
Human geography, including: types of 
settlement and land use.) Impact of Humans 
on Earth 

Mountains 
 
1) Mountains around the World  
(Use maps, atlases, globes and digital/computer 
mapping to locate countries and describe 
features studied.) Physical Features / Relative 
Location 
2) How mountains are formed.  
(Describe and understand key aspects of 
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(To name and locate key topographical 
features.)  
3) Studying the population and 
demographics around the UK.  Human 
Features 
(To understand geographical similarities 
and differences in land use.)  
4) Compare and contrast two places in the 
UK Human Features 
(To understand geographical similarities 
and differences through studying the 
human and physical geography.) 
5) To understand why and what we export 
and import Trade 
(To understand economic activity including 
trade links.) 
6) End of unit question: What makes the 
United Kingdom unique?  

 

2) Land use of a country.  
(Understand geographical similarities and 
differences through the study of human and 
physical geography.) Human Features 
3) Physical Features of a country.  
(Describe and understand key aspects of: 
Physical geography.) Physical Features 
4) Study of settlement  
(Use maps, atlases, globes and 
digital/computer mapping to locate countries 
and describe features studied.) Impact of 
Humans on the Earth 
5) Study of settlement  
(Use maps, atlases, globes and 
digital/computer mapping to locate countries 
and describe features studied.) Impact of 
Humans on the Earth 
6) Comparative of two settlements. 
(Understand geographical similarities and 
differences through the study of human and 
physical geography.) Impact of Humans on the 
Earth/Physical & Human Features 
7) End of unit question: How do settlements in 
a country compare to each other? 

physical geography, including: climate zones, 
biomes and vegetation belts and mountains.) 
Physical Features 
3) Mountain Biodiversity.  
(Describe and understand key aspects of 
physical geography, including: climate zones, 
biomes and vegetation belts and mountains.) 
Climate / Physical Features 
4) Art Lesson - make a mountain. (Describe and 
understand key aspects of physical geography, 
including: climate zones, biomes and vegetation 
belts and mountains.) Physical Features 
5) Famous Expeditions. Impact of Humans  
(Describe and understand key aspects of human 
geography, including land use.) 
6) Mountain Tourism. Impact of Humans / 
Human Features  
(Describe and understand key aspects of human 
geography, including land use.) 
7) End of unit question: How do countries make 
us of mountains?  

Year 6 Volcanoes and Earthquakes 
 
1) To be able to name each layer of the 
Earth and describe each layer's 
characteristics 
Physical features 
(Describe and understand key aspects of 
physical geography.) 
2) To understand how the different 
movements of tectonic plates can affect 
physical geography 
Relative location 
(Describe and understand key aspects of 
Physical geography.) 
3) To identify how Earthquakes occur 

Refugees 
 
1) To understand the different types of 
migrants  
 (Describe and understand key aspects of 
human geography.) Movement 
2) Why do refugees leave their homes? 
 (Locate the world’s countries, using maps to 
focus on Europe and North and South 
America, concentrating on environmental 
regions, key human characteristics, countries 
and cities.) Movement / Human 
features/Physical features/ impact on humans 
3) Where are there refugees in the world? 

Orienteering 
 
1) To be able to read the symbols and 
information on an Ordnance Survey map  
Fieldwork 
(Use the eight points of a compass, four and six-
figure grid references, symbols and key 
(including the use of Ordnance Survey maps) to 
build their knowledge of the United Kingdom 
and the wider world.) 
2) To be able to read the scale and distances on 
an Ordnance Survey Map  
Fieldwork 
(Use the eight points of a compass, four and six-
figure grid references, symbols and key 
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Physical features 
(Describe and understand key aspects of 
physical geography.) 
4) To know what a volcano is and how it is 
formed 
Physical features 
(Describe and understand key aspects of 
Physical geography.) 
5) To be able to explain how humans reduce 
the effects of earthquakes. (Describe and 
understand the impact of humans.) 
Impact on humans 
6) End of unit question: How do countries 
prepare for the risk of volcanic eruptions 
and earthquakes?  

 (Describe and understand key aspects of 
human geography.) Politics/ impact on 
humans 
4) Who helps refugees?  
 (Describe and understand key aspects of 
human geography.) Politics 
5) To understand the ‘refugee crisis’ in Europe.  
 (Describe and understand key aspects of 
human geography.) Politics 
6) Assessment & debate on fertile question. 
What should the countries of the world do to 
support refugees? (Describe and understand 
key aspects of human geography.) 
Movement/ politics 
7) End of unit question: What should countries 
of the world do to support refugees?  

 

(including the use of Ordnance Survey maps) to 
build their knowledge of the United Kingdom 
and the wider world.)  
3) To be able to read height using contours on 
an Ordnance Survey Map  
Fieldwork 
(Use fieldwork to observe, measure, record and 
present the human and physical features in the 
local area using a range of methods, including 
sketch maps, plans and graphs, and digital 
technologies.) 
4) To be able to locate a place on a map using 
longitude and latitude 
Fieldwork 
 (Use the eight points of a compass, four and six-
figure grid references, symbols and key 
(including the use of Ordnance Survey maps) to 
build their knowledge of the United Kingdom 
and the wider world.)  
5) To be able to design a map of the Ark 
Academy playground in sketchbooks  
Fieldwork 
(Use fieldwork to observe, measure, record and 
present the human and physical features in the 
local area using a range of methods, including 
sketch maps, plans and graphs, and digital 
technologies.) 
6) To be able to explain why Greenland looks 
larger than it should on Mercator maps 
Fieldwork 
(Use fieldwork to observe, measure, record and 
present human and physical features of an 
area.) 
7) End of unit question: What’s East and what’s 
West? Justify your answer.   
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Science 
 
A successful primary scientist should not just be able to learn scientific knowledge and vocabulary, but be able to apply it through questioning, observation and 
conducting investigations or solving problems. All pupils are taught how to gather, record and discuss data whether this be through simple sorting tasks or more 
in-depth investigations. At Ark Academy we have high expectations for the development of pupils’ scientific knowledge, skills and outcomes. We believe that 
our science curriculum should link strongly to our curriculum goal of developing the ‘whole child’ and as such we ensure that pupils have many opportunities 
for outdoor learning linked to science. Cross-curricular links are also deliberately made between our science lessons and the ‘50 things to do before you're 11 
and ¾’. The curriculum is planned to be practical and interactive; ensuring we make good use of the equipment and laboratories based in our secondary school. 
Specific links are regularly made to our reading and writing curriculums, ensuring pupils have the opportunities to transfer skills and knowledge between these 
subjects. In addition, we contextualise out science curriculum in the ‘real world’ by introducing pupils to scientific careers and the people that work in them.   
 
The journey of a scientist at Ark Academy: 
 
By the end of EYFS, most pupils will be able to explore the natural world around them, making observations and drawing pictures of animals and plants. They 
will also know some similarities and differences between the natural world around them and contrasting environments, drawing on their experiences and what 
has been read in class. They should also understand some important processes and changes in the natural world around them, including the seasons and 
changing states of matter. 
 
By the end of KS1, most pupils will start to observe the world around them more closely and begin to question what they notice. They will develop their 
understanding of scientific vocabulary and use this to observe and then talk about changes that they can observe. Pupils will be able to carry out simple 
comparative tests and use scientific language to explain what they have done and seen. Most learning will be completed through the use of first-hand practical 
experiences with the appropriate use of secondary resources such as books, photographs and videos.  
 
By the end of KS2, pupils are encouraged to develop a deeper understanding of a wider range of scientific ideas. They will start asking their own scientific 
questions, developing their own ideas for investigations and be able to discuss their findings both verbally and written down. Pupils will able to develop an 
inquiry independently to answer a question and record their findings in a structured, scientific way. Pupils will be able to use and understand a wide variety of 
scientific vocabulary taught throughout the primary phase.  
 
STEM week 
 
Each summer term we have a ‘STEM week’ dedicated to science and engineering. The aim of STEM week is to instil a love of science in the pupils. Each year 
group is given a specific theme to focus on. Some are themes that link closely to subjects learnt in science lessons throughout the year and others focus more on 
the wider subject of science and outdoor learning. Year 1’s focus is ‘dinosaurs’; year 2’s is ‘food’; year 3’s is ‘outdoor learning’; year 4s focus on ‘medicines and 
potions’ which links to the chemistry and modern and ancient medicine; year 5’s theme is ‘engineering’ and year 6 study ‘space’. The themes were chosen to 
broaden pupils’ knowledge and exposure to the wider scientific field. During this week there are a lot of opportunities for trips, workshops and other experiences. 
For example, year 1 visit the British Museum; year 2 take part in cooking sessions as well as grow their own food; year 3 visit parks and woodlands; year 4 have 
sessions in the secondary school laboratory conducting a range of practical enquiries; year 5 attend engineering workshops and year 6 visit the Science Museum.  
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Science Curriculum Overview 
Plants Senses Materials Living things 

and their 
habitats  

Forces Electricity  Animals 
including 
humans 

Earth and 
space 

Seasonal 
changes  

Year 
Group 

Autumn Spring Summer 

1 Everyday materials 
 
 

 
 

Autumn and Winter 
 
 

 
 
 
  

Animals including humans  
 
 

 
 

Spring and Summer  
 
 

 
 
STEM WEEK 
Dinosaurs 

Plants 
 
 

 
 

2 Animals including 
humans 
 

 
 

Use of materials  
 
 

 
 

Habitats  
 

 
 

Habitats: Protecting 
our environment 

 

 
STEM WEEK 
Food 

 

Plants: Bulbs and 

Growth  

 

 
 

3 Light 
 
 

 
 

Forces and magnets 
 
 

 
 

Animals including 
humans 
 

 

Rocks 
 
 

 
 

STEM WEEK 
Outdoor learning 
Explorers 

Plants: Survival 
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4 States of matter 
 
 
 

 

Animals including 
humans 
 

 
 

Sound 

 

 

 

Electricity 
 
 
 

 
 
 

STEM WEEK 
Potions and 
medicines 

Living things and 
their habitats 

 

 

5 Properties and changes of 
materials 
 

 
 

Earth and Space 
 
 

 
 

Forces 
 
 

 
 
 

Animals including 
humans 
 

 
 

STEM WEEK 
We are engineers 

Living things and 
their habitats 
 

 
 

6 Evolution and inheritance 
 

 
 

Electricity 
 

 
 
 

Light  
 

 
 
 

Animals including 
humans 
 

 
 

STEM WEEK 
Space 

Living things and 
their habitats 
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Science progression map  

Plants 

Year 1 To identify and name a variety of common wild and garden plants, including deciduous and evergreen trees. 

To identify and describe the basic structure of a variety of common flowering plants, including trees. 

To use the local environment answer questions about plants growing in their habitat.  

To observe the growth of flowers and vegetables that they have planted.  

To know the names of flowers, examples of deciduous and evergreen trees, and plant structures (including leaves, flowers (blossom), petals, fruit, 

roots, bulb, seed, trunk, branches, stem). 

Year 2 To observe and describe how seeds and bulbs grow into mature plants. 

To find out and describe how plants need water, light and a suitable temperature to grow and stay healthy. 

To use the local environment to observe how different plants grow.  

To understand the requirements of plants for germination, growth and survival, as well as to the processes of reproduction and growth in plants.  

Year 3 To identify and describe the functions of different parts of flowering plants: roots, stem/trunk, leaves and flowers. 

To explore the requirements of plants for life and growth (air, light, water, nutrients from soil, and room to grow) and how they vary from plant to 

plant. 

To investigate the way in which water is transported within plants.  

To explore the part that flowers play in the life cycle of flowering plants, including pollination, seed formation and seed dispersal. 

To explore questions that focus on the role of the roots and stem in nutrition and support, leaves for nutrition and flowers for reproduction. 

Senses 

Year 3 

Light 

To recognise that we need light in order to see things and that dark is the absence of light. 

To notice that light is reflected from surfaces. 

To recognise that light from the sun can be dangerous and that there are ways to protect their eyes. 

To recognise that shadows are formed when the light from a light source is blocked by an opaque object.  

To find patterns in the way that the size of shadows change. 

To look for, and measure, shadows, and find out how they are formed and what might cause the shadows to change.  

Year 4 

Sound 

To identify how sounds are made, associating some of them with something vibrating. 

To recognise that vibrations from sounds travel through a medium to the ear. 

To find patterns between the pitch of a sound and features of the object that produced it. 

To find patterns between the volume of a sound and the strength of the vibrations that produced it. 

To recognise that sounds get fainter as the distance from the sound source increases. 

To explore and identify the way sound is made through vibration in a range of different musical instruments from around the world. 

To find out how the pitch and volume of sounds can be changed in a variety of ways. 

Year 6 

Light 

To recognise that light appears to travel in straight lines. 

To use the idea that light travels in straight lines to explain that objects are seen because they give out or reflect light into the eye. 

To explain that we see things because light travels from light sources to our eyes or from light sources to objects and then to our eyes.  

To use the idea that light travels in straight lines to explain why shadows have the same shape as the objects that cast them. 
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To explore the way that light behaves, including light sources, reflection and shadows.  

Materials 

Year 1 To distinguish between an object and the material from which it is made. 

To identify and name a variety of everyday materials, including wood, plastic, glass, metal, water, and rock  

To describe the simple physical properties of a variety of everyday materials. 

To compare and group together a variety of everyday materials on the basis of their simple physical properties 

To explore, name, discuss and raise and answer questions about everyday materials to become familiar with the names of materials and properties 

such as: hard/soft; stretchy/stiff; shiny/dull; rough/smooth; bendy/not bendy; waterproof/not waterproof; absorbent/not absorbent; 

opaque/transparent.  

To explore and experiment with brick, paper, fabrics, elastic, foil. 

Year 2 To identify and compare the suitability of a variety of everyday materials, including wood, metal, plastic, glass, brick, rock, paper and cardboard for 

particular uses. 

To find out how the shapes of solid objects made from some materials can be changed by squashing, bending, twisting and stretching. 

To identify and discuss the uses of different everyday materials to become familiar with how some materials are used for more than one thing (metal 

can be used for coins, cans, cars and table legs) 

Year 3 

Rocks 

To compare and group together different kinds of rocks on the basis of their appearance and simple physical properties. 

To describe in simple terms how fossils are formed when things that have lived are trapped within rock.  

To recognise that soils are made from rocks and organic matter. 

To explore different kinds of rocks and soils, including those in the local environment. 

Year 4 

States of 

Matter 

To compare and group materials together, according to whether they are solids, liquids or gases. 

To observe that some materials change state when they are heated or cooled, and measure or research the temperature at which this happens in 

degrees Celsius (°C)  

To identify the part played by evaporation and condensation in the water cycle and associate the rate of evaporation with temperature. 

To explore a variety of everyday materials and develop simple descriptions of the states of matter (solids hold their shape; liquids form a pool not a 

pile; gases escape from an unsealed container).  

To observe water as a solid, a liquid and a gas and note the changes to water when it is heated or cooled.  

Year 5 

Properties 

and 

changes of 

materials 

To compare and group together everyday materials on the basis of their properties, including their hardness, solubility, transparency, conductivity 

(electrical and thermal), and response to magnets. 

To know that some materials will dissolve in liquid to form a solution, and describe how to recover a substance from a solution. 

To use knowledge of solids, liquids and gases to decide how mixtures might be separated, including through filtering, sieving and evaporating. 

To give reasons, based on evidence from comparative and fair tests, for the particular uses of everyday materials, including metals, wood and plastic. 

To demonstrate that dissolving, mixing and changes of state are reversible changes  

To explain that some changes result in the formation of new materials, and that this kind of change is not usually reversible, including changes 

associated with burning and the action of acid on bicarbonate of soda. 

To explore and compare the properties of a broad range of materials, including relating these to what they learnt about magnetism in year 3 and about 

electricity in year 4.  
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To explore reversible changes, including, evaporating, filtering, sieving, melting and dissolving, recognising that melting and dissolving are different 

processes.  

To explore changes that are difficult to reverse, for example, burning, rusting and other reactions, for example, vinegar with bicarbonate of soda.  

To find out about how chemists create new materials, for example, Spencer Silver, who invented the glue for sticky notes or Ruth Benerito, who 

invented wrinkle-free cotton.   

Living things and their habitats 

Year 2 To explore and compare the differences between things that are living, dead, and things that have never been alive. 

To identify that most living things live in habitats to which they are suited and describe how different habitats provide for the basic needs of different 

kinds of animals and plants, and how they depend on each other. 

To identify and name a variety of plants and animals in their habitats, including microhabitats. 

To describe how animals obtain their food from plants and other animals, using the idea of a simple food chain, and identify and name different 

sources of food. 

To know that all living things have certain characteristics that are essential for keeping them alive and healthy.  

They should raise and answer questions that help them to become familiar with the life processes that are common to all living things.  

To be introduced to the terms ‘habitat’ (a natural environment or home of a variety of plants and animals) and ‘micro-habitat’ (a very small habitat, for 

example for woodlice under stones, logs or leaf litter).  

To raise and answer questions about the local environment that help them to identify and study a variety of plants and animals within their habitat 

and observe how living things depend on each other, for example, plants serving as a source of food and shelter for animals.  

Pupils should compare animals in familiar habitats with animals found in less familiar habitats, for example, on the seashore, in woodland, in the 

ocean, in the rainforest. 

Pupils begin to understand that environments can be damaged and how they can care for them. 

Pupils understand how humans have changed the environment and condition of habitats. 

Year 4 To recognise that living things can be grouped in a variety of ways. 

To explore and use classification keys to help group, identify and name a variety of living things in their local and wider environment. 

To recognise that environments can change and that this can sometimes pose dangers to living things. 

To use the local environment throughout the year to raise and answer questions that help them to identify and study plants and animals in their 

habitat.  

To identify how the habitat changes throughout the year. To explore possible ways of grouping a wide selection of living things that include animals 

and flowering plants and non-flowering plants.  

To begin to put vertebrate animals into groups such as fish, amphibians, reptiles, birds, and mammals; and invertebrates into snails and slugs, worms, 

spiders, and insects.  

To group plants into categories such as flowering plants (including grasses) and non-flowering plants, such as ferns and mosses. 

Year 5 To describe the differences in the life cycles of a mammal, an amphibian, an insect and a bird. 

To describe the life process of reproduction in some plants and animals. 
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To study and raise questions about their local environment throughout the year. To observe life-cycle changes in a variety of living things, for example, 

plants in the vegetable garden or flower border, and animals in the local environment.  

To find out about the work of naturalists and animal behaviourists, for example, David Attenborough and Jane Goodall.  

To find out about different types of reproduction, including sexual and asexual reproduction in plants, and sexual reproduction in animals. 

Year 6 To describe how living things are classified into broad groups according to common observable characteristics and based on similarities and 

differences, including microorganisms, plants and animals. 

To give reasons for classifying plants and animals based on specific characteristics. 

To build on their learning about grouping living things in year 4 by looking at the classification system in more detail.  

To be introduced to the idea that broad groupings, such as micro-organisms, plants and animals can be subdivided.  

Through direct observations where possible classify animals into commonly found invertebrates (such as insects, spiders, snails, worms) and 

vertebrates (fish, amphibians, reptiles, birds and mammals).  

To discuss reasons why living things are placed in one group and not another.  

To find out about the significance of the work of scientists such as Carl Linnaeus, a pioneer of classification 

Year 6 

Evolution 

and 

inheritance 

To recognise that living things have changed over time and that fossils provide information about living things that inhabited the Earth millions of 

years ago.  

To recognise that living things produce offspring of the same kind, but normally offspring vary and are not identical to their parents.  

To identify how animals and plants are adapted to suit their environment in different ways and that adaptation may lead to evolution. 

Building on what they learned about fossils in the topic on rocks in year 3, pupils to find out more about how living things on earth have changed over 

time.  

To be introduced to the idea that characteristics are passed from parents to their offspring, for instance by considering different breeds of dogs, and 

what happens when, for example, labradors are crossed with poodles.  

To appreciate that variation in offspring over time can make animals more or less able to survive in particular environments, for example, by exploring 

how giraffes’ necks got longer, or the development of insulating fur on the arctic fox.  

To find out about the work of palaeontologists such as Mary Anning and about how Charles Darwin and Alfred Wallace developed their ideas on 

evolution.  

Forces 

Year 3 To compare how things move on different surfaces.  

To notice that some forces need contact between two objects, but magnetic forces can act at a distance. 

To observe how magnets attract or repel each other and attract some materials and not others. 

To compare and group together a variety of everyday materials on the basis of whether they are attracted to a magnet, and identify some magnetic 

materials. 

To describe magnets as having two poles.  

To predict whether two magnets will attract or repel each other, depending on which poles are facing. 

To observe that magnetic forces can act without direct contact, unlike most forces, where direct contact is necessary (for example, opening a door, 

pushing a swing).  

Year 5 To explain that unsupported objects fall towards the Earth because of the force of gravity acting between the Earth and the falling object. 
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To identify the effects of air resistance, water resistance and friction, that act between moving surfaces. 

To recognise that some mechanisms, including levers, pulleys and gears, allow a smaller force to have a greater effect. 

To explore falling objects and raise questions about the effects of air resistance. To explore the effects of air resistance by observing how different 

objects such as parachutes and sycamore seeds fall.  

To experience forces that make things begin to move, get faster or slow down.  

To explore the effects of friction on movement and find out how it slows or stops moving objects, for example, by observing the effects of a brake on a 

bicycle wheel.  

To explore the effects of levers, pulleys and simple machines on movement.  

To find out how scientists, for example, Galileo Galilei and Isaac Newton helped to develop the theory of gravitation. 

Electricity 

Year 4 To identify common appliances that run on electricity.  

To construct a simple series electrical circuit, identifying and naming its basic parts, including cells, wires, bulbs, switches and buzzers.  

To identify whether or not a lamp will light in a simple series circuit, based on whether or not the lamp is part of a complete loop with a battery. 

To recognise that a switch opens and closes a circuit and associate this with whether or not a lamp lights in a simple series circuit.  

To recognise some common conductors and insulators, and associate metals with being good conductors. 

To construct simple series circuits, trying different components, for example, bulbs, buzzers and motors, and including switches, and use their circuits 

to create simple devices.  

To draw the circuit as a pictorial representation, not necessarily using conventional circuit symbols at this stage; these will be introduced in year 6.  

Year 6 To associate the brightness of a lamp or the volume of a buzzer with the number and voltage of cells used in the circuit. 

To compare and give reasons for variations in how components function, including the brightness of bulbs, the loudness of buzzers and the on/off 

position of switches. 

To use recognised symbols when representing a simple circuit in a diagram. 

Building on their work in year 4, pupils should construct simple series circuits, to help them to answer questions about what happens when they try 

different components, for example, switches, bulbs, buzzers and motors.  

To learn how to represent a simple circuit in a diagram using recognised symbols. 

Animals including humans 

Year 1 To identify and name a variety of common animals including fish, amphibians, reptiles, birds and mammals.  

To identify and name a variety of common animals that are carnivores, herbivores and omnivores. 

To describe and compare the structure of a variety of common animals (fish, amphibians, reptiles, birds and mammals, including pets)  

To identify, name, draw and label the basic parts of the human body and say which part of the body is associated with each sense. 

To use the local environment throughout the year to explore and answer questions about animals in their habitat.  

To understand how to take care of animals taken from their local environment and the need to return them safely after study.  

To become familiar with the common names of some fish, amphibians, reptiles, birds and mammals, including those that are kept as pets.  

To have plenty of opportunities to learn the names of the main body parts (including head, neck, arms, elbows, legs, knees, face, ears, eyes, hair, 

mouth, teeth) through games, actions, songs and rhymes. 

Year 2 To know that animals, including humans, have offspring which grow into adults.  
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To find out about and describe the basic needs of animals, including humans, for survival (water, food and air). 

To describe the importance for humans of exercise, eating the right amounts of different types of food, and hygiene. 

To be introduced to the processes of reproduction and growth in animals.  

The following examples might be used: egg, chick, chicken; egg, caterpillar, pupa, butterfly; spawn, tadpole, frog; lamb, sheep. Growing into adults can 

include reference to baby, toddler, child, teenager, adult. 

Year 3 To identify that animals, including humans, need the right types and amount of nutrition, and that they cannot make their own food; they get 

nutrition from what they eat. 

To identify that humans and some other animals have skeletons and muscles for support, protection and movement. 

To continue to learn about the importance of nutrition and be introduced to the main body parts associated with the skeleton and muscles, finding out 

how different parts of the body have special functions.  

Year 4 To describe the simple functions of the basic parts of the digestive system in humans.   

To identify the different types of teeth in humans and their simple functions. 

To construct and interpret a variety of food chains, identifying producers, predators and prey. 

To be introduced to the main body parts associated with the digestive system, for example, mouth, tongue, teeth, oesophagus, stomach and small and 

large intestine. 

To explore questions that help them to understand their special functions.  

Year 5 To describe the changes as humans develop to old age. 

To draw a timeline to indicate stages in the growth and development of humans.  

To learn about the changes experienced in puberty. 

Year 6  To identify and name the main parts of the human circulatory system, and describe the functions of the heart, blood vessels and blood. 

To recognise the impact of diet, exercise, drugs and lifestyle on the way their bodies function. 

To describe the ways in which nutrients and water are transported within animals, including humans. 

Earth and Space 

Year 5 To describe the movement of the Earth, and other planets, relative to the sun in the solar system.  

To describe the movement of the moon relative to the Earth.  

To describe the Sun, Earth and Moon as approximately spherical bodies.  

To use the idea of the Earth’s rotation to explain day and night and the apparent movement of the sun across the sun.  

To use a model of the Sun and Earth to explain day and night.  

To know that the sun is a star at the centre of our universe orbited by eight planets.  

To know that the moon is a celestial body that orbits a planet.  

Seasonal Changes 

Year 1 To observe changes across the four seasons 

To observe and describe weather associated with the seasons and how day length varies. 
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Science skills taught  

Years 1 and 2 Years 3 and 4 Years 5 and 6 

• To ask simple questions and recognise 
that they can be answered in different 
ways 

• To observe closely, using simple 
equipment 

• To perform simple tests  
• To identify and classify 
• To use observations and ideas to suggest 

answers to questions  
• To begin to notice patterns and 

relationships 
• To gather and record data to help in 

answering questions 
• To observe closely over time 
• To ask questions and use secondary 

sources to find answers 
 

• Task relevant questions and use different types 

of scientific enquiries to answer them  

• To set up simple practical enquiries, 

comparative and fair tests  

• To make systematic and careful observations 

and, where appropriate, take accurate 

measurements using standard units, using a 

range of equipment, including thermometers 

and data loggers  

• To gather, record, classify and present data in a 

variety of ways to help in answering questions  

• To record findings using simple scientific 

language, drawings, labelled diagrams, keys, bar 

charts, and tables 

• To report on findings from enquiries, including 

oral and written explanations, displays or 

presentations of results and conclusions 

• To use results to draw simple conclusions, make 

predictions for new values, suggest 

improvements and raise further questions  

• To identify differences, similarities or changes 

related to simple scientific ideas and processes  

• To use straightforward scientific evidence to 

answer questions or to support findings 

• To plan different types of scientific enquiries 
to answer questions, including recognising 
and controlling variables where necessary  

• To take measurements, using a range of 
scientific equipment, with increasing 
accuracy and precision, taking repeat 
readings when appropriate  

• To record data and results of increasing 
complexity using scientific diagrams and 
labels, classification keys, tables, scatter 
graphs, bar and line graphs  

• To use test results to make predictions to set 
up further comparative and fair tests  

• To report and present findings from 
enquiries, including conclusions, causal 
relationships and explanations of and degree 
of trust in results, in oral and written forms 
such as displays and other presentations  

• To identify scientific evidence that has been 
used to support or refute ideas or arguments 
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Art and design 

Ark Academy follows the National Curriculum guidance for art and design. We believe that art and design embody some of the highest forms of human creativity 
and as such seek to engage, inspire and challenge pupils, equipping them with the knowledge and skills to experiment, invent and create their own works of art 
and design. Our curriculum has been designed to incorporate the teaching of key art skills (colour, shape, form, pattern, texture) which have been mapped 
across Key Stage 1 and 2 to ensure these skills are revisited and built upon. Through ‘design technology’ lessons, pupils also further develop their skills in 
planning, designing, crafting and making a final ‘product’. Included in our curriculum are real examples of artistic movements and techniques and deliberate 
links to known artists to give pupils the chance to create in the style of such movements and artists. Our art curriculum strongly links with our humanities 
curriculum to ensure pupils are able to place art and design contextually within our shared human history and culture – both in Britain and worldwide.  

Art and Design Curriculum Overview 
Colour Pattern Shape (Line/Tone) Form Texture Design Technology 

Art Movement / Specific Technique Known Artist 
Year  Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 
1 My Local Area 

 
Toys in Time Ticket to Ride United Kingdom The Seaside: Now 

and Then 
Self-portraits 
 

 

Abstract art 
Kandinsky 
Painting – mixing 
colours  
Repeating patterns  
 

  

Design and create a mode of transport 
 

 

Sculpture 
Andy Goldsworthy 
 

 

Sand pictures 
 

 

Art 
skills 

Shape 
-Observe facial 
anatomy 
-Observe shape 
-Expressively using 
marks, lines and 
curves 
-Proportions  

Colour 
-Naming the 
colours 
-Mixing colours 
Pattern 
-Repeating 
patterns 
 

DT   
-Design, create and evaluate 
-Moving object 
-Joins 
-Construction with different materials  

Form 
-Construct 
- Model in 
malleable/plastic 
materials and control 
form to assemble 
basic 
-Use materials to 
make known objects 

Texture 
-Sort according to 
specific qualities 
 

https://www.google.com/imgres?imgurl=https://www.wassilykandinsky.net/images/works200/370.jpg&imgrefurl=https://www.wassilykandinsky.net/&docid=0s05N73dhtXR8M&tbnid=VZe3C9jBeARDWM:&vet=10ahUKEwjy9ozLw7rdAhXILcAKHToUCU0QMwhgKCUwJQ..i&w=270&h=200&safe=strict&bih=705&biw=1280&q=kandinsky&ved=0ahUKEwjy9ozLw7rdAhXILcAKHToUCU0QMwhgKCUwJQ&iact=mrc&uact=8
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2 Kings and Queens The Great Fire of 
London 

Planet Earth Planet Earth They Made a 
Difference 

Life in Kenya 

Self-portraits 
Hans Holbein the 
Younger 

 

Collage and 
painting 

 

 

Animal puppets 
 

 

Henri Rousseau  
 

 

Pot plant holders 
 

 

Printing 
Esther Mahlangu 
 

 

Art 
skills 

Colour 
-Describe colours 
-Using colour on 
different scales 
-Using different tones 
of a colour  
Form 
-To shape and form 
from direct 
observation 
 

Texture 
-How something 
feels 
-How something 
looks it would feel 
-Manipulating 
materials  
Form 
-3D shapes in art 
 

DT 
-Cutting, joining, 
shaping, finishing  
-Evaluation  

Colour 
-Colour mixing 
-Tints using black and 
white 
 

DT 
-materials and 
components  
-weaving 
- textiles  

Pattern 
-repeating patterns 
-printing patterns 
 
 
Texture 
-different types of 
printing materials 
 

3 Changes in Britain Europe Roman Empire Rainforest Anglo Saxons Monarchs of 
Britain 

Salt dough cave 
paintings  
 

 

Make biscuits and 
design packing 
 

 
 
 

Roman Mosaics 
 

 

Primitivism 
Henri Rousseau  
 
Jungle paintings 

 

Design and create 
shields 
 

 

Cubism 
Pablo Picasso 
Portraits of 
monarchs in the style 
of Picasso 
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Art 
skills 

Colour 
-Colour mixing 
-Brush strokes 
Form  
-Plan and develop 
ideas 
-Properties of media 
 
 

DT  
-Food 
– Design, create 
and evaluate 
 

Pattern 
-Make patterns on a 
range of surfaces 
-Symmetry 
 

Colour 
-Colour mixing 
-Introduce different 
types of brushes 

 

Form 
-Model and construct 
materials 
-Plan and develop 
-Understand different 
adhesives 
Colour 
-Mixing colours with 
the addition of black 
and white and other 
hues  
-Technique of dotting, 
scraping, and 
splashing 
 

Shape 
-Accurate drawings 
of people  
-Experiment with 
various media 
Colour 
-Understand how 
artists use warm and 
cool colour using this 
when mixing paint to 
express a mood in a 
work  
 
 

4 Vikings North and South 
America 

Egyptians Local History 
Study 

River study Natural resources 

Building Viking Ships  
 

 

Latin American 
Street art  
Create graffiti art  
 

 
 

Salt dough Egyptian 
cartouche 
 

 

Architecture 
Zaha Hadid 
Create your own 
stadium 
 

 

Impressionism 
Claude Monet 
Watercolour 
landscapes 
 

 
 

Patterns in the 
environment 
(Outdoor art) 
 

 

Art 
skills 

DT 
Design, create and 
evaluate 
 

Shape 
-Accurate drawings 
of whole people 
-Scale and 
proportion 
Colour 
-Colour to reflect 
mood 
 

Form  
-Plan and develop 
Colour 
-Colour mixing and 
matching, tint, tone and 
shade 
-Colour for purpose 
 
 

Form 
-Plan and develop 
-Discuss own work 
and work of architects 
-Analyse and interpret 
natural and man-
made forms of 
construction 
 

Shape 
-Identify the effects of 
light 
Colour 
-Observe colours  

Pattern 
-Explore 
environmental and 
man-made patterns 
-Tessellation 
Texture 
-Select and use 
materials 
-Interpret patterns 
-Record patterns 
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5 Greeks The United 
Kingdom 

Leisure and 
entertainment in the 

20th Century 

Settlements 
around the World 

Early Civilization- 
Islam 

Mountains 

Classical 
Myron 
Greek Pottery – clay 
sculptures  
 

 
 

Trip: National Art 
Gallery 
 
Self-portraits using 
photography 
 

 
 

Range of fashion 
designers 
Design/ make clothes  
 

 

Indian art  
Printing with a focus 
on animals and 
flowers 
 

 

Create geometric 
patterns 
 

 

Papier Mache 
mountains 
 

 

Art 
skills 

Form  
-Plan and develop 
ideas 
-Properties of media 
 

Shape 
-Effects of light on 
people from 
different directions 
 

DT 
Design, create and 
evaluate 
 

Colour 
-Explore the use of 
texture in colour 
-Colour for purpose 
Texture 
-Use stories and 
experiences as stimuli 
-Design prints 
-Combine prints 
 

Pattern 
-Create own abstract 
patterns to reflect 
experience 
-Create pattern for 
purpose 

Form  
-Shape, form and 
model 
-Discuss and 
evaluate own work 

6 Black History WW2 Volcanoes and 
Earthquakes 

Refugees 
 

Victorians 
 

Orienteering 

Block printing  
Kara Walker-  
Silhouettes 

 

Soldier art – 
Collage/drawing 

 

Volcanoes – Marbling ink  

 
 

Photography- Lives of 
refugees – ICT  
 

 

Victorian architecture  
Isambard Kingdom 
Brunel Design and 
make a bridge 
inspired by Brunel 

 

Movement art 
(Visual) 
Andy Farr 

 

https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjwjsi93rrdAhXOz4UKHZtGB04QjRx6BAgBEAU&url=https://www.pinterest.com/siptakg/kara-walker/&psig=AOvVaw01dvLAAuFYYPFQbqXq3PCF&ust=1537022823572258
https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjGhMGz2LrdAhUSTBoKHcsNCe8QjRx6BAgBEAU&url=https://www.pinterest.com/pin/501588477224280640/&psig=AOvVaw3I7d8m6lnleOYV7KuPoKuH&ust=1537021190708054
https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwii89HO3rrdAhUox4UKHaIjDE4QjRx6BAgBEAU&url=https://society6.com/prints/spilled-ink?page%3D3&psig=AOvVaw2pqtrekfsTDv6y18vo3-3T&ust=1537022885157387
https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwinpIL_3rrdAhWux4UKHVZXCKgQjRx6BAgBEAU&url=https://www.slideshare.net/emilyhawes/refugees-intro&psig=AOvVaw1ToZhf9xNckn646jmdpLO4&ust=1537022957652925
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Art 
Skills 

Shape 
-Positive and 
negative shapes 
Printing  
-Explore printing 
techniques used by 
artists 

Shape 
-Techniques – 
Linear, cross 
hatching 
Colour 
-Colour for purpose 
-Collage combined 
with drawing 

Colour 
-Explore hues, shades 
and mood 
-Explore the use of 
texture in colour 
Form  
-Shape, form and model 
 
 

Shape 
-Effect of light on 
objects and people 
Pattern 
-Use of ICT to create 
overlapping and 
arranging 
 

DT 
-Design, create and 
evaluate 
-To strengthen, stiffen 
and reinforce 
more complex 
structures 

Texture 
-To direct viewers 
through their work, 
-Interpret the texture 
of a surface 
Shape 
-Concept of 
perspective 
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Personal, Social, Health and Citizenship Education (PSHCE) 
 
As a staff, we drew out expectations for our learners beyond academic success. We want our learners to be:  
 

• Physically and mentally healthy  

• Resilient 

• Optimistic 

• Emotionally intelligent 

• Forgiving  

• Respectful  

• Confident 

• Able to deal with change 

• Able to maintain healthy relationships  

• Able to understand and deal with the challenges of the modern world 

• Above all, we want our learners to be able to keep themselves safe, including when online.  

We have chosen to use the ‘Jigsaw’ programme as the basis of our PSHCE curriculum (including for sex and relationships education – ‘SRE’) because, after 
careful evaluation, we felt that it would address the needs of our learners to meet the outcomes that we want for them. The Jigsaw approach is one that combines 
a high focus on safeguarding with a strong focus on mental well-being and mindfulness. The programme covers 6 major themes across the school year:  
 

1) Being me in my world: This teaches pupils self-identity and self-worth, safeguarding, recognising feelings, being part of a team, learning about being a 

good citizen, democracy and our rights and responsibilities.  

2) Celebrating Difference: This teaches pupils about equality, diversity, bullying, stereotyping, managing conflict, racism and cultural differences.  

3) Dreams and goals: This teaches pupils about motivation, persistence, working as a group, setting goals and ambitions, overcoming obstacles, money 

management and positive attitudes.  

4) Healthy Me: This teaches pupils about healthy relationships, healthy lifestyles, safety, peer pressure and body image.  

5) Relationships: This teaches pupils about family life, healthy friendships, getting on and falling out, online safety, managing feelings and self-esteem.  

6) Changing Me: This teaches pupils about growth and change, life cycles, puberty and conception, respect and consent.  

‘Civitas’ Sessions 
 
In addition to our PSHCE curriculum, we hold twice-weekly ‘Civitas Sessions’, where areas of the PSHCE curriculum already covered can be revised according 
to the specific and emergent needs of the class. Additionally, this time is used to further develop pupils’ understanding of the world through discussion about 
important issues present in wider society. We are also fully committed to working with local partners and agencies to boost the personal development of pupils, 
including: the NSPCC, Transport for London, the police, fire and ambulance services, ‘My Bank’, the local magistrates and the school nurse.  
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Sex and Relationships Education - SRE 
 
The school has and will continue to work closely with parents to continually review our sex and relationship policy so that it meets all statutory requirements in 
a manner that engages our community and represents the wishes of the majority of our parents.  
 
Assemblies 
 
PSHCE themed assemblies take place once per week and are addressed to the whole school. Our assembly programme is designed to address key themes in our 
PSHCE curriculum as well as re-enforce pupils’ understanding of the school’s values and British values, as well as celebrate diversity in our school through 
acknowledgement of key religious and cultural festivals. We also have ‘house assemblies’ where pupils come together in their house groups to promote a healthy 
competition and sense of team for pupils across classes and year groups. 
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Year 
Group 

PSHCE Curriculum Overview 
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 
Being Me Celebrating 

Differences  
Dreams and Goals Healthy Me Relationships  Changing Me 

R • Self-identity  

• Understanding feelings 

• Being in a classroom 

• Being gentle 

• Rights and 
responsibilities  

• Identifying talents 

• Being special 

• Families 

• Where we live 

• Making friends 
• Standing up for 

yourself  

• Challenges 

• Perseverance 

• Goal-setting 

• Overcoming obstacles 

• Seeking help 
• Jobs 

• Achieving goals 

• Exercising bodies 

• Physical activity 

• Healthy food 

• Sleep 

• Keeping clean 
• Safety 

• Family life 

• Friendships 

• Breaking friendships 

• Falling out 

• Dealing with bullying 
• Being a good friend  

• Bodies 

• Respecting my body 

• Growing up 

• Growth and change 

• Find and fears 
• Celebrations  

1 
 
 

• Feeling special and safe 

• Being part of a class 

• Rights and 
responsibilities 

• Rewards and feeling 
proud 

• Consequences 

• Owning the ‘Learning 
Charter’ 

• Similarities and 
differences 

• Understanding bulling 
and knowing how to 
deal with it 

• Making new friends 

• Celebrating 
differences in 
everyone 

• Setting goals 

• Identifying successes 
and achievements 

• Learning styles 

• Working well and 
celebrating 
achievement with a 
partner 

• Tacking new 
challenges 

• Identifying and 
overcoming obstacles 

• Feelings of success 

• Keeping myself 
healthy 

• Healthier lifestyle 
choices 

• Keeping clean 

• Being safe 

• Medicine safety 

• Road safety 

• Linking health and 
happiness  

• Belonging to a family 

• Making friends 

• Physical contact 
preferences 

• People who help us 

• Qualities as a friend and 
person 

• Self-acknowledgment 

• Being a good friend to 
myself 

• Celebrating special 
relationships  

• Life cycles – animal 
and human 

• Changes in me 

• Changes since being a 
baby 

• Linking growing and 
learning 

• Coping with change 

• Transition  

2 • Hopes and fears for the 
year 

• Rights and 
responsibilities 

• Rewards and 
consequences 

• Safe and fair learning 
environment 

• Valuing contributions 

• Choices 

• Recognising feelings  

• Assumptions and 
stereotypes about 
gender 

• Understanding 
bullying 

• Standing up for self 
and others 

• Making new friends 

• Gender diversity 

• Celebrating difference 
and remaining friends 

• Achieving realistic 
goals 

• Perseverance 

• Learning strengths 
• Learning with others 

• Group co-operation 

• Contributing to and 
sharing success 

• Motivation 

• Healthier choices 
• Relaxation 

• Healthy eating and 
nutrition 

• Healthier snacks and 
sharing food  

• Different types of family 

• Physical contact 
boundaries 

• Friendship and conflict 
• Secrets 

• Trust and appreciation 

• Expressing appreciation 
for special relationships  

• Life-cycles in nature 

• Growing from young to 
old 

• Increasing 
independence 

• Assertiveness 

• Preparing for 
transition  

3 • Setting personal goals 

• Self-identity and worth 
• Positivity in challenges 

• Rules, rights and 
responsibilities 

• Families and their 
differences 

• Family conflict and 
how to manage it 

• Witnessing bullying 
and how to solve it 

• Difficult challenges 
and achieving success 

• Dreams and ambitions 

• New challenges 
• Motivation and 

enthusiasm 

• Exercise 

• Fitness challenges 
• Food labelling and 

healthy swaps 

• Attitudes towards 
drugs 

• Family roles and 
responsibilities 

• Friendship and 
negotiation 

• Keeping safe online and 
who to go to for help  

• How babies grow 

• Understanding a 
baby’s needs 

• Inside body changes 
• Family stereotypes 

• Challenging my ideas 
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• Rewards and 
consequences 

• Responsible choices 

• Seeing things from 
others’ perspectives  

• Recognising how 
words can be hurtful 

• Giving and receiving 
compliments  

• Recognising and trying 
to overcome obstacles 

• Evaluating learning 
processes 

• Managing feelings 

• Simple budgeting  

• Keeping safe and why 
it is important in 
online and offline 
scenarios 

• Respect for myself and 
others 

• Healthy and safe 
choices  

• Being a global citizen 

• Being aware of how my 
choices affect others 

• Awareness of how other 
children have different 
lives 

• Expressing appreciating 
for family and friends  

• Preparing for 
transition  

4 • Being part of class team 

• Being a school citizen 

• Rights, responsibilities 
and democracy (school 
council)  

• Rewards and 
consequences 

• Group decision-making 

• Having a voice 

• What motivates 
behaviour  

• Challenging 
assumptions 

• Judging by appearance 

• Accepting self and 
others 

• Understanding 
influences 

• Understanding 
bullying 

• Problem solving 
• Identifying how 

special and unique 
everyone is 

• First impressions  

• Hopes and dreams 

• Overcoming 
disappointment 

• Creating new, realistic 
dreams 

• Achieving goals 

• Working in a group 

• Celebrating 
contributions 

• Resilience 

• Positive attitudes  

• Healthier friendships 

• Group dynamics 

• Smoking 

• Alcohol 

• Assertiveness 

• Peer pressure 

• Celebrating inner 
strength  

• Jealousy 

• Love and loss 

• Memories of loved ones 

• Getting on an falling out 

• Girlfriends and 
boyfriends 

• Showing appreciation to 
people and animals  

• Being unique 

• Girls and puberty 

• Confidence in change 

• Accepting change 

• Preparing for 
transition 

• Environmental change  

5 • Planning for 
forthcoming year 

• Being a citizen 

• Rights and 
responsibilities 

• Rewards and 
consequences 

• How behaviour affects 
groups 

• Democracy, having a 
voice, participating  

• Cultural differences 
and how they can 
cause conflict 

• Racism 

• Rumours and name-
calling 

• Types of bullying 

• Material wealth and 
happiness 

• Enjoying and 
respecting other 
cultures 
 

• Future dreams 

• The importance of 
money 

• Jobs and careers 
• Dream job and how to 

get there 

• Goals in different 
cultures 

• Supporting others 
(charity) 

• Motivation  

• Smoking, including 
vaping 

• Alcohol 

• Alcohol and anti-social 
behaviour 

• Emergency aid 
• Body image 

• Relationships with 
food 

• Healthy choices 

• Motivation and 
behaviour  
 

 

• Self-recognition and 
self-worth 

• Building self-esteem 

• Safer online 
communities 

• Rights and 
responsibilities online 

• Online gaming and 
gambling 

• Reducing screen time 

• Dangers of online 
grooming 

• SMARRT internet 
safety rules 

• Self- and body image 

• Influence of online and 
media on body image 

• Puberty for girls 
• Puberty for boys 

• Growing responsibility 

• Coping with change 

• Preparing for 
transition  

6 • Identifying goals for the 
year 

• Global citizenship 

• Children’s universal 
rights 

• Perceptions of 
normality 

• Understanding 
disability 

• Power struggles 

• Personal learning 
goals, in and out of 
school 

• Success criteria 

• Emotions in success 

• Taking personal 
responsibility 

• How substances affect 
the body 

• Mental health 

• Identifying mental 
health worries and 
sources of support 

• Love and loss 

• Managing feelings 

• Self-image 

• Body-image 

• Puberty and feelings 
• Conception to birth 
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• Feeling welcome and 
valued 

• Choices, consequences 
and rewards 

• Group dynamics 

• Democracy, having a 
voice 

• Anti-social behaviour 

• Role-modelling  

• Understanding 
bullying 

• Inclusion / exclusion 

• Differences as conflict 
and celebration 

• Empathy  

• Making a difference in 
the world 

• Motivation 

• Recognising 
achievements 

• Compliments  

• Exploitation, including 
‘county lines’ and gang 
culture 

• Emotional and mental 
health 

• Managing stress 

• Power and control 

• Assertiveness 

• Technology safety 

• Take responsibility with 
technology use  

• Reflections about 
change 

• Boyfriends / girlfriends 

• Transition  
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Whole School Civitas Sessions Overview 

Term Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 

Autumn 1: 
 
Being Me in My 
World 

Induction Week Continue Return 
to school PSHCE 
sessions (see 
guidance) 

What is self-
esteem? How do I 
see myself? What 
are my best 
qualities?  What 
positive things 
would others say 
about me? 

Celebrating 
diversity in our 
school and local 
area 

Black Lives Matter Movement 
Black History Month (Oct 1st) 

Autumn 2:  
 
Celebrating 
Difference 

Being an active 
part of a 
community 
(Speeches and 
votes for School 
Parliament and 
Eco Warriors) 

Remembrance 
Day 
Why do we 
remember?  

Anti-Bullying Week Living with Disability 
‘Not all disabilities are visible’ 
International Day of People with 
Disabilities (Dec 3rd) 

The importance of 
charity and 
generosity 

Spring 1:  
 
Dreams and Goals 

Money Sense 
Making sensible decisions with money 
(Values, Money and Me resources) 

World Religion 
Day 
(Jan 19th) 
A celebration of 
diversity in 
religion 

Holocaust 
Memorial Day 
(Jan 27th) 

Mental Health Awareness Week  

Spring 2:  
 
Healthy Me 

Can we trust the 
media? 

Media’s effect on 
wellbeing/ mental 
health 

Women’s Rights and Gender Equality 
International Women’s Day (Mar 8th) 

What is poverty? 
What does it look like in the UK? 

 

Summer 1:  
 
Relationships 

Looking after the world we live in 
Earth Day (April 22nd) 

Democracy  
Who runs the country? 
 

Kindness Looking after the 
elderly 

 

Summer 2:  
 
Changing Me 

Forgiveness  Living as a refugee 
World Refugee day (June 20th) 

Homelessness Reflecting upon 
the year – 
successes and 
challenges 

Preparing for 
transition to next 
year 
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Religious Education 

Ark Academy and the pupils it serves belong to the most diverse borough in Europe – the borough of Brent. The community encompasses wide ranging religious 
traditions and belief systems. We aim - with our pupils - to celebrate this diversity so pupils play a positive part in this cultural synthesis. Alongside this, our 
religious education curriculum intends to support the development of our pupils to be responsible citizens of the future. 

We have adopted the ‘Brent Agreed Syllabus’ as the curriculum echoes the fact that the religious traditions of Great Britain are, in the main, Christian, whilst 
reflecting the key religions represented in our local community (which, according to the 2011 Census, has a large representation of Christianity, Islam, and 
Hinduism). The syllabus also includes the teaching of the other principal religions and worldviews (including non-religious worldviews) represented in Great 
Britain.  
 
Enquiry is at the heart of our curriculum. Through investigating the beliefs, traditions, ways 
of life and values of others, pupils gain a deeper understanding of religions and worldviews. 
By comparing this learning with their own experiences, they can then consider and reflect 
meaningfully to create a more informed view of the world and their place in it. The sharing of 
understanding through experiences and dialogue with others not only supports the spiritual, 
moral, social and cultural development of pupils, it also promotes the British values of 
interfaith harmony and cooperation and the combatting of prejudice and discrimination.  
 
Each unit of our progressive curriculum has links with previous and future knowledge as the 
mind best learns information when it is woven into conceptual fabric. Learning is sequenced 
to support pupils by adding to an ever-increasing picture over time. We are constantly 
building on and developing pupils’ knowledge and understanding of key subjects, and 
specialist vocabulary around concepts.  
 
Through the teaching of RE, we intend to inspire pupils with curiosity and imagination, and 
develop their skills of communication, interpretation, application, analysis, and evaluation 
when exploring and testing their own beliefs or responses to ultimate questions and those of 
fellow pupils in a ‘safe space’. We intend for RE to contribute more than ‘cultural capital’ to 
our curriculum, ensuring it effectively enables higher-level achievement through the 
development of conceptual thinking and reasoned critical analysis, whilst supporting pupils 
in developing attributes to live harmoniously in society.  
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Religious Education Curriculum Overview  

Year 
Group 

Autumn 1 Autumn 2 
 
Assemblies: Diwali / Christmas / 
Hanukkah 

Spring 1 
 

Spring 2 
 
Assemblies: Shrove Tuesday / 
Holi / Easter 

Summer 1 
 

Assemblies: Eid 

Summer 2 

1 Where did the world come 
from? 
 
Themes: Creation; beliefs 
about God as Creator and 
Provider; showing 
gratitude; Sabbath 
(Shabbat)/day of rest, 
Atman 
 

• What are big questions? 
• Where do some people 

believe the world came 
from? 

• How do Jewish people 
remember the creation 
story? 

• What do Hindus believe 
about where the world 
came from? 

Where did the world come 
from? 
 
Themes: Creation; beliefs 
about God as Creator and 
Provider; showing gratitude; 
Sabbath (Shabbat)/day of rest, 
Atman 
 
 

• What do others believe about 
where the world came from? 

• What do others say about 
where the world came from? 

• What do you think about 
where the world came from? 

Who do we thank? 
 
 
Themes: Creation; design, 
Showing gratitude for food; 
sacrifice/offerings and 
blessings, stewardship 
 
 
 

• What makes our world 
‘wonderful’? 

• How do some Christians 
celebrate Harvest? 

• How do some Jewish 
people celebrate Harvest? 

Who do we thank? 
 
 
Themes: Creation; design, 
Showing gratitude for food; 
sacrifice/offerings and 
blessings, stewardship 
 
 
 

• How do some Hindus say 
thank you? 

• Are people more important 
than animals? 

• Why should we be grateful 
and careful for our world? 

 

How do we know they are 
special? 
 
Themes: Special; nativity; 
incarnation; Muhammad, 
Ahimsa and Avatars, halo 
 
 
 
 

• What makes a person 
special? 

• How can we show that a 
person is special though 
pictures? 

• Who was Jesus? 

• How can we tell from the 
Nativity story that 
Christians believe Jesus is 
special? 

 

How do we know they are 
special? 
 
Themes: Special; nativity; 
incarnation; Muhammad, 
Ahimsa and Avatars, halo 
 
 
 
 

• What makes Muhammad 
special to Muslims? 

• How do the birth stories 
show that Sikhs believe 
Guru Nanak is special? 

• How might the birth stories 
of an avatar help Hindus 
try to be better people? 

 

2 How do people show their 
beliefs and values? 
 
Themes: Identity; 
symbols and actions of 
belonging; beliefs about God 
and Allah; incarnation 
and sacrifice of Jesus 
 
• How can we show our 

identity? 

• What do the symbols that 
some Christians wear 
mean? 

• What do Jewish people 
wear to show their beliefs 
about God? 

How do people show their 
beliefs and values? 
 
Themes: Identity; symbols 
and actions of belonging; beliefs 
about God and Allah; 
incarnation and sacrifice of 
Jesus 
 
• How do Sikh symbols show 

what is important to them? 

• How do some Muslims dress 
to show they belong to their 
community? 

• Why must we always show 
respect to others for what 
they choose to wear? 

• choose to wear. 

What makes us human? 
 
 
Themes: Soul; Atman; sin; 
stewardship; creation; 
Ahimsa; physical and 
spiritual/non-physical; 
humanity 
 
• Who am I? 

• When am I? 

• Where does life come from? 
 

What makes us human? 
 
 
Themes: Soul; Atman; sin; 
stewardship; creation; 
Ahimsa; physical and 
spiritual/non-physical; 
humanity 
 
• How might some believers 

look after their souls? 

• What is a human? 

Why do we celebrate births? 
 
 
Themes: Ceremonies; 
cleansing or purification of 
the soul; naming as part of 
identity; signs of 
commitment 
 
• Where do some people 

believe we come from? 

• Who is the most important 
person at an infant 
baptism? 

• What is most important 
about baptism for a 
Christian? 

• How do Hindus celebrate 
new life? 
 
 

Why do we celebrate births? 
 
 
Themes: Ceremonies; 
cleansing or purification of 
the soul; naming as part of 
identity; signs of 
commitment 
 
• How do Muslims celebrate 

new life? 

• Why is a name so 
important? 

• How else might people 
celebrate the birth of new 
babies? 

• Why is important to 
celebrate births? 
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3 What makes a building 
sacred? 
 
Themes: Worship; 
prayer; sacred; holy; 
community 
 
 
 
 
 

• Why do different 
communities need a 
special place? 

• How does the church 
help Christians connect 
with God? 

• How does the church 
help Christians connect 
with each other? 

• How are the pillars of 
Islam shown in a 
Mosque?  

• Why do differen 
•  other? 

What makes a building 
sacred? 
 
Themes: Worship; prayer; 
sacred; holy; community 
 
 
 
 
 
 

• How do the features of a 
Gurdwara support the Sikh 
belief in equality? 

• How are key Jewish beliefs 
shown in the Synagogue? 

• How do Hindus worship in 
the mandir? 

 

• How are the Pillars of  
•  

•  

Can anywhere be sacred? 
 
 
Themes: worship; diet; 
prayer; interpretation; 
laws; challenge 
 
 
 
 
 

• Where can Muslims pray? 

• Why might believers 
worship at home? 

• How else might believers 
show their commitment to 
God in their home? 

Can anywhere be sacred? 
 
 
Themes: worship; diet; 
prayer; interpretation; 
laws; challenge 
 
 
 
 
 

• Can anywhere be sacred? 

• Where do you feel safe? 
Why? 

• Where do you feel happy? 
Why? 

• Where is special to me? 
Where is a special place for 
believers to go? What 
makes this place special? 

• What makes some places 
sacred? 

• Why do people pray? 
• Should religious buildings 

be sold to feed the 
starving?  
 

What happens if we do 
wrong? 
 
Themes: Soul; Atman; 
reincarnation; sin; 
judgement; stewardship; 
creation; Ahimsa; moksha, 
physical and spiritual/non-
physical; Anicca; castes; 
equality; morality 
 

• What is meant by the soul? 

• What happens when we 
die? 
 

What happens if we do 
wrong? 
 
Themes: Soul; Atman; 
reincarnation; sin; 
judgement; stewardship; 
creation; Ahimsa; moksha, 
physical and spiritual/non-
physical; Anicca; castes; 
equality; morality 
 

• Why might the caste 
system be a positive chance 
to help those in society? 

• How can hell be helpful? 

4 How do we know what is 
right and wrong? 
 
Themes: holy; sacred; 
authority; diversity; 
values; morals; good; 
incarnation; testament; 
revelation 
 
 

• What does the Torah tell 
us about Jewish people? 

• Do the laws mean the 
same to all Jewish 
people? 

• Was Jesus teaching 
something new?  

• What does the Torah tell  

How do we know what is right 
and wrong? 
 
Themes: holy; sacred; 
authority; diversity; values; 
morals; good; incarnation; 
testament; revelation 
 
 
 

• Does Islam expect the same 
values and behaviour as the 
‘people of the book’? 

• What values are important to 
Sikhs? 

• Are religions teaching the 
same values? 

• Can religious teachings be 
valuable to everyone? 

• Does Islam expect the  

•  

Why does there have to be 
good and bad in the world? 
 
Themes: Creation; sin, 
temptation; free will; 
dualism; suffering; moral 
 
 
  
 

• Who is to blame for 
bringing ‘sin’ into the 
world? 

• Why are people tempted to 
do bad? 

• Who is to blame for 
temptation? 

Why does there have to be 
good and bad in the world? 
 
Themes: Creation; sin, 
temptation; free will; 
dualism; suffering; moral 
 
 
 
  

• Is all suffering in life 
caused by a battle between 
good and bad? 

• What would life be like 
without evil?  

Is there evidence of a God 
on Earth? 
 
Themes: God; revelation; 
Messiah; incarnation; 
pilgrimage; prophet; unity; 
humanity; miracle; 
evidence; interpretations 
and explanations 
 

• How can nature be 
evidence for God? 

• What was Jesus like? 

• Who was Jesus? 

• Why is Jesus special to 
three different religions? 

Is there evidence of a God 
on Earth? 
 
Themes: God; revelation; 
Messiah; incarnation; 
pilgrimage; prophet; unity; 
humanity; miracle; 
evidence; interpretations 
and explanations 
 

• How do Baha’i view Jesus? 
• What is special about 

Jerusalem? 

• Where else do Muslims go 
to be closer to Allah? 

• Can miracles be true?  
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5 Who is to blame if we do 
wrong? 
 
Themes: Responsibility; 
atonement; soul; free 
will; judgement; 
Kingdom of God; 
sacrament; confession; 
equality; omniscient; 
temptation; sacrifice; 
blame 
 

• What does ‘coming of 
age’ mean in Judaism? 

• How do adult ceremonies 
compare to infant ones? 

• How do Jewish people 
atone for their sins? 

• Why is confession 
important for 
forgiveness? 

• What does ‘coming of age’  

•  

Who is to blame if we do 
wrong? 
 
Themes: Responsibility; 
atonement; soul; free will; 
judgement; Kingdom of God; 
sacrament; confession; 
equality; omniscient; 
temptation; sacrifice; 
blame 
 
 

• Can charity relieve sin? 
• Why do we need charity in 

the world? 

• Can there be free will and 
fate? 

 

• Why is confession  

Is commitment the same as 
sacrifice? 
 
Themes: Commitment; 
sacrifice; fasting; 
transfiguration; initiation; 
piety; ‘good’ 
 
 
 
 
 

• Is sacrifice always the same 
as commitment? 

• Who benefits from 
sacrifice?  

• How does the Amrit 
ceremony show 
commitment? 

 
 

Is commitment the same as 
sacrifice? 
 
Themes: Commitment; 
sacrifice; fasting; 
transfiguration; initiation; 
piety; ‘good’ 
 
 
 
 
 

• How do Muslims show 
commitment through 
sacrifice? 

• How do other believers 
today show commitment 
through sacrifice? 

• How does martyrdom 
compare to religious 
sacrifice?  

 

Why do Christians worship 
in different ways? 
 
Themes: worship; values; 
belief; society; monarchy; 
Authority; interpretation; 
freedom; ‘Church’; identity 
 
 
 
 
 

• Why are there so many 
Christians in the world? 

• Are all Christians the 
same? 

• Why are not all Christians 
Catholic?  

 

Why do Christians worship 
in different ways? 
 
Themes: Worship; values; 
belief; society; monarchy; 
Authority; interpretation; 
freedom; ‘Church’; identity 
 
 
 
 
 

• What are some of the 
differences between 
Christians? 

• Do all Christians have the 
same beliefs and values?   

 

6 Do we need suffering in 
the world? 
 
Themes: free will; design; 
creation; omniscience; 
suffering; argument; 
temptation; test; 
punishment; nature; 
dualism 
 

• Is our world ‘good’? 

• Is our world good? 
 

Do we need suffering in the 
world? 
 
Themes: free will; design; 
creation; omniscience; 
suffering; argument; 
temptation; test; 
punishment; nature; dualism 
 
 

• Does science disprove that 
the world was created? 

 

Do we need suffering in the 
world? 
 
Themes: free will; design; 
creation; omniscience; 
suffering; argument; 
temptation; test; 
punishment; nature; 
dualism 
 

• Is suffering necessary in 
our world? 

• Could we live without 
suffering? 

• Is suffering necessary in  

Why don’t we all get on? 
 
 
Themes: freedom; 
persecution; pilgrimage; 
reconciliation 
 
 
 
 

• Why might it be important 
to remember the past? 

• How can British values help 
believers keep their faith 
and identity? 
 

Why don’t we all get on? 
 
 
Themes: freedom; 
persecution; pilgrimage; 
reconciliation 
 
 
 
 

• What is the opposite of 
persecution? 

• Did we always have these 
British Values about 
respecting and protecting? 

Why don’t we all get on? 
 
 
Themes: freedom; 
persecution; pilgrimage; 
reconciliation 
 
 
 
 

• Why is forgiveness 
important for us to get 
along? 
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Religious Education Curriculum Progression Map 
  Year 1  Year 2  Year 3  Year 4  Year 5  Year 6  
Key 
questi
ons 

 

Autumn: Where did the 
world come from? 
Spring: Who do we thank?          
Summer: How do we know 
they are special?           

 

Autumn: How do people show 
their beliefs and values? 
Spring: What makes us human? 
Summer: Why do we celebrate 
births? 
 

Autumn: What makes a 
building sacred? 
Spring: Can anywhere be 
sacred?    
Summer: What happens if we 
do wrong?                 

Autumn: How do we know 
what is right and wrong? 
Spring: Why does there have to 
be good and bad in the world?      
Summer: Is there evidence of 
God on earth?                    

Autumn: Who is to blame if we 
do wrong? 
Spring: Is commitment the 
same as sacrifice? 
Summer: Why do Christians 
worship in different ways?             

Autumn & Spring 1: Why do 
we need suffering in the world? 
Spring 2 & Summer: Why 
don’t we all get on?             

Areas 
of 
Study 

• The religious belief in a 
God who created the 
world and all living 
things (Genesis and 
Brahman).  

• Judaism - the story 
(Shabbat). 

• Shabbat, and the Hindu 
belief in Brahman and 
Ahimsa. 

• Differences and 
relationships between 
humans and animals. 

• Implications of 
stewardship.  

• The nativity story. 
• Christian beliefs about 

incarnation and purpose 
as saviour.  

 

• Symbols of belonging in 
different religions. 

• Begin to identify the 
meaning of these symbolic 
items show. 

• Belief that God/Allah made 
the world. 

• Creation of humankind. 
• Abrahamic beliefs about the 

soul. 

• Considering how people are 
different to animals, and 
what this means for human. 

• Responsibility/stewardship 
of the world and its creatures. 

• Finding out how babies are 
welcomed into Christianity 
through infant baptism  

 

• Key beliefs about God in 
Sikhism, Judaism, Islam 
and Christianity. 

• Religious symbols. 

• Hinduism. 
• Concepts of worship. 

• Understanding what is 
meant by something being 
holy and sacred. 

• Places of worship show the 
importance of 
‘community’. 

• The value of equality in 
the 
community.  

• Concepts of worship.  

• The practices and features 
of personal worship/prayer 
in more detail in Islam, 
Judaism, Christianity and 
Hinduism. 

• The beliefs about Atman, 
karma and reincarnation in 
Hinduism. 

• The implications of these 
beliefs on the values of 
equality (Islam and 
Sikhism).  

• Belief in stewardship and 
the impact this has on how 
we live and treat each other 
in society. 

• Sin and wrongdoing. 

• Identified the religious 
texts/scriptures in their 
places of worship.  

• Interpreting texts 
differently causing 
diversity within religions. 

• The value and impact of 
some teachings/laws in 
modern society. 

• Investigating reasons that 
believers give for their 
being bad, evil, wrongdoing 
and suffering in the world. 

• Comparing these with 
Buddhist and Zoroastrian 
beliefs about temptation 
and dualism as the reasons 
for evil and suffering being 
in the world. 

• Evidence of God on Earth.  

• Key teachings and religious 
laws of various religions. 

• Examining some questions 
about responsibility for 
actions. 

• Coming of age and religious 
responsibility.  

• Human responsibility 
versus beliefs in fate or 
destiny. 

• Investigating and 
comparing how religions 
show their commitment to 
God. 

• Explore a range of 
Christian denominations.  

• Definition of the Christian 
Church, and how this has 
changed over time. 

• Making links with key 
events in history in 
conjunction with changes 
in society. 

• Issues around 
responsibility for actions 
and began to explore how 
the belief in free will fit into 
the concept of fate or 
destiny and in an 
omniscient Creator. 
Explore how believers 
justify 
the existence of suffering in 
the world alongside their 
belief in a Creator. 

• Places of pilgrimage in 
Jerusalem in Islam, 
Judaism and Christianity. 

• Concepts and impact of 
persecution on and in 
religions. 

• The importance of freedom 
and reconciliation by 
investigating examples 
through history. 

Links 
to 
other 
religio
ns 

• Opportunity see how 
some other religions 
remember/celebrate this 
belief in a Creator 
(Harvest, Puja).  

• Other birth/naming and 
initiation ceremonies, 

• Have an opportunity to 
explore the comparisons with 
other beliefs (including their 

• Comparisons with icons in 
RC Christianity. 

• Comparisons with places of 
worship. 

• Food laws in different 
religions. 

• Wrongdoing and suffering 
in the world comparing 
these with Buddhist and 
Zoroastrian beliefs about 
temptation and dualism. 

• Fasting and other 
atonement practices. 

• Consider the British Value 
of the freedom of religion. 

• Making links with the 
Creation story/belief 
(Islam, Judaism and 
Christianity) 
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• Read other birth stories 
from different religions.  

 

own/non- religious) about 
the soul. 

 

• ‘Heaven and Hell’. 
Compare these beliefs with 
non-religious (including 
Humanism) beliefs about 
morality. 
 

• Revelation of the Qur’an to 
Muhammad and make 
links with Jewish beliefs 
and treatment of Torah 
and revelation of Moses. 

• Guru Granth Sahib 
(GGS) as incarnation of 
Gurus and describe 
similarities in treatment 
with Torah /Qur’an but 
differences in belief about 
origin; use contextual 
knowledge of start of 
Sikhism (during Indian 
Muslim/Hindu wars). 

• Teachings of 
Zoroastrianism regarding 
dualism compare this with 
the Buddhist and Christian. 

• British Law to protect the 
freedom to worship own 
religions 

 

Theme
s and 
conce
pts 

• Creation. 

• Beliefs about God as 
Creator and Provider. 

• Showing gratitude. 

• Sabbath - day of rest.  
• Atman. 

• Design.  
• Showing gratitude for 

food. 

• Sacrifice/offerings and 
blessings. 

• Stewardship, 
 
 

• Soul. 

• Atman.  
• Sin.  

• Stewardship. 
• Creation. 

• Ahimsa. 

• Physical and spiritual/non-
physical. 

• Humanity 

• Ceremonies. 
• Cleansing or purification of 

the soul. 

• Naming as part of identity.  
• Signs of commitment 

• Soul.  

• Atman. 
• Reincarnation 

• Sin 
• Judgement 

• Stewardship. 

• Creation. 
• Ahimsa.  

• Moksha,  

• Physical and spiritual/non-
physical. 

• Anicca. 

• Castes. 
• Equality. 

• Morality. 

• Authority.  

• Diversity.  
• Values. 

• Creation.  
• Sin. 

• Temptation. 

• Free will. 
• Dualism.  

• Suffering.  

• Revelation. 
• Incarnation.  

• Unity. 

• Humanity.  
• Miracle  

 
 

• Responsibility. 

• Atonement. 
• Free will.  

• Sacrament. 
• Confession.  

• Equality.  

• Omniscient. 
• Temptation.  

• Sacrifice. 
Commitment.  

• Fasting.  

• Transfiguration. 

• Society 
• Monarchy. 

• Authority. 

• Interpretation. 
• Freedom. 

• Free will. 

• Design. 
• Creation.  

• Omniscience. 
• Suffering. 

• Temptation. 
Nature. 

• Dualism 
Freedom. 

• Persecution. 
• Pilgrimage. 

• Reconciliation  
 

Key 
vocab
ulary  

 

 

creator, provider, gratitude; 
Sabbath (Shabbat), Atman, 
creation; design, sacrifice, 
offerings, blessings, 
stewardship, special, nativity, 
incarnation, Muhammad, 
Ahimsa, Avatars, halo, God, 
brachot, harvest, Puja, Guru 
Nanak,Sikhism, Muhammad, 
Islam, soul, sin, free will, 
temptation. 

symbols, cross/crucifix, 
Tallit/Tzitzit Kippah in 
Judaism, 5 K’s, baptism 
Sikhism, creation of humankind, 
Allah, Soul, Atman, sin, 
stewardship, creation, Ahimsa,  
physical, spiritual,  humanity, 
ceremonies, cleansing,  
purification of the soul, identity; 
commitment, Brahman, equality, 

symbols, worship, holy, 
sacred equality, community, 
society, practices, features, 
worship, prayer, sacred, 
holy, community 
diet, prayer, interpretation, laws, 
challenge, soul, Atman, 
reincarnation,  sin,  judgement, 
stewardship,  creation, Ahimsa, 
moksha, physical, spiritual/non-

holy, sacred,  authority, 
diversity, values, morals, 
good, incarnation, 
testament, revelation, 
creation, sin, temptation, free 
will, dualism, suffering, moral, 
God, revelation, Messiah, 
incarnation, pilgrimage, 
prophet, unity, humanity, 
miracle, evidence, 
interpretations, explanations, 10 

responsibility, atonement, 
soul, free will,  judgement, 
Kingdom of God, 
sacrament, confession, 
equality, omniscient, 
temptation, sacrifice, 
blame, commitment, sacrifice, 
fasting, transfiguration, 
initiation, piety, worship, values, 
belief, society, monarchy, 
authority, interpretation, 

free will, design, creation, 
omniscience, suffering, 
argument, temptation, test, 
punishment, nature, 
dualism, freedom, persecution, 
pilgrimage, reconciliation, 
atonement, dualism 
Jerusalem, Moksha, 4 noble 
truths 
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karma, nativity, creator, law 
giver, judge, provider.  

physical, Anicca, castes, equality, 
morality, British Law. 

commandments. Guru Granth 
Sahib. 

 

freedom,  identity, 
responsibility Bat Mitvah, 
Ramadan, Yom Kippur, Lent, 
afterlife, Amrit ,martyrdom, 
Khalsa, Abraham ,Rosh 
Hashonah, salvation , 
communion, Roman 
Catholicism, Reformation, 
Methodist, Quakerism, 
indulgences. 

Prior 
learni
ng  

• Genesis story. 

• Shared belief in Creator 
God (Islam, Judaism and 
Christianity). 

• Shabbat in Judaism. 

• Other creation stories 
from different religions 
e.g. Sikhism. 

• Recall Hindu belief in 
Creation.  

• Genesis story of Creation. 

• Puja ceremony as a 
thanks offering. 

 

• Christian, Muslim and Jewish 
belief in Genesis. 

• Sikh stories of creation. 
• Nativity story. 

• Hindu belief in creation. 

• The puja ceremony. 
• Stewardship and 

Responsibility including 
those not believing in 
Creation.  

• Nativity.  

• The 5 K’s in Sikhism.  

• Hindu belief in creation.  
• The soul. 

• The effects of bad 
actions/sins in both 
Christianity.  

• Karma in Hinduism. 

• Beliefs about God as 
‘eternal’ and the 
importance of equality in 
Sikhism.  

• Jewish beliefs about God as 
Creator. 

• Christian beliefs about 
Jesus as part of the Trinity  

• Key Hindu beliefs of 
Avatars. 

• Key Muslim beliefs about 
Allah. 

• The 5 pillar for prayer. 

• Features of a Mosque. 
• Wudu and introduction to 

rak’ahs.  

• Features and practices 
within places of worship 
(Synagogue, Mosque, 
Mandir, Churches, 
Gurdwara). 

• Important values such as 
community and equality. 

• God as Creator, Law Giver, 
Judge and Provider. 

• Hindu belief in creation. 

• The puja ceremony as a 
thanks offering. 

• Sikh and Muslim value of 
equality in Ummah as 
shown in Gurdwara and 
Mosque. 

• Christian, Jewish and 
Muslim beliefs about soul. 

• Comparisons between 
animals and with karma in 
Hinduism.  

• Jewish belief of Torah. 

• Christian belief of Jesus. 

• Muslim belief of 
Muhammad.  

• Treatment of Guru Granth.  

• Belief in God creating world 
and humankind. 

• Brahman’s essence in all 
living things.  

• Beliefs about God shown 
including as Law Giver. 

• Important values through 
symbolic clothing. 

• Beliefs about the soul and 
consequences of the 
afterlife of wrongdoing.  

• Castes in Hinduism. 

• 5 pillars.  

• Hindu beliefs about 
Brahman. Christian belief 
in Jesus as Messiah.  

• Christian beliefs about 
Jesus as saviour.  

• Religious laws. 
Beliefs of the soul,  

• Revelation of Abraham, 
Muslim beliefs of revelation 
of Qur’an.  

• Jewish and Christian 
beliefs about Jesus as 
Messiah. 

• Places and practices of 
worship and religious texts.  

• Birth ceremonies. 

• Festivals. 
• What is considered ‘good’ 

• Having understood the 
term commitment. 

• Pilgrimage. 

• Having understood the 
term sacrifice. 

• Sacrament.  

• Features of an Anglican 
church.  

• Laws and teachings. 

• Bar/Bat Mitzvah. 

• Confirmation.  
• Adult baptism. 

• Yom Kippur. 

• Christian, Jewish and 
Muslim beliefs about the 
soul. 

• Free will.  
• Judgement and 

afterlife/Kingdom of God. 
Christian beliefs.. 

• Authority/role of priests.  
• Beliefs about Creator 

God/Allah. 

• Satan/Shaytan. 
• Adam and Eve in the story 

of the Fall. 

• Concept of an omniscient. 
• Hindu beliefs about the 

Trimurti. 

•  Zoroastrian beliefs about 
dualism. 

• Buddhist concept of 
suffering and temptation  

• Beliefs about the revelation 
of the Torah and the 
Qur’an. 

• Muhammad and authority 
of religious texts in Islam. 

• Judaism and Christianity; 
compared with Baha’i 
beliefs. 

• Jerusalem as place of 
pilgrimage in Islam. 

• Christianity and Judaism.  
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• Implications for 
Stewardship and 
responsibility for caring for 
animals/environment. 

• Buddhist beliefs about the 
different parts of a person. 

• Hajj as the 5th pillar of 
Islam.  

• Jewish people escaping 
persecution in Egypt in 
story of Exodus. 

• The 5 k’s of Sikhism in the 
context of the war between 
Hinduism and Islam. 

• Denominations of 
Christianity. 

• The Reformation and 
Authority of Church of 
England. 

• Role of Romans in death of 
Jesus.  

Planne
d 
learni
ng 

• Belief that God created 
the world in 6 days.  

• Belief in god as Creator in 
Judaism, Christianity and 
Islam. 

• Jewish people remember 
this Genesis creation 
story, have a day of rest 
from work each week 
starting on Friday night 
to Saturday (Shabbat). 

• Recall items on the table 
on Friday night and what 
they symbolise. 

• Recall other creation 
stories from different 
religions e.g. Sikhism. 

• Recall Hindu belief in 
Creation.  

• Compare with other non-
religious/own beliefs 
regarding creation. 

• That Jewish people say 
blessings (brachot) over 
food and saying Grace in 
Christianity. 

• That Christians celebrate 
Harvest festival. 

• That Hindus have Puja 
ceremony.  

• Items on the Puja tray. 

• Genesis story. 

• The Jewish (as well as 
Christian and Muslim) belief 
that God created humans. 

• Belief the Jewish people have 
about God, including as 
Judge and Provider. 

•  Identify symbolic items worn 
by Jewish people. 

•  The Muslims also believe in 
the 6 days of creation.  

• The 5 pillars of Islam  
• Christians wear the 

cross/crucifix to remind 
them of the belief that 
Jesus is the incarnation of 
God.  

• Easter they celebrate his 
sacrifice for people’s sins. 

• The 5 K’s and make links 
with key Sikh beliefs in one 
God. 

• Exploration of what symbols 
from non-religious symbols. 

• Story of Genesis, including 
the Christian and Jewish 
belief in the creation of man 
and woman and instruction 
by God of stewardship. 

• Know the basic beliefs about 
the Soul in Judaism, 
Christianity and Islam.  

• The 5 parts or Skandas 
(Buddhism).  

• Name/identify places of 
worship in local area. 

• Features of these.  

• Sacrament of communion. 
• Muslim beliefs about Allah. 

• The belief of equality in the 
Ummah.  

• Features of the Mosque to 
support prayer.  

• Identify the features of a 
Sikh Gurdwara. 

• Identify features in 
Synagogue. 

• Religious books are central 
to worship in the Mosque, 
Gurdwara and Synagogue 
and Church. 

• Atman and Avatars 
represented by Murtis in 
the Mandir. 

• Benefits and importance of 
protecting places of 
worship for different 
religions within the local 
community, including 
reference to British Law. 

• Features of Salah, Muslim 
worship. 

• Challenges of performing 
this for strict Muslims in a 
non-Muslim country/place 
of work. 

• 10 commandments. 
• Key features of Torah. 

• Christian belief of Jesus 
fulfilling the Jewish belief 
about God’s promise. 
Key teachings.  

• Muslim treatment and 
belief of Qur’an as sacred 
and holy. 

• Recall treatment of Guru 
Granth Sahib (GGS.)  

• Consider some teachings 
that may have more/less 
value and/or challenge in 
todays’ society.  

• Can a non-believer still be 
considered ‘good’? 

• The Fall story  
• The snake as ‘temptation’, 

and the consequences. 

• Understand what is meant 
by Free Will. 

• Describe the teachings of 
Zoroastrianism regarding 
dualism between Asha 
(good) and Druj (evil)-. 

• Revelation of Abraham. 
Recount the revelation of 
the Qur’an and the Muslim 
belief that both Abraham 
and Jesus as viewed as 
prophets and Muhammad  

• Torah contains 613 laws. 
• Bat or Bar Mitvah 

ceremonies. 

• Features of adult baptism. 
• Fasting and other 

atonement practices on 
Yom Kippur. 

• Christian beliefs about the 
soul.  

• Sacrament of 
Confession.  

• Medieval practice of selling 
of Indulgences. 

• Beliefs of God/Allah as 
Creator, and as 
omniscient. 

• Beliefs about Satan 
/Shaytan. 

• Christian belief in Jesus as 
saviour.  

• Discuss whether the 
Romans were to blame for 
the death of Jesus. 

• The term commitment. 
• Rosh Hashonah.  

• Communion. 

• Sacrament.  
• Recall that Muslims believe 

Abraham was a prophet. 

• Ramadan.  
• Lent.  

• Design Argument, making 
links with the Creation 
story/belief (Islam, 
Judaism and Christianity).  

• Genesis can also be 
interpreted non-literally 
and support Big Bang and 
Evolution theories. 

• Identify suffering caused 
by both human action and 
natural disaster as 
examples in arguments 
against there being a 
Creator. 

• Suffering is caused by 
humanity’s 
misunderstanding of the 
world and their place in it. 

• Buddhist teachings of the 4 
noble truths and 8fold 
path to avoid, and support 
those who are, suffering; 
making links with beliefs of 
reincarnation. 

• Hindu beliefs in the 
Trimurti as represented in 
nature. 

• Own views/beliefs about 
suffering, including its 
value in their own moral 
and spiritual development. 

• Exodus story  

• Seder meal  
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• Identify examples of 
stewardship e.g. 
Muhammad stories of the 
Ants and the Sad Camel 

• Avatars (deities) are the 
incarnation of some of 
Brahman’s essence on 
earth. 

• Ganesha being made of 
clay. 

• Krishna’s birth. 

• Other special people in 
different religions and 
recount their birth stories 
(e.g. Guru Nanak in 
Sikhism, Muhammad in 
Islam. 

• Make links between 
symbolism of light show 
in images of the above 
special people (e.g. Halo) 

• Infant baptism. 
• Adult baptism. 

• Other birth ceremonies from 
other religions and non-
religious worldviews. 

•  Religious beliefs in creation 
of humans and the soul by 
God. 

• Consider the 
importance/value of 
celebrating births; compare 
to animals. 

• Items in a home shrine. 
• The mezuzah, contents 

• Bible as a reference for 
moral guidance. 

• Religion alters some 
believers’ diets. 

• Christianity and Islam, 
learning about ‘sins’ and 
the belief about God as 
Judge and the beliefs about 
the afterlife and Heaven 
and Hell.  

• Learning about the effect of 
karma on this essence and 
the belief about 
reincarnation  

• The caste system 

• Understand and link the 
Buddhist principle belief of 
Anicca (impermanence) 
with the relevant parts or 
Skandas of a person; make 
links with other beliefs 
about the Soul in Judaism, 
Christianity, Islam and 
Hinduism.  

• Founders of the major 
world religions are all 
progressive manifestations 
of God, and so there should 
be no divides between 
faiths or indeed humanity.  

• Recount Hindu belief in 
Brahman. 

• Recount miracle stories.  
• Evidence for God on Earth. 

 

• Different groups of 
Christians and their key 
values/features in 
worship/practice. 

• Understand the how and 
when the main 
divisions/separations 
occurred in Christianity, 
making links with key 
historical 
events/chronology.  

• Identify and describe 
different features in the 
various churches in the UK 
today. 

• The role of the monarchy. 
• Consider the British Value 

of the freedom of religion, 
the multicultural nature of 
England citizenship. 

• Appreciation of wide 
variety of Christianity 
around the world, making 
links between differences in 
values and various 
practices/symbols but 
recognising consistency in 
belief of trinity. 

• Understand and use the 
term ‘Church’ correctly. 

• Passover.  
• Importance of Jerusalem as 

sites of pilgrimage  

• Concept of persecution, 
identify further examples 
from history and modern 
society (e.g. Holocaust, or 
modern day examples). 

• War between Hindus and 
Muslims at the time. 

• British Law to protect the 
freedom to worship own 
religions 

• Understand the teachings 
behind the Parable of the 
Prodigal Son. 

Future 
learni
ng 

• Opportunity to appreciate 
the world around. 

• Consider the design 
argument; see how some 
other religions 
remember/celebrate this 
belief in a Creator 
(Harvest, Puja). 

• Consider the implications 
of stewardship  
(human responsibility to 
care for the world), and 
whether this is still valid 
for those who do not 
believe the world was 
created by a supreme 
being. 

• Religious beliefs about God 
when learning about the soul 
and the effects of bad 
actions/sins in both 
Christianity and karma in 
Hinduism. 

• They will also be looking at 
baptism and the concept of 
cleansing the soul. 

• Effects of actions/karma on 
the ‘soul’. 

• Beliefs about the soul when 
considering the importance 
of celebrating births and why 
animals have no birth 
ceremonies. 

• The 5 pillars of Islam in more 
depth. 

• Compare with the practices 
and impact of believers 
worshipping 
individually/at home.  

• Religious leaders in the 
community support local 
believers. 

• Different 
interpretations of the 
Torah and its use in 
the Synagogue in 
more detail. 

• Investigate how 
people know what is 
‘right/wrong’ and 
‘good/evil,’ including 
from authority texts. 

• Free Will  

• Consider responsibility for 
actions/wrong doing, and 
the evil and suffering in the 
world. 

• Explore the ideas of Fate 
and beliefs in the 
omniscience of God and the 
fulfilment of God’s plans 

• Referring to the stories they 
learn here when 
investigating how believers 
show their commitment to 
God, and also when 
exploring the concept of 
fate and destiny 

 

• Beliefs celebrated through 
the 
sacrament of communion.  

• Beliefs about authority of 
the clergy. 
Investigating the concept of 
free will when exploring 
reasons and beliefs for their 
being suffering in the 
world. 

• Learning about the 
sacrament of Communion 
to further investigate the 
similarities, relationship 
and differences between 
varieties of Christian 
groups. 

• Ark Academy Secondary Y7  

• What does faith look like in 
20th Century Britain? 

• How does belief shape a 
life? 

• How do people celebrate 
their faith? 
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• Christian nativity of 
Jesus (the incarnation of 
God). 

• Avatars (the incarnation 
of Brahman). 

• Beliefs of God as Creator, 
recalling the Genesis. 

• Beliefs about the Soul in 
order to explore the 
concepts of sin, Free Will, 
and the temptation to sin. 

• Beliefs about God 
creating humankind to 
explore the concept of the 
soul.  

• Birth ceremonies in 
different religions. 
 

• The Guru Granth Sahib. 
•  Places of worship (including 

the church and Gurdwara. 
 

 
 

• Investigate conflicts 
between religions and 
between denominations.  
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Computing 
 
At Ark Academy we believe that the knowledge of computing and the skills it provides are a fundamental part of the education for all pupils. Technology is 
transforming the lives of everyone. Through teaching computing, we equip pupils to participate in a rapidly moving world where work and leisure activities are 
increasingly changed by technology.  
 
The curriculum is designed to cover the three main strands of computing, which are: 
 

• Computer Science 

• Digital Literacy (which includes E-safety) 

• Information Technology.  

Our computing curriculum enables pupils to find, explore, analyse, exchange and present information and we have a dedicated computing expert teacher which 
delivers computing lessons to all year groups to help them achieve this. We aim to give each pupil the opportunity to apply and develop their technological 
understanding and skills across a wide range of situations and tasks. To accomplish this, we use specific online resources such as ‘Espresso’ and ‘Scratch’. Pupils 
are encouraged to develop a confident and safe approach to computing and the use of ICT, with a growing understanding of the capabilities and flexibility of 
their resources. E-safety is explicitly taught each year and there are links made to the PSHCE curriculum to ensure pupils learn about this in different contexts. 
With the knowledge that computing and ICT will undoubtedly continue to form a major part of our pupils’ life at home, in further education and places of work, 
we ensure that the computing and ICT skills that the pupils are equipped with at Ark Academy, are effective and transferrable life skills. 
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Computing Curriculum Aims 

Area Key Stage 1 Key Stage 2 

Computer 
Science  

1. Understand what algorithms are; how they are implemented as 
programs on digital devices; and that programs execute by 
following precise and unambiguous instructions 
 
2. Create and debug simple programs 
 
3. Use logical reasoning to predict the behaviour of simple 
programs 
 

1. Design, write and debug programs that accomplish specific goals, 
including controlling or simulating physical systems; solve problems by 
decomposing them into smaller parts 
 
2. Use sequence, selection, and repetition in programs; work with variables 
and various forms of input and output 
 
3. Use logical reasoning to explain how some simple algorithms work and to 
detect and correct errors in algorithms and programs 
 
4. Understand computer networks including the internet; how they can 
provide multiple services, such as the World Wide Web 
 
5. Appreciate how [search] results are selected and ranked 
 

Information 
Technology  

1. Use technology purposefully to create, organise, store, 
manipulate and retrieve digital content 
 

1. Use search technologies effectively 
 
2. Select, use and combine a variety of software (including internet services) 
on a range of digital devices to design and create a range of programs, 
systems and content that accomplish given goals, including collecting, 
analysing, evaluating and presenting data and information 
 

Digital 
Literacy  

1. Recognise common uses of information technology beyond 
school 
 
2. Use technology safely and respectfully, keeping personal 
information private; identify where to go for help and support 
when they have concerns about content or contact on the internet 
or other online technologies 
 

1. Understand the opportunities [networks] offer for communication and 
collaboration 
 
2. Be discerning in evaluating digital content 
 
3. Use technology safely, respectfully and responsibly; recognise 
acceptable/unacceptable behaviour; identify a range of ways to report 
concerns about content and contact 
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Computing Curriculum Overview 
Year  Autumn 1 

 
E-safety &Word 
Processing skills 

 

Autumn 2 
  

Algorithms and 
Programming 

Spring 1 
 

Data and Information 
 

Spring 2 
 

      Digital Media  
 

Summer 1 
 

Communication and 
Collaboration 

Summer 2 
 

How Computers 
Work / Using the 
Internet 

R E-safety 

• Asking a trusted 

adult for help 

when using the 

computer 

• Identifying the 

different parts of 

the computer 

Algorithms and 

Programming 

• Understand algorithms  

• Use directional 

language to move a 

turtle. 

 

Data and Information 

• Creating simple 

pictograms and 

analysing results. 

Digital Media 

• Use of digital flip 

cameras and recording 

devices for simple 

filming 

 

Communication and 
Collaboration 

• Develop familiarity 

with a computer and 

keyboards.  

• Continue to develop 

their skills in the 

touchpad to control 

a laptop. 

• Begin to start typing 

basic sentences.  

Using the Internet 

• Explore different 

activities on webpages. 

• Develop confidence 

navigating a website 

  

1 E-safety 

• What is personal 

data? 

• Not everyone is 

trustworthy 

Word Processing  

• Typing skills 

• Using ‘Paint’ to 

create images 

Algorithms and 
Programming 
(Espresso) 

• Understand what 

algorithms are 

• Write and test a 

simple program 

 

Data and information 

• To use ICT to sort 

objects into groups 

according to a given 

criteria. 

• Begin to use 

technology to create 

graphs and pictograms. 

Digital Media  

• Use a computer to 

compose and record 

basic rhythms 

• Continue to take 

photographs for a range 

of different purposes 

Communication and 
Collaboration 

• Contribute ideas to a 

class email and 

together respond to 

messages- real life or 

‘fictitious’ 

characters. 

Using the Internet 

• Select appropriate 

buttons to navigate 

web sites or stored 

information. 

• Understand that 

computers use icons, 

menus, hyperlinks to 

provide information 

and instructions.  

2 E-safety 

• SMART rules 

• Keeping personal 

data safe 

• Assessing 

trustworthiness 

• Being alert to 

unsafe situations 

Algorithms and 
Programming 
(Espresso) 

• Write and test a 

program 

• Use logical reasoning 

to predict behaviour of 

simple programs. 

 

Data and Information 

• Use technology to 

create graphs and 

pictograms, adding 

labels 

• Create their own 

branching databases 

using ICT 

Digital Media  

• Record a video for a 

range of purposes.  

• Use a computer to 

create basic images. 

•  Independently record 

sounds using a range 

of different tools 

• Continue to take 

photographs for a 

Communication and 
Collaboration 

• Review the different 

ways that messages 

can be sent, letters, 

telephone, email, 

text, instant 

messaging  

Using the Internet 

• Use web based 

resources to find 

answers to questions 

• Develop questions 

about a specific topic 

and use information 

to answer those 

questions 
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• Check with an 

adult. 

Word Processing 

• Touch typing 

practise 

• Capital letters / 

starting new lines / 

changing the 

colour of the text 

range of different 

purposes, developing 

independence 

• Sending purposeful 

emails 

• Enter given text into a 

search engine to find 

specific given web 

sites 

3 E-safety 

• SMART rules 

• Online dangers 

from websites / 

mobile phones 

Word Processing 
 

• Building on 

previous year -  

plus, inserting 

pictures, use of 

different alignment 

Algorithms and 
Programming 
(Espresso and Scratch) 
 

• Design and write 

programs that 

accomplish specific goals 

• Solve problems by 

decomposing them into 

smaller parts 

Data and Information 

• Branching databases 

• Understand the 

difference between 

questions and 

answers 

• Ask questions that 

comply with the rule 

- yes or no answers 

Digital Media  

• Digital imagery 

• Film making 

Communication and 
Collaboration 

• Messaging 

• Publishing  

Using the Internet 

• Develop key 

questions to search 

for specific 

information with 

purpose to answer a 

problem 

• Understanding how 

a search engine 

works and begin to 

create and enter 

appropriate search 

strings 

• Save and retrieve 

accessed information 

– Favourites, History  

4 E-safety 

• Cyberbullying 

• Knowing what to 

do in different E-

safety scenarios 

Word Processing 

• Typing skills 

Algorithms and 
Programming 
(Espresso and Scratch) 

• Use sequence, 

selection, and 

repetition in programs 

Data and Information 

• Plan and create their 

own database, 

creating fields and 

applying simple data 

validation 

• Use database to 

answer questions by 

Digital Media  

• Create simple stop 

motion animations 

• Music and sound- 

use a range of 

devices to create 

extended pieces of 

music using a wide 

range of pre-

recorded samples 

Communication and 
Collaboration 

• Work as a small 

group/ class to 

create a website 

based on a topic, 

area of interest or 

event. Include 

hyperlinks, images 

How Computers 
Work / Using the 
Internet 

• Uniform Resource 

Locators (URLs)  
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• Agony Aunt-E- 

safety scenarios  

constructing basic 

queries 
• Edit video using a 

range of basic video 

editing applications 

and embedded 

media/documents 

5 E-safety 

• Being a good digital 

citizen 

• Dangers of 

downloads/ viruses. 

Email attachments 

Word Processing 

• Using online 

sources to create 

digital documents 

Algorithms and 
Programming (Python) 

• Work with variables and 

various forms of input 

and output 

• Generate appropriate 

inputs and predicted 

outputs to test programs 

Data and Information 

• Creating 

Spreadsheets for a 

variety of scenarios 

• Use of formulae 

Digital Media  

• Create a simple stop 

start animation to 

illustrate a story or 

idea. 

Communication and 
Collaboration 

• Create their own basic 

websites  

• Use an alternative 

presentation tool Eg. 

Prezi to create a 

presentation linking into 

a topic, area of interest 

or event 

How Computers 
Work  

• What is the World 

Wide Web (WWW)? 

• Networks 

6 E-safety 

• Understand about 

their Digital foot 

print 

• Digital safety 

• Reliability of 

Online material 

Word Processing 

• Creating 

documents, using 

online sources for 

information.  

• Using a range of 

word processing 

skills.                                       

Algorithms and 
Programming (Python) 

• Use logical reasoning 

to explain how a 

simple algorithm 

works and to detect 

and correct errors in 

algorithms and 

programs 

Data and Information 

• Creating 

Spreadsheets for a 

variety of scenarios 

• Use of formulae to 

perform basic 

calculations 

Digital Media  

• Digital imagery 

• Creating stop- 

start animation 

Communication and 
Collaboration 

• Blogging  

How Computers 
Work  

• Inputs/ outputs 

• Computer 

specifications 

• Computer networks 

• Operating systems 
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Physical Education  

Ark Academy recognises the vital contribution of physical education to a child’s physical, cognitive, social and emotional 
development, as well as the role it can play in relation to a child’s moral and cultural development. PE is an integral part of the 
curriculum to be enjoyed by all pupils. It is a real opportunity for pupils to consolidate and work on our core values of Civitas, 
participation, persistence and excellence that underpin every aspect of school life. We aim to provide a broad and balanced PE 
curriculum to aid and increase pupils’ self-confidence in relation to their ability to manage themselves and their bodies within a 
variety of movement situations. For this reason, we have chosen to use the ‘Champions’ PE programme, developed by Rising 
Stars in conjunction with Ark Conway Primary Academy. The curriculum aim is to cater for the different strengths, needs and 
preferences of each child by using individual, paired and group activities through a range of different sports and movement 
activities. In addition to this, we know it is important that pupils develop a sense of personal achievement, fair play and 
teamwork. A range of activities are provided with a broad base of movement knowledge, skills and understanding, which pupils 
can refine and expand throughout their journey through school.  
 
Our key curriculum aims are for pupils to: 

 
 

Develop physical competence and confidence by 
acquiring and developing a range of fine and gross 

motor skills. 
 

 
Become aware of the different shapes and 

movements that can be made with the body. 
 

 
Develop knowledge, skills and understanding, and 
the ability to remember, repeat and refine actions 

with increasing control and accuracy. 
 

 
Become aware of the benefits of a fit and healthy 
lifestyle by understanding the effects of exercise 
on the body and the importance of developing 

strength, endurance and flexibility. 
 

 
 

Appreciate of the value of safe exercising. 
 

 
Develop the ability to work independently and 
communicate with, and respond appropriately 

towards, others using verbal and non-verbal 
communication. 

 
 

Develop a sense of fair play, decision making and 
problem-solving skills. 

 

 
Develop an increasing ability to select, link and 

apply skills, tactics and compositional ideas. 
 

 
Enable performance evaluation and the ability to 

act upon constructive criticism. 
 

 
In the early years, opportunities will be provided for pupils to be active and to develop their co-ordination, control and movement through moving and handling 
activities which involve the use of a range of equipment and involve different spatial experiences.  
 
In KS1 the curriculum focuses on fundamental movement skills to develop agility, balance and co-ordination. Curriculum content includes ball skills and team 
games, gymnastic and dance activities.  
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At KS2 pupils will continue to apply and develop a range of skills and units of work which include a range of invasion, net/wall, striking and fielding games, 
gymnastics, dance, athletics and swimming. Pupils’ experiences will also be enriched through opportunities for outdoor and adventurous activities. A range of 
resources will be used to support progression across the curriculum including: TOP sport resources, the Val Sabin PE Scheme, and specialist coaching sessions 
for different sports such as cricket, rugby and football.  

 
Year Group PE Curriculum Overview 

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 
R / 1 
 
 

Multi Skills  
 
Learning basic 
balancing, agility and 
co-ordination  
 

Story Time Dance 
 
Learning Goldilocks 
story time dance. 
 
Counting in beats of 4 
and 8 
 
Linking travelling 
moves, changing 
direction and level 
 

Groovy Gymnastics 
 
Exploring movement 
actions with control. 
 
Travelling at different 
speeds and levels with 
change of direction 

Brilliant Ball Skills 

Mastering basic 

sending and receiving 

techniques 

Develop balance, 

agility and co-

ordination using a ball 

Throwing and 
Catching 
 
Learn skills for striking 
and fielding games: 
 
-control a ball using 
hands 
-understanding best 
practice for catching 
-master underarm 
throw  

Active Athletics 
 
Using different speeds 
when running and know 
how to adjust speed 
 
Practise short distance 
jumping 
 
Complete an obstacle 
course with control and 
agility 
 
 

2 Multi Skills  
 
Explore static 
balancing 
 
Combine co-
ordination drills 
using lower body 
movements showing 
clear transitions 
 

Ugly Ball Dance 
 
Exploring different 
levels and speeds of 
movement 
 
Respond to music cues 
  
Compose and perform 
simple dance phrases 

Groovy Gymnastics 
 
To remember and 
repeat simple 
gymnastics actions 
with control 
 
Perform isolated 
balancing shape 
 
Begin linking balances 
shapes into a sequence   

Brilliant Ball Skills 
 
Build a repertoire of 
throwing techniques 
and know when to use 
them 
 
Explore dribbling and 
passing in football 
 

Throwing and 
Catching 
 
Know how to throw a 
ball underarm with 
accuracy  
 
Develop ball striking 
techniques 
  

Active Athletics 
 
Running with agility 
and confidence  
 
Learn best jumping 
techniques for distance 
 
Throwing different 
objects in a variety of 
ways 
Hurdle obstacles and 
maintain effective 
running style 
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3 
*Swimming 

Multi Skills  
 
Develop co-
ordination, balance 
and agility while 
moving an object or 
in a group 
 

African Dance 
 
Explore African dance 
movements and create 
own sequence 
 
Create and perform an 
African dance routine 

Groovy Gymnastics 
 
Explore jumping 
techniques and link 
them with other 
gymnastics actions 

Brilliant Ball Skills 
 
Dribble a ball with 
greater control 
 
Roll or throw a ball 
with greater accuracy 

Throwing and 
Catching 
 
Consolidate and  
develop a range of 
skills in striking and 
fielding 
 
Consider best fielding 
practice in a game 
situation 
 

Active Athletics 
 
Improve throwing 
technique 
 
Reinforce jumping 
techniques  
 
Understand the relay 
and passing the baton 
 
 

4 Invaders 
 
Possession tactics 
 
Dribbling 
skills/tactics 
 
Attack/defence 
tactics  
 

Dynamic Dance 
 
Demonstrate rhythm, 
phrasing and 
improvisation 
 
Creating an individual 
dance  

Gym Sequence 
 
Learn gymnastics 
shapes; symmetrical 
and asymmetrical 
 
Linking them into 
sequenced routines 
 

Striking and 
Fielding 
 
Develop and 
investigate throwing 
choices for different 
situations 
 
Learn best positioning 
and fielding practice 
 
Develop striking 
techniques 
 

Nimble Nets 
 
Become familiar with 
wall games 
 
Hand/Racket co-
ordination 
 
Serving techniques 
(underarm) 

Young Olympians 
 
Understand pace and 
distance correlation 
 
Improve running 
techniques 
 
Refine standing throw 
techniques 
 

5 Invaders 
 
Learn netball tactics 
 
Develop basic netball 
footwork (pivoting) 
understanding 
 
Develop passing 
techniques and pass 
judgement 
 

Dynamic Dance 
 
Learn Bollywood style 
dance patterns 
 
Demonstrate 
awareness of rhythm 
and phrasing 
Improvise and create 
own interpretation of 
the Bollywood style 
technique 

Gym Sequences 
 
Identify gymnastics 
shapes and moves, link 
them with fluency 
 
Begin to incorporate 
counterbalancing with 
a partner in a sequence 
 
Begin to show good 
body tension 

Striking and 
Fielding 
 
Refining striking 
technique; directing 
the ball 
 
Improving fielding 
technique choice 
making and wicket 
running 
 

Nimble Nets 
 
Identify techniques for 
hitting a tennis ball, 
learn correct forehand 
backhand and volley 
techniques 
 
Improve 
groundstrokes and 
shot placement 
 

Young Olympians 
 
Develop distance 
running techniques  
 
Acknowledge 
differences between 
speed running and 
distance running 
 
Explore push, pull 
throw 
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Learn positions and 
roles in netball. 
 

Improve throwing 
accuracy (overarm 
throw technique) 
 

Understand scoring in 
a tennis match. 
 
 

Improve throwing 
accuracy 
 
Apply relay running 
techniques 
 
Explore footwork 
techniques for distance 
running  
 

6 Invaders 
 
Understand the basic 
rules of tag rugby 
 
Develop footwork, 
handover, dodging, 
tagging, passing for 
tag rugby 
 
Develop rugby team 
co-ordination 
 
Use pass and carry 
skills in a game 
 

Dynamic Dance 
 
Learn, identify and 
practise patterns and 
actions in a street 
dance style dance 
 
Demonstrate 
awareness of rhythm 
phrasing and 
improvising 

Gym Sequences 
 
Construct sequences 
using balancing and 
linking movements 
 
Understand symmetry 
in gymnastics 
 
Develop canon and 
unison techniques  

Striking and 
Fielding 
 
Develop throwing 
catching under 
pressure 
 
Develop good choice 
taking in fielding 
(Long Barrier), 
controlled striking 
 
Learn to play as 
backstop 

Nimble Nets 
 
Learn correct grip of 
the racket, improve 
hand eye co-ordination 
 
Controlled directional 
hitting of shuttlecock 
 
Develop overhead 
‘clear shot’  
 
Build a co-operative 
rally in badminton.      

Young Olympians 
 
Improve sprinting 
technique; running 
efficiently at speed with 
good arm and leg 
technique 
 
Learn ‘pull’ technique 
for throwing 
 
Learn hurdling 
techniques 
 
Explore footwork 
techniques for distance 
jumping  
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Music 
 
We believe that music is an essential learning experience for all pupils that strongly supports pupils’ well-being and well-roundedness. Not only does music 
promote happiness and excitement (being a very visual and aural symbol for the joy of primary school life), but it develops pupils’ cognitive and processing 
skills, sense of timing, fine motor skills and listening skills. We use the Ark Schools Music Programme for our music curriculum. This is a fully developed musical 
‘journey’ that our pupils take from early years up into year 6. Professional musicians come in to teach the lessons, modelling both the technical skill and 
enthusiasm needed to fully learn and enjoy music. Pupils progress through three distinct areas of the music curriculum. In EYFS and KS1, pupils learn about 
vocal control and development, basic rhythms, pitch, patterns, tempo, pulse and volume through weekly singing lessons. In year 3 and 4, they further develop 
their sense of rhythm, pattern, pitch, pulse and tempo through weekly djembe drumming lessons. In year 5 and 6, pupils build on previous learning and study 
notes and chords, develop an understanding of strumming patterns, harmony and structure and begin to compose their own music through weekly ukulele 
lessons. In addition to structured lessons, pupils come together for weekly singing assemblies. Also, they have the option to join the popular school choir which 
meets weekly and both collaborates with other local choirs and performs at school events throughout the year. For pupils who have a particular skill or desire 
to learn an instrument beyond our curriculum, we offer individual music lessons for guitar, keyboard, drums, violin, cello and brass. In the summer term, pupils 
from all year groups participate in an end of year performance comprising singing, djembe drumming and ukulele. 

 
  

The journey of a musician at Ark Academy 
EYFS By the end of EYFS, pupils will (linked to the ELGs): 

 

• Begin to build a repertoire of songs and dances 

• Explore the different sounds of instruments 

• Sing songs, make music and dance, and experiment with ways of changing them 

• Develop preferences for forms of expression 

• Play alongside other pupils who are engaged in the same theme 

• Create simple representations of events, people and objects 

• Initiate new combinations of movement and gesture in order to express and respond to feelings, ideas and experiences 

• Use available resources to create props to support role-play 

• Play cooperatively as part of a group to develop and act out a narrative 

KS1 By the end of KS1, pupils will: 
 

• Sing longer songs from memory with expression 

• Have a sense of the shape of the melody 

• Use their voices confidently in a variety of ways 

• Listen carefully and recall short rhythmic and melodic phrases 
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• Show physical control when playing musical instruments and responding to music 

• Rehearse & perform in a concert situation  

LKS2 By the end of LKS2, pupils will: 
 

• Sing songs within a pitch range with increasing vocal control and expression 

• Play ostinato patterns to accompany songs 

• Play the djembe with increasing fluency, accuracy and control  

• Maintain their part whilst accompanying songs; maintain part in 3-4-part rounds and partner songs and in two-part harmonies 

• Improvise question and answer melodic/rhythmic phrases 

• Compose in response to a visual stimulus combining sounds with an awareness of pitch, tempo, dynamics and timbre 

• Compare music, commenting on texture, structure, tempo and dynamics 

• Copy, internalise and recall longer rhythmic and melodic patterns 

UKS2 By the end of UKS2, pupils will: 
 

• Sing with a clear tone  

• Sing and play in time with others  

• Play simple songs using open strings and one or two chords 

• Demonstrate an awareness of playing technique. E.g., posture, correct chord fingering  

• Play simple strumming and plucking patterns. E.g., one chord to a bar  

• Imitate short rhythmic phrases 

• Contribute to group compositions 

• Rehearse and perform selected music from memory and from notation  
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Music Curriculum Overview 
 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 
EYFS 
 
Singing and 
Vocals 

Music Time Routines & Behaviours 
 
Learn how to participate in teacher-led musical 
routines including: 

• Whole class singing games 

• Musical commands 

• Turn taking 

Physical Responses to Musical Elements 
(Focus on pulse and rhythm)  
 
Show a physical representation of 

• Pulse 

• Rhythm through spoken word & body 

percussion 

• Note duration 

• Respond freely to a range of musical 

elements through movement and facial 

expressions. 

Vocalisation  
 

• Join in with a range of singing games, 

offering responses when prompted 

• Use the 5 voices to gain better control of 

the singing voice 

Music Time Routines & 
Behaviours 
 
Follow and respond to musical signals 
in 

• Singing games 

• Percussion activities 

• Build ensemble skills with 

classmates in singing games 

and activities 

Physical Responses to Musical 
Elements (focus on pitch) 
 

• Develop an understanding of 

note duration through the use 

of picture notation 

• Demonstrate an understanding 

of the difference between pulse 

and rhythm through movement 

• Physicalise and vocalise the 

pentatonic scale with body 

signs 

• Become aware of more musical 

elements through musical 

signals. 

Vocalisation 
 

• Sing “So-Mi-La” songs with 

vocal accuracy and in unison 

• Memorise a broad range of 

songs 

Music Time Routines & Behaviours 
 

• Make music supportively within the 

class ensemble and small groups or 

pairs 

• Learn to use percussion: 

o Appropriately  

o Imaginatively 

o Collaboratively 

Physical Responses to Musical 
Elements 
 

• Sequence movement into patterns 

• Represent stories and characters 

through movement 

• Use movement to express a wide 

range of musical elements (Tempo, 

Pitch & Rhythm) 

• Demonstrate an understanding of 

Musical elements (Tempo, Pitch & 

Rhythm) on un-tuned percussion 

Vocalisation 
 

• Gain control over a range of 5-6 

notes 

• Match the pitch of a vocal leader, 

supported by gesture 
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• Sing solo responses 

KS1 
 
Singing and 
Vocals 

Establishing Musicianship 
 

• Use their singing voice confidently 

• Sing with more accurate pitching within 

a wider range 

• Perform with a strong awareness of pulse  

• Differentiate between pulse and rhythm 

• Have an awareness of their individual 

role in whole class activities 

• Control the expressive elements: tempo 

and dynamics 

Exploring 
Musicianship – 
Rhythm 
 

• Recall and 

internalise 4 

beat 

rhythmic 

phrases  

• Clap the 

rhythm of 

familiar 

songs  

• Improvise 4 

beat rhythms  

• Notate 

rhythms 

using graphic 

notation 

• Create simple 

ostinato 

patterns 

Exploring 
Musicianship – 
Pitch 
 

• Distinguish 

between 

high, middle 

and low 

pitches  

• Use hand 

signs to 

express pitch 

positions  

• Identify the 

pitch pattern 

of familiar 

songs  

• Recall and 

internalize 4 

beat melodic 

phrases 

• Pitch match 

with 

increased 

accuracy   

Creating own 
music 
 

• Control vocal 

and 

instrumental 

sounds 

• Make links 

between 

rhythm and 

pitch 

• Use structure 

to shape their 

musical ideas 

• Notate their 

ideas using 

graphic 

notation 

• Appraise and 

compare 

their work 

and the work 

of others 

Performance 
 

• Sing songs from 

memory with 

enjoyment and 

expression  

• Perform with 

greater 

awareness of 

posture, 

breathing and 

diction.  

• Perform with 

more secure 

ensemble skills 

• Respond to 

performance 

direction, 

understanding 

performance 

objectives 

• Rehearse and 

perform with an 

increased ability 

to self-assess 

LKS2 
 
Djembe 
Drumming 
 

Establishing Musicianship 
 

• Understand the need to care and respect 
the instrument 

• Understand good posture and how to 
hold the instrument correctly  

• Learn the basic playing techniques  

• Learn the historical/cultural origins and 
context of the djembe 

Exploring Musicianship 
 

• Introduce new playing 
techniques  

• Sing songs with greater 
accuracy in pitch and with 
expression  

• Play their djembes with 
increasing confidence and 

Creative Project and performance 
preparation  
 
Choose and prepare pieces for end of year 
performance: 

• Sing and play with greater accuracy, 
fluency, control and expression  

• Perform with increasing confidence, 
individually and with others. 
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• Sing songs and play their djembe 
individually and with others  

• Improvise rhythmic and melodic 
patterns using bodies, voices and djembe 

• developing musical vocabulary relating 
to the demands of the djembe  

• Listen, recall, and recognise simple 
rhythms and musical phrases using 
djembe and voices.   

• Memorise and sing chants 
 

control individually and with 
others.   

• Improvise and structure more 
complex sounds using bodies, 
voices and djembes.  

• developing more varied musical 
vocabulary relating to the 
demands of the djembe 

• Listen, recall, and recognise 
more complex rhythms and 
musical phrases using djembes 
and voices.  

• Memorise and sing more 
challenging songs and chants 
appropriate to their age and 
ability 

 

 
Introduce and prepare creative project: 

• Learn more complex and specific 
musical vocabulary relating to the 
demands of the djembe 

• Listen, recall, follow directions  

• responding to rehearsal and 
performance direction   

• Prepare and memorise chosen songs 
and pieces for performance  

 
 

Year 5  
 
Ukulele  

Open Strings   
  

• Learn the 
cultural and 
historical 
context of the 
ukulele  

• Handle the 
ukulele with 
care and 
respect  

• Place the 
ukulele in 
‘resting’ 
position  

• Hold the 
ukulele in 
‘playing’ 
position  

Introducing Chords  
  

• Learn the LH finger 
numbers  

• Play the chords C and 
Am  

• Move smoothly 
between two chords  

• Understand and 
distinguish between 
major & minor 
chords  

• Consolidate the 
following playing 
techniques: thumb 
brush strum, thumb 
rest stroke, banjo 
freestyle  

• Learn the 1st finger 
up/down/shuffle 
stroke  

New chords  
  

• Play chords F 
and C7  

• Move 
accurately and 
smoothly 
between two 
chords F and 
Am   

• Read tab 
notation   

• Play a tango 
rhythm 

 

New chords  
 

• Move 
accurately and 
smoothly 
between C7 
and F  

• Play a calypso 
strumming 
pattern 

• Move 
accurately and 
smoothly 
between three 
chords F, C, 
Am 

• Read chord 
diagrams  

• Play the G7 
Chord  

Creative 
Project   

  

• This unit will 

be a 

consolidation 

of prior 

learning, 

devised by the 

ukulele tutor 

in discussion 

with pupils 

and class 

teacher to 

decide on an 

appropriate 

theme.  

  

Performance 
preparation and 
assessment  
 

• Follow and 
respond to 
gestures and cues  

• Performance 
etiquette  

• Maintain their 
part in a group  

• Play in time with 
others  

• Identify their 
strengths and 
areas of 
improvement  

• Critically assess 
their work and the 
work of others  
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• Learn the 
names on the 
open strings  

• Learn the 
following 
playing 
techniques: 
thumb brush 
strum, thumb 
rest stroke, 
banjo freestyle  

• Play in 2/3 
parts  

 

• Follow new 
techniques: ‘damp’ 
and ‘tremolo’  

• Improvise strumming 
patterns  

• Play in parts  

• Read tab chord 
notation for C and Am 

 

• Move 
accurately and 
smoothly 
between G7 
and C  

• Move 
accurately and 
smoothly 
between three 
chords F, C, 
G7 

 

• The 

composition 

will be 

performed in 

the end of 

term school 

performance 

together with 

a selection of 

songs from the 

year.  

 
Year 6  
 
Ukulele 

Introduce the 
three-chord 
trick   
  

• Review how to 
play the chords 
C C7 Am F G7  

• Review how to 
read chord 
diagrams  

• Review playing 
techniques  

• Learn the 12-
bar blues chord 
sequence   

• Improvise solos 
on the 
pentatonic 
blues scale  

• How to write 
blues lyrics  

 

Exploring new 
repertoire  
  

• Move accurately and 
smoothly between 3 
and 4 chords 
exploring songs from 
a variety of styles and 
genres  

• Learn the waltz 
strum  

• Sing and play a 
medley of songs to the 
same 3 chord 
sequence  

• Play ukulele solos 
using tab  

• Play in three parts  
 

New Chords  
  

• Play the 
chords G, D  

• Play a variety 
of songs 
incorporating 
new and 
previous 
chords  

• Read different 
strumming 
patterns  

• Consolidate 
playing 
techniques  

 

New Chords  
  

• Play the 
chords Dm, 
Em  

• Play a variety 
of songs 
incorporating 
new and 
previous 
chords  

• Read different 
strumming 
patterns  

• Consolidate 
playing 
techniques  

 

Creative Project 
(song writing)  
  

• This unit will 

be a 

consolidation 

of prior 

learning, 

devised by the 

ukulele tutor 

in discussion 

with pupils 

and class 

teacher to 

decide on an 

appropriate 

theme.  

• The 

composition 

will be 

performed in 

Performance 
Preparation  
  

• Follow and 
respond to 
gestures and cues  

• Performance 
etiquette  

• Maintain their 
part in a group  

• Play in time with 
others  

• Identify their 
strengths and 
areas of 
improvement  
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the end of 

term school 

performance. 
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Modern Foreign Languages (French) 

 
‘Learning a foreign language is a liberation from insularity and provides an opening to other cultures’ – Languages programmes of study KS2, September 2013. 
 
At primary school level, we aim to introduce pupils to the idea that life and language outside of the UK is different and exciting. With a strong focus on developing 
memory and confidence, pupils will communicate ideas, facts, and feelings about themselves in both speech and writing, focusing on asking and answering both 
personal and transactional questions. Pupils will be introduced to new grammatical concepts through structured and deliberate patterns, allowing them to 
acquire basic grammatical terminology to succeed at KS3 MFL. In parallel, pupils will explore selected cultural aspects of the French-speaking world, to increase 
their cultural capital and intercultural understanding. 
 
In MFL, our aims are: 
 

• for pupils to gain the confidence and skills to learn a new language – skills that will be transferrable to other subjects (e.g. learning information off by 
heart, proof reading) 

• for pupils to understand that French requires them to think differently (e.g. grammar) 

• for pupils to discover new grammatical concepts (such as gender) 

• for pupils to be able to communicate ideas, facts, and feelings and recognise key questions 

• for pupils to enjoy using French in class, around school, at home and when on holiday abroad 

• for pupils to enjoy and appreciate the complexity of the French language and see it as a challenge  

• for pupils to demonstrate curiosity about the target language culture, embracing similarities and differences 

• for pupils to be supported in developing their resilience and encouraged to learn from their mistakes 
 
In 2021-2022, both Years 3 and 5 will follow the same ab initio French curriculum, as neither class will have prior learning of French. The secondary-specialist 
MFL teacher will differentiate lessons for both year groups as appropriate, providing greater support or challenge to enable all pupils to thrive. The curriculum 
and its delivery will be reviewed at the end of the year with a differentiated curriculum planned to be in place for 2022-23. 
 

Outcomes. By the end of the year, pupils will be able to: Our ideal linguist can: 
 

1. Give personal information about themselves and their family in 
writing and in speaking 

2. Understand others giving personal information about themselves 
and their family in reading and listening  

3. Recall a list of places in town from memory 
4. Complete gapped texts using familiar structures: j’aime, il y a, j’ai. 
5. Express positive and negative opinions, and begin to justify them 

 

 

• use the context to infer the meaning of a word 

• begin to break down unfamiliar words  

• accurately transcribe the French they have learned 

• explain their ideas clearly 

• memorise key questions 

• translate from and into French with growing accuracy 
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Year 3 / Year 5 ab initio French curriculum 
Autumn: Introducing myself Spring: My family and home Summer: Out and about 

T
o

p
ic

 O
v

e
r

v
ie

w
 

TOPIC: Describing myself  
 
 
CONCEPT: Students will be able to ask and 
answer a range of questions about personal 
information, including likes and dislikes. 
 
 
QUESTIONS: 

• Ça va ? 

• Tu t’appelles comment ? 

• Ça s’écrit comment ? 

• Tu as quel âge ? 

• Quelle est la date de ton 
anniversaire  ? 

• Qu’est-ce que tu aimes ? 
 

TOPIC: Describing family members, pets, and 
where I live 
 
CONCEPT: Students will be able to say who is in 
their family, if they have pets or not, and where 
they live. 
 
 
QUESTIONS: 

• Tu as des frères ou des sœurs ? 

• Il y a combien de personnes dans ta 
famille ? 

• Comment sont tes parents ? 

• Tu as un animal ? 

• Tu habites où ? 
 
 

TOPIC: Describing a (French) town.  
 
 
CONCEPT: Students will be able to describe what 
there is or isn’t in their town and give simple 
opinions. They will also take part in a simple café 
dialogue. 
 
QUESTIONS: 

• Qu’est-ce qu’il y a dans ta ville ? 

• Tu aimes ta ville ? 

• Qu’est-ce que tu manges au café ?  

• Ça fait combien ? 
 
 

 
 

S
k

il
ls

 &
 G

r
a

m
m

a
r

 

• Awareness of phonics and accurate 

pronunciation 

• Intonation and questions words 

• Awareness of how to use a question to 

build an answer 

• 1st person of S’APPELER, AVOIR, 

AIMER 

• 1st person opinion + negative form 

• Awareness of negative pattern (j’ai/ je 

n’ai pas de)  

• 3rd person of AVOIR and ÊTRE 

• 1st person of HABITER 

• Introduction to genders and adjective 

agreement  

• Word order when describing eyes and 

hair (noun + adjective) 

• Awareness of negative pattern (il y a / il 

n’y a pas de) 

• Revision of 1st person of AIMER (plus 

negative form) 

• Giving reasons with parce que c’est 

• Introduction to partitive du/de 

la/des/de l’ with food and drink 

• Revision of numbers when giving prices 
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V
o

c
a

b
u

la
r

y
 

• Greetings (including saying how you 

are) 

• Name and spelling (alphabet) 

• Numbers (1-31) and age 

• Dates and birthday 

• Familiar nouns/verbs relating to 

hobbies 

• Family members 

• Personality adjectives 

• Hair and eyes 

• Pets 

• à + borough + à Londres 

 
 

• Places around town 

• Connective parce que 

• Reason/justifications 

• Typical French foods and drinks 

 
 
 

T
o

p
ic

 R
a

ti
o

n
a

le
  

Pupils begin the course by learning how to 
introduce themselves in key set phrases. At this 
point in their language learning, the content is 
familiar, so that they can focus on honing their 
pronunciation and their confidence. Most of 
the work will be undertaken through speaking, 
in asking and answering questions. 
 
 
 
 
 
 
 

Pupils continue to talk in a familiar context about 
an expanded range of topics, starting to talk about 
other people. They are introduced to key grammar 
concepts of word order and adjective agreement, 
in a highly structured and scaffolded way. This is 
a core concept in French learning, and so 
acquiring this notion early will pay dividends in 
KS3 and KS4. 
 
 
 
 
 
 

The first half of this topic recycles key language 
introduced before: j’aime/je n’aime pas, and the 
structure il y a, in a different context. Pupils will 
become more familiar with re-using these essential 
phrases, and begin to expand with reasons (a skill 
they will develop at KS3 and KS4). 
 
The latter half of this topic provides practical 
transactional language in the form of asking 
questions relating to food and prices. This is a 
useful skill for holidays abroad, and looks at the 
bigger picture of building transactional language 
for the GCSE roleplay element of the speaking 
exam. 

C
u

lt
u

r
e

 

Where French is spoken. 
 
Understanding the way in which we 
communicate depends on who we are and to 
whom we are talking. 
 
Christmas in Francophone countries. 

Famous French people used in descriptions of 
hair and eyes. 

Paris as an example of what there is/isn’t in town. 
 
Food and drink items to be French where possible 
(e.g. Orangina). 
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E
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u

n
it
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a

s
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WRITING & SPEAKING: 
 
Using a writing frame, pupils write answers to 
the key questions from memory. They then 
read them out with accurate pronunciation in 
pairs. 
 
 
 
 

READING & SPEAKING: 
 
Pupils read aloud short phrases in pairs, with 
accurate pronunciation. They then complete 
independent true/false questions about the 
sentences. 
 
 
 
 

LISTENING & READING: 
 
Pupils read a short description about a town and 
answer simple questions. They also listen to a few 
dialogues about food and fill in the missing 
information in the grid. 
 
 
 
 

 

 

 

 

 
Theme w/c Lesson focus 

Autumn 1: 
Introducing myself 

13/09 Introduction to French; greetings 
20/09 Greetings + ça va ? 
27/09 Recap greetings + ça va ? 

Tu t’appelles comment ? 
04/10 Alphabet  
11/10 Tu t’appelles comment ? + Ça s’écrit comment ? 
18/10 Numbers 1-10 

OCTOBER HALF TERM 
Autumn 2: 
Introducing myself 

13/09 Recap of Aut 1 learning 
08/11 Tu as quel âge ? 
15/11 Numbers 1-31; months 
22/11 Quelle est la date de ton anniversaire  ? 
29/11 Qu’est-ce que tu aimes ? (no more than 5 items of vocabulary) 
06/12 End of unit task 
13/12 Cultural lesson: Christmas in France 

CHRISTMAS HOLIDAY 
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Spring 1: 
My family and home 

03/01 Recap of Au t1+2 learning 
10/01 Members of the family with mon/ma/mes 
17/01 Il y a combien de personnes dans ta famille ? 
24/01 Tu as des frères ou des sœurs ?; indefinite article 
31/01 Tu as des frères ou des sœurs ?; negative je n’ai pas de  

(Y5: fils/fille unique) 
07/02 Consolidation of family + revisit Aut 1 

FEBRUARY HALF TERM 
Spring 2: 
My family and home 

21/02 Recap of Spr 1 learning 
28/02 Mon père/ma mère a les yeux… 
07/03 Mon père/ma mère a les cheveux… 
14/03 Animals; recycle j’ai/je n’ai pas de 
21/03 Tu habites où ? 
28/03 End of unit task 

EASTER HOLIDAY 
Summer 1: 
Out and about 

18/04 Recap of Aut 1+2 learning 
25/04 Recap of Spr 1+2 learning 
02/05 Places in town vocabulary 
09/05 Qu’est-ce qu’il y a dans ta ville ? 

Introduce il n’y a pas de  
15/06 Qu’est-ce qu’il y a dans ta ville ? 
23/05 Tu aimes ta ville ? 

+ Consolidation with tu habites où + qu’est-ce qu’il y a dans ta ville 
MAY HALF TERM 

Summer 2: 
Out and about 

06/06 Recap of Sum 1 learning 
13/06 Introduce food 
20/06 Qu’est-ce que tu manges au café ? 
27/06 Qu’est-ce que tu manges au café ? 

+ negative je ne mange pas de 
04/06 Recap numbers 

+ Ça fait combien? 
11/06 End of unit task 
18/06 Cultural lesson 

 


